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I. IWTRODUCTION

The need for training or retraining teachers in English as a Second Dialect or
English as a Second Language in the area of Adult Basic Education is incorporated
into the urban mission of the School of Education of the University of Wisconsin-
Milwaukee. For this reason, the 1972 Institute, which encompassed many of thegoals
of urban education, was operated successfully in the School of Education, The Insti-
tute was characterized by lecture-practicum sessions and workshops, both of which
were directly linked to the microteaching sessions, The lecture-practicum sessions
integrated linguistic, cultural and social factors and were intended to be the means
of encouraging awareness of the complexity of the social conditions related to the
linguistic environment of the individual participant's particular teaching situation.

The 1972 Summer Microteaching Institute which had as its basis the microteach-
ing sessions concentrated on the retraining of teachers in English as a Second Dialect
and English as a Foreign Language in the area of Adult Basic Education. The sessions
were centered on microteaching procedures and incorporated the skills of supervision
presently being refined at the University of Wisconsin-Milwaukee, School of Education.
Therteachers of Adult Basic Education were trained in the technical skills of super-
vision, The teachers and supervisors were grouped according to one of three inter-
related areas: English as a Second Dialect {Black), English as a Second Dialect
(Spanish) and English as a Foreign Language.

The participants attending the Institute numbered 48, all of whom were teachers
of ABE trained in the technical skills of teaching. They were also trained to return
to their home programs, that is, their home teaching situations, to retrain their
colleagues. The rationale for retraining was to affect those many teachers who were
not able to attend the Institute. Over 200 applications were received for the 48 places
available. The retraining model incorporated as a result of the Institute could be
illustrated as follows:

(participant)

// \ catrains

(teachers)

The immediate'purpose of the Institute therefore can be stated as the training
or retraining of teachers in English as a Second Dialect or English as a Foreign
Language to adults with an educational equivalency of eighth grade or less. The
ultimate goal is the creation of an awareness of the factors related to the social condi-
tions of a changing environment characteristic of this particular type of teaching sit-
uation and intrinsically related to the linguistic factors involved in the teaching setting.

To fulfill these purposes and to attempt to satisfy individual needs, the partici-
pants of the 1972 Summer Institute were divided into the three above mentioned inter-
related linguistic areas: Section 1, concentrated on Standard English Dialect for adult
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speakers of non-gtandard English, primarily Black non-standard; Section 2, dealt
with standard English dialect for ajult speakers of non-standard English, primarily
stemming from a Spanish language background; Section 3, considered English as a
Second Language teaching techniques for teachers of Multi-Ethuic language back-
ground classes. The lecture-practicum sessions were meant to impart and provide
background in the linguistic, cultural and historical areas; the workshops were
characterized by a discussion of curricular problems and the writing of original
curriculum materials under the direction of the workshop teachers. The work
accomplished in these sessions was directly linked to the microteaching program,

The detailed curricular activities of the participants are included in the bulk
of this Final Report,

The University of Wisconsin-Milwaukee granted to participants 1) thres hours
of credit in Curriculum and Instruction 279 (Principles and Methods of Teaching
English as a Foreign Language) if the participants were undergraduate or 2) three
hours of credit in Curriculum and Instruction 779 (Advanced Problems in the Teach-
ing of Foreign Languages) if the participants were graduate students. Certificates
signed by the Project Director, Dr, Diana E, Bartley and the Dean of the School of
Education of the University of Wisconsin-Milwaukee, Dean Richard H. Davis, were
awarded on the last day of the Institute, (cf, Appendix &, Exhibits 4 and 5)

Diana E. Bartley
Project Director
Adult'Basic Education Institute, 1972




I, ABSTRACT

DEPARTMENT OF REALTH, EDUCATION, AND WELFARE
OFFICE OF EDUCATION

WASHINGTON, D.C. 20202 FORM APPROVED

BUGGET BUREAU NO. 81-RO782
TEACHER TRAINING PROJECT

Adult Education Act of 1966, Section 309(c), Title I}, P.L. 89.750 OATE PREFARED
PROPOSAL ABSTRACY

t FUL\. TITLE OF PROJECT: (Titie ahould Aot e2ceed 100 Iypewritlen characiers)

- TESOL Instituto and Workshop in Adult Basio Education for Training Experlenced Teachers to
_Teach Standard English to Adults with an Education Equivalenoy of Eighth Grade or Lesa.

2 NAME OF APPLICANT

of the University of WlsconsinLUnlverslty of Wlsconsln-Mllwaukee

"ADDRESS (Numbas, aireet, city, county, State, ZIP code) CONGRESSION AL DisY RICT :
School of Education, Enderis Hall, room 321-323
University of Wisconsin-Milwaukee, Milwaukee, Wisconsin 53211 6
3, NAME OF PROJECT DIRECTOR i .
Dr. Diana E. Bartley
4. DURATION OF PROJECT ' 5. NUMBER OF 6. TYPE OF PERSONNEL TRAINING OFFERED
FROM ~ o :
I e 1, 1972 I R R Trafning of Teacher Trainers
10 7. NUMBER OF PARTICIPANTS '

8, Provide a stngle spaced statement (not fo exceed 250 words, and not to exceed remaining space on this page) summarizh\g Ihe‘ —

proposed praject and its rationale, its special or unique feature, and the reasons why it is worthy of support.

A three-week Institute trained a total of 48 teachers. The 48 participants were
tratned in (1) innovative teaching methods through the use of microteaching procedures
and active participation in microteaching and (2) the rationale and application of thése
through the system of workshops and (3) the cultural and lingulstic background of
standard Engiish and non-~-standard dialects through the seminar established for this
purpose. The ABE teachers were specillcally afforded the opportunity to be trained
in the use of the technical skills of supervision as applied to standard English and non-
standard dialects {n addition to the three above mentioned areas in which the teachers
are trained. The teachers and those with supervisory experience to be brought to.the
Inatitute are all involved in teaching standard English as a Second Dialect or English as
a Forelgn Language to inner-city adults who have not reached an educational equivaloncy
beyond the eighth grade. These inner-city aduits may speak foreign languages or & non-
standard dialect of English, by virtue of which they are soclally stimatized or education-
ally restricted from soclal integration with the mainstream procenses of American
urban life, It is logfcal to propose that the first step toward social and economic better-
ment for these adults lies in their acquiring some functional control of standard English,
both spoken and written. The acquisition of standard English constitutes the minimum
means for self-improvement and ultimate release from their present excessive soclo-
economic constrainta, The large number of functional illiterates and the small number
of teachers make it imperative that teachers experienced in other areas be offered the
opportunity of gaining an insight into the proble:n, They must also be given well
dixected and specialized training, such as tha’, which is herein proposed, in order to
direct their efforts as teachers of English and related skills in Adult Basio Educatlon
Programa,




Teachers who have reached the supervisory level by virtue of their teaching
experience need training in the area of supervision so that they may be equipped to
communicate their experience to the less experienced whom they are reoruiting into
Adult Basic Education in the field of English as a Second Language/English as a Se~
cond Dialect, These teacher-supervisors will also be offered the opportunity of
attending classes in their specialized area: English as a Second Dialect-Black, Eng-
lish as a Second Dialect-Spanish, or English as a Foreign Language. The proposed
Institute will train teacher-supervisors in the technical skills of teaching and super-
vision, respectively, in addition to offering seminars and workshops to each group
in his particular language area, The teacher-supervisor organization with respect
to the microteaching experiences will permit the refinement of the technical skills
as related to TESOL teaching methods while the seminar~workshop will offer the
opportunity of expanding the refining on-going materials and curriculum projects.
This organizational structure will make possible the local assessment of nationwide
thought and practice in the field of Adult Basic Education,

In conclusion, the program of study for the 1972 Summer Institute in ABE~-TESOL
by the School of Education for the University of Wisconsin-Milwaukee brought together
a group of nationally known linguists and procedures. The proposed program is unique
in design and a first in the academic world of teacher training in TESQL, The avoid-
ance of duplication, the pooling of resources and the full use of staff skill, however,
makes such an arrangement both academically productive and economically sound,

The proposed program continued last year's seminars in applied linguistics and
history and culture. The excellent response to these, as well as the request for
separating these into small groups according to language teaching area, has been con-
sidered and has justified the division of participants according to language teaching
area. (see Introduction,)
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11, PURPOSE AND GOALS OF PROJECT

i) The purpose of the Institute was to improve the expertise and professionalism
of experienced teachers, who have administrative and/or supervisory responsibility
of standard English and functional literacy to adults who are speakers of other than
standard English and who have an educational equivalency of eighth grade or less.
- This training, coupled with their own experience as professional teachers, was in-
tended to orient the participants toward initiating or improving on-going ABE pro-
grams in various community centers designed to impart basic functional linguistic
ability in standard Englich and in all four language skills to adults who are other-
wise unable to function at a minimal social level beyond the confines of either their
families or their indigencus social, linguistic and cultural level,

Therefore, the prime purpose of the Institute was to develop leac'ership and
up-date expertise among experienced teachers and supervisors in ABE. To this end,
leadership training and flexibility based on applied cultural and linguistic concepts
was emphasized in addition to teacher training through Microteaching,

The microteaching experience was intended to be complemented and fertilized
by reference to the resources and activities conducted in the seminars and work-
shops. Some current postulates on methods, materials and curricula were subject-
ed to scrutiny, in an attempt to discriminate more sharply than hitherto between
the appropriate and the inappropriate ones,

It was assumed that these purposes could be achieved by providing training to
selected individuals who are curvently or shall imminently be involved in ABE pro-~
grams, Two further subsets were discovered in this population: a) those, consti-
tuting the majority, whose exclusive or predominant commitment is to teaching.of
ABE courses; and b) those few, who, while they are probably yet experience and

proven qualities of leadership, must be viewed as actual or incumbent supervisors
of ABE programs,

if) It is naturally impossible to reach an acceptable global definition of what con-
stitutes ABE teacher or supervisor training. Yet the Institute Directors felt com-~
pelled to eatablish criteria to determine the Institute's success in realizing its
training objective. Therefore it was decided that for our purposes, the classification
"trained" should apply to those participants who had been exposed to instructional
components constituting the Institute curriculum, (cf. the sections on Curriculum
and Evaluation in VI, ImplementationNos. 1 and 8, )

Consequently, it was decided that the 48 teachers should be trained in:

1. Innovative teaching methods through the use of microteaching procedures,

2, The rationale and application of these through the system of workshops.

3. The cultural, historical and linguistic backgrounds demarcating standard Eng-
lish from various non-standard approximations thereof, by means of special seminars
constituted aptly,
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IV, IMPLEMENTATION Nos. 1-6




IV, 1. VENUE

The Institute was held from July 31 thru August 18, 1972 and was divided into
three (3) subsections as follows:

A,  With special reference to ABE programs dealing with the adult whose primary
linguistic repertoire is a nonstandard dialect of English, Principally American

Blacks, but also applicable to other nonstandard dialect speakers e.g. Appalachian
whites, Hereafter: 'ESD-Black’,

B.  With special reference to ABE programs dealing with the Spanish-speaking
" adult (Mexican-Americans, Puerto Rican, Cubans, etc.). Hereafter: 'ESD-Spanish',

C.  With reference to the special problems of ABE programs dealing with classes
of adults with mixed language backgrounds. Hereafter: 'ESIL-Heterogeneous',

IV, 2, RECRUITMENT

The 48 participants for the Institute were chosen from the entire United States.
State Directors of Adult Basic Education were requested to designate those in their
respective states who were recommended to participate. In addition, brochures were
circulated by direct mail to Regional and State Directors of ABE and key personnel in
educational systems to encourage individual applications (see following sample of

'flyer'), Telephone contact was also made with more than half of the State Directors
and Reglonal Program Officers.

IV. 3. FLYER
SUMMER INSTITUTE - ADULT BASIC EDUCATION: TESOL
The School of Education of the Universit, of Wisconsin-Milwaukee will sponsor

one three-week Institute in English as a Ser.nd Dialect and Foreign Language in
Adult Basic Education.

The basic aim of the Institute .s to train experienced teachers of adults who
have the equivalent of 8th grade -.ducation or less and who are native speakers of non-
standard English or a foreigr .anguage. These experienced teachers should be in a
supervisory or leaders!iip osition in order that they might help to train other teachers
as a rasult of their »*..odance at the Institute.

Institute dates: July 31 - August 18, 1972

Desc-uption: The Institute will be divided into three sections of 16 participants.




10

Section 1  Standard English as an alternate dialect for speakers of nonstandard,
particularly Black nonstandard English,

Section II English as a second dialect and language for Spanish speakers,

Section Il English as a second language for heterogeneous language background
groups, primarily urban,

The Program: The sections will meet according to their respective fields. Seminars
will be held in applied linguistics and language learning and in the culture of the adult
learner. Workshops conducted by nationally known professors will be conducted in
each of the three fields in order to afford every participant the opportunity of develop-
ing curriculum materials.

Microteaching: Each group will partake in a four day microteaching session, Each

participant will be trained to teach and will be trained to teach other teachers through
the use of in-circuit television, Technical skills of teaching will be emphasized.
Supervisory techniques will also be considered,

Conferences: Consultants in various fields will be offering seminars on a variety of
subjects related to Adult Basic Education, to English as a Second Language and English
as a Second Dialect and related aveas such as social welfare, medical resources and
legal resources available to the adult learner. Participants will be given ample oppor-
tunity to speak individually with the Consultants,

Criteria for Selection:

1. Recommendation {(emphasizing need of services) b‘jr state or local Adult Basic
Education supervisor.

2. Evidence of work experience as administrator, supervisor, trainer or leader
in an ABE language course.

3. Other relevant teacher-training experience (e.g. inner-city schools).
4. Applicants to Section I and II who have some proficiency in Black nonstand-
ard and Spanish respectively will be preferred: such competence is not,

however, a requirement,

5. Relevant formal education will be consldsred, but is not a pre-requisite for
application,

6. Teacher participants who bave not participated previously in summer Insti-
tutes will be given preference.

7. Students who have received a grade of 'C' or below at the previous UWM
Institutes will not be eligible for admission.




Stipen ":of $75 00 per week and $15. 00 per dependent (llmit to 2 dependents) jr wee
will be granwd, Round trip travel (economy afr fare) is available; -
pants will pay for room and board University faoilities are available.

.'3‘
"&

, mester Q tt_e graduate and undergraduate. are available {0 partiofpant
ho complete the Institu’e or Workshop Programs,’ Graduate credit an be gra
onlyto ersons currently enrolied as grad, ate students. S

April lo~ Deadline for :applications o
April 15' Notiﬁcation of acceptance into Institute

.. April ‘2,5. Partioipants must accept or reject acceptance 0
e or before this date el

"Send ail applications and requests for further lnformation to:

: ‘_Dr. Diana E. Bartley, Director
- ABE-TESOL Institute
 School of Education L
. Enderis Hall, room 391323
- The University of Wisconsin
Milwaukee, Wisconein 53211 ;

i Télephone* (414) 963-—5385
. | | 963-5386

, ABE-TFSOL INSTITUTE
FACULTY o

‘;Diana E. Bartley, Ph.D. (Stanford), Directer ABE-TESOL Institute o
- Joseph. Carpenter, Jr., Ph,D, (Marquette), Assistari Professor, . Carthage College
- Richard Cummings, Ph,D, (btanford), Associate Professor Universlty of Wisconein- ST
S Milwaukee o .

~ Robert J, Di Pietro, Ph,D. (Cornell). Professor, Georgetown University R .
_Jacinto Jenkins, Ph.D. (stanford), Assoclate Professor, Callfornia State Univereity-
S Sacramento .
Joyce Zuck, Ph.D. (cand. ) (Michigan), Lecturer, University of Michigan‘Ann Arbor S
‘Louis Zuck, Ph.D, (Michigan), Assistant Professor, University of Michigan-Ann Arbor
Walter Zwirner, Ph,D. (Stanford), Evaluation, Aesociate Professor Univereity of
Calgary, Alberta, Canada

CONSULTAN TS

Elaine Bartel, Ph.D. (UW-Madison), Consnltant Individuallzed Instruction . .

Gordon F, Burgess, M, D, (Marquette), Consultant Medical Resources for the adult
stndent -

»



“rp. Frederick Delliquadri ‘Dean (School of Social Weifare, UWM). Consultant Sooial .
 Welfare Resources for the adult student _ S
& Robert H, Friebert, Atty, (Samson, Friebert. Sutton & Finerty), Consultant Legal
S ' Resources for the adult student =~ -
-;V.TCharlotte Martin, State Supervisor AVE Consultant - The ABE Program in Wisconein!

STA FF

'Mary Inuise Hammersmith B. S (University of Wisconsin—Madison)
~Susan Sazama, B, A, (cand, )(University of Wisconsin*Milwaukee
S Margaret Stanley. Tyre (Bryant & Stratton Business College)

‘ Lorenzo Tovar, B, A, (cand, )(University of Wisconsin-Milwaukee)

e e s B i s o v i St 0100 i

ABE-TESOL INSTITUTE '

NAME: ___ ' « o (Please print or .
o ‘ ' ‘ : type)

Application for Institixte

Section__ =~ k go
Section 3 ’ o
~ Home Address: - _____ Phone No. Home: _
»
- Phone No. Office: _
Soc. Sec, No:
Date of Birth: Sex: No. of Dependents:
I am interested in University credit, Yes No )

I am interested in undergraduate credit. Yes No

I am interested in graduate credit and am currently a g'raduato student {n good standing
at ‘

Have you previously attended an ABE-TESOL Institute at the University of Wisconsin-
Milwaukee? Yes No If yes, when?

Other than an ABE-TESOL Institute, have you attended the Univ, of Wis. ?

Dates of attendance: from to
My last semester of enrollment at UW-M was
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o IA;re you a reeident of the State of Wisconein? Yes No

1 certify that I am currontly employed (or wiii be employed this fall) as an ESI~ABR
supetvisor or in a leadership position,

" Place of wor_k: |

Hours per weok: _

A The majority of my studente are native speakers of a foreign ianguage- (which one“)
: e , A nonstandard dialect°

In which educational program did you (do you) participabe in your community?

Un‘_iirersity‘ Education. Yes No |

: Hiigvhes't‘ degree:

S Please enclose or have sent under separate cover any recommendations or evidence o
: of experience which may help guide us in our selecting,

(your signature)

IV, 4. CRITERIA FOR SELECTION
Partioipants were selected with reference to the following criteria:

1, Recommendation (empiiasizing need of services) by state or'k loc_al ABE super- |
visor, No one who had attended a previous ABE~TESOL Institute was eligible,

2,  Evidence of work experience as administrator, supervisor, irainer, beacher or
paraprofessional aid in an ABE language course.

3. Other relevant tdacher or teacher-training experience (e.g. inner-city schools).
4, Although such competence was not a requirement, its epplicants with some active
command of Black nonstandard .English or of Spanish were preferred for allocation to
Groups ESD-Black and ESD-Spanish respectively,

6.  Relevant formal education was considered in the selection of participants,

n————.._....‘[ Lo




- '_Balistreri Lorraine

o 'iv. (N PARTICIPANTS (see also Appendix 4)

L Kluwin. Mary B. i ' Orton, Vera M.

- ‘Brattin, Terence - Lacey, Carl E. ; ~ Parent, James
 Burns, JoEllen - Leen, Madonna M. o , Ptacek vMary

- Casey, Rosemary . Lockard, Carol S :

~ Channell, Anne L, Olivia -

. Cohen, Amy ‘ - Managtello, Richard
~* Corrao, Linda C. - Mar,IdaSue
Covel, Robert c. - = Martin. Jean F. ; T ol
i Cracchiola, Florence ~ Martinez, Eloy w0 ','Shevach, Annie
- Cruz, Ralph A, MoEvllly, John - Stokes, Cleve
-~ _D'Alibert; Alfred ~Mildenberger, Sr. Elizabeth] - Torea; Fidel
~° Durbin, Margaret . Montoto, Gregorio R Vargeson, Mary :
Fenton, Helen M, ~ Muckerheide, Sr. Joan = . Vela,: Betty
» Figueroa. Gregoria Nagalshi, William M, Vergara, Mario R,
* Fiskum, Yvonne : Nussbaum, Mary - Villa; Hector E.
Khoshkbarlie, Gail O'Connell, John B, Wiiliams, C. Bernice i

IV, 6, CREDIT AND CERTIFICATES

Credit It was anticipated that participants in the Institute would show some interest
. in graduate credit, Therefore thelr individual records were judged by the standards of ;
- the Graduate School as which credit was solicited. Some of the courses were designed L

in anticipation of granting guest certificates to apply as graduate work elsehwere. o
‘ They received temporary graduate status at the University of Wisconsin~Milwa1kee. o

'Certii‘ication' At the end of e2ch Institute each participant, subject to satisfactory

recommendation of the faculty, which considered attendance and performance was

- awarded a certificate stipulating that he had successt‘ully completed tiie course of study.
(See Appendix 4, exhibits # 4 and 5.) :

Stipends: | In accordance with Section 1, A.L, a. .and b, of the Policies and Procedures o
for the Preparation of Proposals and Operation of Projects under Title I, Section 309 -
of the Adult Education Act, Pubiic Law 91-230,




V. FACULTY AND CONSULTANTS

LISTS AND VITAE
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V. FACULTY AND CONSULTANTS

Ftill-time faculty and consultanoy personnel were enlisted on the basis of proven
oxpertise in the curricular areas outlired above and the relevance of thejr spectal
~ expertise to problems of Adult Basic Educatton, In fact, a faculty of international re-~
. pute was assembled at the University of WiSconsin-Milwaukee for the purposes of the
Institube.

A. FACULTY: (University affiliation, rank)

. Professor Diana E. Bartley
Institute Director
Assistant Professor
Department of Curriculum and Iastruction
School of Education ~
University of Wisconsin-Milwaukee
Milwaukee, Wisconsin 53211

Professor Joseph P, Carpenter, Jr,
Director of Afro-American Affairs
Carthage College

Kenosha, Wisconsin 53140

Professor Richard L. Cummings

Assoclate Professor

Social and Philosophical Foundations of
Education

University of Wisconsin-Milwaukee

Milwaukee, Wisconsin 53211

Professor Robert J. Di Pietro
Professor of Linguistics
Georgetown University
Washington, D, C, 20007

Professor Jacinto Jenkins

Associate Professor of Spanish
California State University at Sacramento
Sacramento, California 95811

Professor Joyce Zuck

Lecturer

English Language Institute

School of Education

University of Michigan-Ann Arbor
Ann Arbor, Michigan 48103




| ~ Professor Louls Zuck

Associate Professor, Linguistics
University of Michigan

Amn Arbor. and Dearborn, Michlgan:‘ ;

| Professor Walter Zwirner

- B, STAFF'

Associate Professor of Educational«
Psychology :

_ University of Calgary -

Alberta, Canada

| er. Loren Clear

" Videotape Operator

10062 Sunnycrest Drive
Mequyon, Wisconsin 53092

Mrs. Jane Fons

Student Typist

3134 A South Herman
Milwaukee, Wisconsin 53207 -

Mr. Ja(:k Gonyo :
Videotape Oporator

1110 East Lyon Street

Milwaukee, Wisconsin 53202

Miss Mary Louise Hammersmith

Project Specialist for Evaluation

2755 North Stowell Avenue
Milwaukee, Wisconsin 53211"

Mrs, Susan E, Sazama
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VITA  Diana E. Bartley, Project Director

~ Assistant Professor, Department of Curriculum and Instruction,
, School of Education, University of Wisconsin-Milwaukee :

| Education

1

‘Stanford Unlversity, Certificates in language proficiency from University of Fribourg,
- Switzerland (French) and University of Florence, Italy (Italian), Studles at Laral .
University, Quebec, Canada; University of Madrid, Spain; Fordham University, New
York Unlversity of Helsinki ‘Finland (Russian Languages Studies) '

' Fellowships and Awal‘ds

1) Work scholarship, Middlebury College 1963 ‘ ‘
2) Third place, California State Competition for the Helen Haffernan Scholarship At
3) Research Assistantshlp, Stanford Center for Research and Development in Teach-'
. ing, June, 1966 - August, 1967 et
4) Research Assistantship renewed after 1967 - 1968 leave of absence i
5) Awarded membership in Pi Lambda Theta, Honorary Women's Professional
. - Assocfation in Education, 1964 . o
6) Sigma Delta P, honorary association in Spanish

Professional Experie nce

rR A ——

Instructor in English as a Foreign Language, Bi—National Center, Madrid Spain,
1961-1962

Instructor, Foreign Language, Fairfield School District (secondary), 1963

Palo Alto Unified School District (secondary), 1964 - 1966

Instructor, University of Wisconsin-Milwaukee, 1969

Assistant Professor, University of Wisconsin-Milwaukee, 1970 - present

Director, Adult Basic Education Institute, University of Wisconsin~-Milwaukee,
Summers, 1970, 1971 and 1972

Publications

"To study some major variable which affect the willingness of teachers, principles
and superintendents to participate in educational research and their attitudes towards
educational research' in Social Psychology of Education: Study Proposals Submitted
to N, L. Gage, complied by W, Gorth and G. Salomon, 1967 (with Maria Podlogar),

Practice-Centered Teacher Training: Spanish, Technical Report No, 2, Stanford,
California: Stanford Center for Research and Development in Teaching, 1967, (with
Robert L. Politzer), pp. 1-238; Revised edition, Center for Curriculum Development,
to be published, 1971,




i of the association. e

 1ng have also been the result of this field work,

;g,-f (Bartley Vita continued)

iu'"A Pilot Study of Aptitude and Attitude Factors in Language Dropout" California ¢
| ,Journal of Educational Research XX, (March, 1969), pp. 45-—55.: .

i “'l‘he, - ‘portance of the Attitnde Factor in Foreign Language Dropout- A Preliminary ‘
:.;:;Investigation of Group and Sex Differencee" | i ang a e Annals. 3. No. 3

 (March, 1970), pp. 383-93.

';::Pracﬁce-Centered Teacher Training- __.glish as’ a Second Dialect, Philadelphia: 'f
;}“‘Center for Curriculum Development ; A i _; o

: ",Other articles published in professional journale' Final Report. Institutes in Adult
: ‘;‘:;‘Baeic Education (A TESOL Project), School of Education, University of Wisconsin-
. ~';Milwaukee, p. 65, 1970, Final Report, Institutes 1in Adult Basie Education (A TESOL ;
“WProject), School of Education, University of Wisconsin~Milwaukee, P. 220. l97l. SHe

- Professional Organizations

' Since 1968 Dr, Bartley has chaired seminars in the professional organizations at both
- the national and reglonal levels including the Research Semfnar in Language Education, il
ACTFL Convention, 1970 in Los Angeles and the Seminar in Audlo~Visuals in Teacher
- Preparation, New York, 1970 at the Modern Language Association, 1970, She will be

- one of the principal speakers at the SWEA Modern Language Section at tne invitation

P

Research and Field Work T E

- Dr, Bartley has been trained in research methodology in language education at the
_ Standord Center for Research and Development in Teaching, ‘Field work has been - -
carried out in the school districts in Jinguistics of standard and nonstandard dlaiects —
and related pSychology of language learning. Experimental studiee in language learn-
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| VITA Joseph P, Carpenter, Jr,, Visiting Faculty

Assietant Professor, Social Science and Black Studies, Carthage College
| ;Educ’atien |

A, A, Milwaukee Technical College, 1961—63, B. A, Marquette University, 1965-67;

. Workshop 3 ad, hrs, Fisk Universlty, Nashville, Tenn, , Summer 1968 and 1969;

-Ph, D. Marquette University, 1967 =70,

Academic and Professional Honors

: Leadership Scholarship, 1965-67

~ ND.EA Fellowship, 1067-70

E:_cperienc

Teaching. Assistant Professor of Social Science, Director of Afro- American Studies,
- Carthage College
Assistant Professor, Milwaukee Technical College

Previous Positions: o
Visiting Professor of Black Heritage for Education, University of Wiscon—-;
, sin-Milwaukee
Assistant Professor of Soclal Studies and Early Childhood Education,
Herbert H. Lehman College, Bronz, New York '
Instructor, Marguette University, 1968-70,

Consultant' Dircctor: Dr, Diana.Bartley, Adult Basic Education-TESOL Institute
University of Wisconsin—Milwaukee

Research: Milwaukee's Kilbournt?wn Redevelopment Study of 1967

Other: Milwaukee's Northcott Youth Project, 1972 (Summer), Director Educational
‘ and Training -~ Services for Community Outreach Workers
Playground Director, teaching and counseling; Milwaukee School Board,
1967 (Summer) .
Postal Clerk, distribution of malil; Milwaukee Post Office, 1961-67
Communication Center Specialist; teaching and operating of teletype; U, S,
Air Force, 1955-60.
Semi-pro baseball, athletic (infield); Aliceville All Stars

Publications or equivalents

The Leadership Philosophy of Dr. Martin Luther King, Jr.: Its Educational Implica-
tions, Milwaukee: Delux Printing Service, 1971,




i""a"iffy(Carpenter Vita continued) f : , o :, R o g

| -‘ffThé Black Experience, Then and Now: A Conceptual Unit Approach .«iilwaukee*‘ .

. Delux Printing Service, 1972,

: ':Black Studies - K-12: Philosophy, Mothods and Materials at’ 46 Wisconsin Sooial

e Studles Spring Conferenca at Mt, Mary College, Milwauker,  Wisconsin, Mareh, 1972.‘ i

= };}g"Black Action and Reaction to White Ractsm", 167" Annual Convention of Wisconsin g
Sooilogical Association. Kenosha. Wisconsin o{ovember 8, 1971 -

"j_","The Negro Leadership" Marquef* Journal 1966.

L "The Negro Leadersk‘;‘, ECHO Milwaukee, 1967.

L "Secularization in the Methodist Church" Journal of Rellgion in Life, 1971.. R L

"History of Black Americans' Who are the Leaders?" Racine Journal Times, February
1o, 1971. ' , » .

"Dr. Martin Luther King s Shifted Struggle to Soul" Racine Journal Times, February
‘ 13, 1971,

: i"Black Panther Party Now in Bid for Leadership" Racine Journal Times, February

13, 1971,
'i ectures
"The Ballot or The Bullet on the College Campus and the New 18-year old Vote"
Wisconsin Cooperative Education Committee Conference at Burlington, Wisconsin,
February, 1972, , ,

“The Young Gift and Black Students of 1071¥, Commencement at North Division High
~ School, Milwaukee, June, 1971,

"The Life and Works of Whitney M. Young', Greater Milwaukee, March 21, 1971,

"The Social Soutces and Demands of Black Power", Afro~-American Workshop, Septem-_ o | i

 ber, 1071,

Lecture to Racine's Mental Health Assoclation on Black Power, Afro-American Work—
‘shop, September 1971,

-"Dr, Martin Luther King, Jr, for Today" Milwaukee Chapter of the Lutheran Human
Relations Association of America, October, 1971,




. (Carpenter Vita - continued)

Curfent Membefship in Learned Socleties

~ National Sootety of College Teachers of Education

~ Phi Delta Kappa (Historian)
- Mid-Western Soclology Assooiation ,
. National Assoclation of College Professors




0 VI'I‘A mchard L. Cummlngs. Faculty

| [Direotor - Laboratory for International Research in Education, Associate Professor,
- Comparative Education, School of Education. Univer sity of Wisconsin-Muwaukee

E ,duoation

: _,Ph.D. Stanford Uanersity. 1967. International Development Education. M.A. Stanford
‘-'{University, 1964, Hispanic Am0rican Luso-Brazilian Studies; M,S, State Universityof
~ New York (Albany, Ne Yo ) 1963 Social Sciences; B, F, T, American Institute for .
~ Foreign Trade, 1959, Foreign Trade; B,S, State Unlversity of New York (New Paltz.
{*“jﬁN. Y. ), 1954, General Elementary Education. e : el

v'j_ffExperience omanizing seminars, institutes or special programs

.Brazllian Elementary Education Project II (Fall 1967)
~ Venezuelan Study Tour (November, 1967) =~

Mid-Winter Leadership Seminar (December 1967)

' ,;-.Venezuelan Study Tour (May, 1968)
-+ Latin American Study Tour (July, August 1968) o
- French Speaking African Educators' Project (Summer, 1968)

Post Summer Seminar (August,-September, 1968)
~ Venezuelan Study Tour (November, 1968)

~ Brazilian Elementary Education Finance Team (Spring. 1969)

- French Speaking African Educators' Project (Summer, 1969)

* Post Summer Seminar (August- September, 1069) - ‘
- - Post Summer Seminar in Environmental Education (August - September, 1970)
~ Post Summer Seminar in Community Education (August - September, 1971) -

o .Developed three new courses at University of Wisconsin—Milwaukee°
: '310-375  Cultural Foundations of Education,
- 310-720 International Development Education and

310-910 Seminar in Internatfonal Development Education

‘ Publicatlons

"Brazil". (Worldmark Encyclopedia of the Nations article), 1963 ‘pp. 18,

Hispanic American Repott, monthly contributor (26 contributions) to the Brazil Section. e
August, 1962 - October, 1954, | |

""“"l{uman Resources as a Devolopment Concept in Latin America: The Case of Brazil"
Chapter in Human Resources in Latin America, Bloomington: Graduate School of
Business, Unlversity of Indiana, 1968,

Lo "Approaches to Manpowcr Planning", International Review of Educattun, Vol, XVI, No.
o2, June. 1970, '

.\) ;




‘(Cummings Vita - continued)

,"Brazil's Military Regime Uses '‘Hard Sell! to Win Support for Revolution" The
L Milwaukee gourna y Editorial Section, January 18, 1970, p. 1.3. :

fliar f"Education" Chapter in Lemke, Donald (ed. » Ed“"a“"“al Sy stems fn the
Americas, New - York' The American Press (in press). , i : :

; ~"Education in Brazil" Chapter in Beck, Cariton (ed. ). Perspectives on World Educa-’ 5 T
_,tion “Dubuque- Wm. C. BrOWn Co., 1970. L L e

"Latin merican Cities Grow Too Fast - So Does Violence" The Milwaukee Journal.
0 Se'ction, April 12, 1970, p. 3. _;_, e , o o

g f°r Tomorrow's Ma!lpower Needs" in Modern Government_’and:Nat‘ L%
lopment, November-necember 1969, pp. 64-60, Also in Servicios Pubincdéfi’z -
rrollo Nacional.

} "Contencion de ia Sangria de ("erros" Servicios Publ cos y Desarrollo Naoionzg, .
i Septiembre, 1970, pp. 40~49. e : Fy .

- "'I‘ransformations in Brazilian Engineering Education" Luso—Brazilian Review, Sum— L
‘.jmer 1970, pp. 64 73. - : RO

Engineering Ma _power and Development in Southern Brazil 1966 1970. Monograph,
i Centor for Langunge and Area Studies, University of Wisconsin-Milwaukee, 1972. e 2

l = iEducational Innovation in Latin America (co—edited with Donald A. Lemke), Memchen.j_}
N Scarecrow Press Inc. , in press,




AB State’V:University of New York, 1954, M, 4, Harvard University, 1955 Ph o
;-‘Corneli University, 1960. S &

k “‘HOnors and Awards

- Two Fulbright Travel Awards. Italy l960-61; Spain 1963-64

U, S. Dept. of State Specialist Grant, Summer, 1964

,r,r-Elected to the listing of Qitstanding Young Men of America, 1965 o
;;_,:‘Recipient of ACLS travel grants; Madrid, Spain, 1965; Bologna, Italy, 1972 S
L \Certii‘icate of merit for distinguished service to Linguistics Education, 1968, awarded S
by the Dictionary of Internaticnal Biography ‘ : he

f Professional Sccieties o

o Linguistics Society of America
- ‘Modern Language Association '
National Assooiation for the Advancement of Science
- National Council of Teachers of English
American Anthropolcglcal Association
American Council on the Teaching of Foreign Languages
Socicta di Linguistica Italiana

Some Publicadcns

‘ The Sounds of English and Italian (vol, 1) and 'I"ne Grammatical Structures of English ok
- and Italian (vol. 2), both published by the University of Chicago Press, 1965 and 1969 i
, (scc. prlnting) (co-author), ' :

Language Structures in Contrast, published by Newbury chse in 1971, (Japanese :
,uanslation fcrthccming)

- "Linguistics", chapter in the Britannica Review of Fcreign Language Education, pp.

o "Bilingualism", chapter in Current Trends in Linguisﬁcs, Mouton and Co. of the
- Hague in 1968, (vol. IV, In the series),

"A Transformational Note on a Few Types of Joycean Sectences", Style, vol, 3, No, 2
(Spring}1968), pp. 156-67. (French translation forthcoming in Change magazine,
Paris, France).



|  (March, 1970), pp. 49-62,

- Language Learning, IRAL, General Lirguistics, et. al,

,, .
(D1i Pletro Vita - continued)

"La linguistica y la ensenaza de idiomas", Revista de Educacfon, (Madrid, Spain),
No, 163, Vol.‘LVI (May, 1964), .

"Alcune reflessioni sulla linguistica applicata all 'insegnamento""', in L'insegnamento
dell'italiano in Italia e all'estero, Romé, 1971 ‘

"Student Compebence and Performance in ESL" TESOL Quarterly, Vol, 4, No. l,

‘Other articles and review have been pubushed in Language, American Anthropologist."

Consultantships

Xerox Publishing Company

‘Center for Applied Linguistics,

Robert M, Ventre, Associates

Colorado State Department of Educat
Gallaudet College

Baltimore Public School System

Teaching Experience

Georgetown University, Washington, D, C, (main position)
Cornell University (instructor in French and Italfan)
Held summer positions at the following Universities:
Western Kentucky (Bowling Green)
Central Connecticut (New Brittain)
Universita de Firenze (Florence, Italy)
College of the Virgin Islands and
University of Wisconsin-Milwaukee

Biographical Listings

Who's Who in the South and Southwest, 1967 -on
Who's Who in American Education, 1965-on
Dictionary of International Biography, 1968-on
International Scholars Directory, 1971-on

s
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VITA Jacinto Jenkins, ,Visiting" Faculty
- Assoolate Professor, ’Spanish, California State University at Srcramento

Education

B, A. Unlversity of Texas-Austin, major- Latin American Studies, minor: Social
Studies (June, 1948); M, Ed, University of Houston, major: Social Studies Education,
minor: Latin American Studies (June, 1958); M, S, Stanford University, major:
Spanish, minor: Education (September, 1986); Ph,D. Stanford University, major:
‘Language Education, minor: Spanish (June, 1969),

Teaching Experience

1 year Director of the NDEA Foreign Language Project, Santa Barbara County

Schools, Santa Barbara, California

1 year Assistant Professor of Spanish, Texas A & 1 University, Kingsville,
Texas

1 year Teacher, English as a Second Language, Elementary Schools, Chicago
City Schools, Illinois

4 years Supervisor of Spanlsh Intern Teachers and EFL Intern Teachers, School
of Education, Stanford University

1 year Coordinator of Bilingual ~Bicultural Project, Title v, ESSA, Redwood

City Schools, California

September, Associate Professor of Spanish, Californta State University at Sacramento
1970

Constlltantships

6 weeks, summer, 1960, NDEA Special Consultant, FLES, Bureau of Elementary Ed-
ucation, California State Department of Education :

2 weeks, 1965, NDEA Special FLES Consultant, Ventura County Department of Educa-
tion, California

6 weeks, summer, 1964, FLES Tests, Measurements and Evaluations Consultant,

: Systems Development Corp. , Santa Monica, California

1 year, 1965, Linguistic and Methodology Consultant for La Familla Fernandez geries,
: Encyclopedia Britanica Films, Los Angeles, California ~
4 weeks, 1966, Special NDEA ¥nglish as a Second Language for the Spanish Speaking

Consultant, Chicago City Schools, Illinois

6 weeks, Linguistic Consultant, English as a Second Language for the Chinese Speaking
in the elementary and secondary schools, San Francisco City Schools, California

2 years, Linguistic Consultant, Una Aventura Espanola, 1960-62, Pasadena City Schools

Publications

"Nao se aprende portugues em tres licoes, porem', La Luz Periodico Escolar, 16
lessons, Banks Upshaw Co., October 16, 1951 through May 16, 1952,
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(Jenkins Vita\-— continued)
"And Parents Tool", Hispania, August, 1953,
'* A Fleld Trip to Mexico'', Hispania, August, 1953,

"'Sell the Parents to Get the Kids", Texas Outlook, August, 1953,

'The Use of Foreign Language Songs', Successful Devices in Teaching Spanish, J.
Weston Walsh Publisher, 1952, :

"Utilizing Community Resources to Improve the Teaching of Modern Foreign Languageé’
in thu Elementary School", California Journal of Elementary Education, November,l961. '

Destiny Walks Slowly - A Pictorial Account of the Franciscan March Up California,
Pasadena City Schools, 1961,

Aprendamos la leng'ua linda, Santa Barbara County Department of Education, 1964,

Estudiemos la lengua linda, Santa Barbara County,Department of Education, 1964.

Hablemos la lengua Jinda, Santa vLarbara County Department of Education, 1964,

A Survey of the Status of the Teaching of Modern Foreign Languages in the Elementary
Schools and Junior High Schools of Santa Barbara County, Santa Barbara County Depart-
ment of Education, 1964, :

"Six Different Approaches to Spanish Instruction!”, Santa Barbara County Schools,
Santa Barbara County Department of Education, April, 1964,

'Come Wambats and Worship", Hispania, March, 1964,
"El espanol en las escuelas primarias', Hispanavoz, October, 1964,
"Inservice Training of Spanish Teachers in Santa Barbara', Hispania, December, 1964,

‘The Effects of Explanation with Spanish Pattern Drills, Unpublished Dissertation,
Stanford University, 1969,

Teaching English as a Second Language for Chinese Speakers via Science Education,
San Francisco City Schools, 1970,




 VITA 3 Susan Sazama, Administrative Assistant and Microteaching
S A COOrdinator ~ ~ ,

[i, : Education , k , .
i -%University of Wisconsin-Green Bay, 1965~68. st. Norbert Collese. De Pere, WIBOOH"

. 8in, 1967-68; University of Wisconsin-Milwaukee, 1968-70, B, A, in Spanish;’ Univer-
;sity of Wisconsin-Milwaukee, 197l—present candidate master's degree, ABE-TESOL. '

o Work Experience

,Asslstant Instructor in ESL, Milwaukee Area Technical College, January, 1973 pre-
sent, :

Administrative Assistant and Microteaching Coordinator, ABE~ TESOL Institute 1972. i

Bilingual Medical Assistant, Northpoint Medical Group, Ltd., November, 1971-1972, :
_ Specialist, Instructor in ESL, EFL, and G, E,D., Spanish Spaaking Outreach Institute,j =

University of Wisconsin-Milwaukee, January,1971 - August, 1971,

. ,'Instructor, Spanish as a Second Language, Language Services, Ine., Indian Hill School .

Tutor HIT Prog'ram Spanish, Fall Semester, 1869, University of Wisconsin-Milwaukee.

‘Honors and Awards

-Keta Kappa Chapter - Gamma Sigma Sigma (Charter member), Vice—President, Fall
Semester, 1967, .

Professional Organizations

American Council on Teaching of Foreign Languages |
Wisconsin Bilingual and TESOL Association (charter member)

, Prefessional Experience

Partlclpant, 1971 ABE-TESOL Summer Institute ‘
‘Microteaching training: 4 semesters, University of Wisconsin—Milwaukee
Guest Lecturer, "The Principles of Microteaching", for Prof, John Zahorik

Professional Committees |

Graduate Curriculum Committee, Universlty of Wisconsln-Milwaukee. student mem-
ber, 1972,
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VITA Lorenzo Tovar, Administrative Assistant
Eduoatlon
High School - Milwaukee Vocational School, College/University - presently enrolled
in the College of Business Administration, University of Wisconsin-Milwaukee. Bi-
lingual Education - formal education in Spanish, ‘

© Work Experience

DriVer's Education Instructor and Vocational Counsellor, Spanish Center Adult Basio
Education, 1969-present
Administrative Assistant, ABE-TESOL Institute summers, 1971 and 1972

Interest and Hobbles
Local Community Activities _ : S

Active member of United Migrant Opportunity Service Advisory Board (UMOS). Mem- co

ber of the personnel committee, -
Active member of Council of Educational for Latin- Americans (C.E. L. A, ),
President of the student council, 1969, Spanish Center - Adult Basic Education
Member of a soccer ball team,




TA Joyce G. Zuckv’ Visiting Faculty :

————"

i Lectm'er, Engiish Language Institute School of Education, University of Michigan-
o Ann Arbor ,

- : ;Educatlon

B, A, Bucknell University, 1959, major: English and Mathematics; M, A. University

o “of Michigan, 1961, major: English Language and Literature; Ph.D, University of

Michigan, expected 1972 , major: Edueation—Curriculum and Instruction—TESOL.

| Teachiqg Areas and Other Responsibilities

Undergraduate courses {1967-present): TESOL for the Non-Specialist—Teaching English |
to Speakers of Black English

1 Graduate courses (1963-present): TESOL for the Specialist-Curriculum Piahning and
Materfals Writing-Practicum in TESOL (in which each M, A, candidate plans a curri-
culum and teaches 26 classes)-Seminar in Applied Linguistics for Teachers of TESOL

Non-credit Programs: Teacher Education Program for English Teachers from other
countries, Univereity of Michigan, 1959-present. Englsh in Adult Basic Education
Programs in both Ann Arbor and Detroit under the University Center for Adult Educa-
tion and Office of Education, b years.

Advising: M, A, and Ph,D. candidates in TESOL, 3 years., Teaching Fellow Trainlng
Program ~ English Language Institute, 7 years,

Major Interests in TESOL

Teacher Education
- Reading
Soclolinguistics

Institutes and Workshops - Faculty

Institute for International Education (IIE), Institute for Foreign Students, Bucknell
University. Coordinator of Pronunciation classes 1959-6t, Director of Language
Laboratorles, 1962,

. ProjectR,E,A,D, - Adult Basic Education Program, Detroit, 1863-present, Teacher's
Workshops, Consultant to Recordings Committee

Peace Corps Training Program for Iran, 1964, Methods of Teaching English,
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(J. Zuck Vita - continued)

L LE, Shipboard Language and Culture Progams for Americans going to the Orient
and for Japanese students en route to U, S, colleges, 1963,

Directed and demonstrated in a Videotaped Demonstration Series of English classes in
Japan for use in teacher training at various Japanese Colleges and Universit:les, 1963.

Consultant in Reading - Preconvention Workshop, 'I‘ESOL 1969.
‘University of Wisconsin-—Milwaukee, ABE-TESOL Institute, Visiting Faculty, 1971.1972.

Memberships and Interest Groups

International Reading Association (IRA), Psycholinguistics Group
Linguistic Society of America (LSA)

Teachers of English to Speakers of Other Languages (TESOL)
Seminar in Applied Linguistics and Education (SALE)

Modern Language Association (MLA) o

American Council of Teachers of Foreign Languages (ACTFL)

Publications

"Communicative Urgency: Deveéloping Responsibility in the Second Language Reader"
TESOL Convention, 1969, ,

"The Imprecision of Reading Comprehension', NAFSA, 1969

*The Role of Expectation in Foreign Language Teacher Training", (concerns the use
of videotapes in teacher traning) TESOL Convention, 1970,

"Communicative Urgency', Third International Congress of Applied Linguistics,
Copenhagen, Denmark, 1972,




. TP
VI’i‘A Louis V. Zuck, Visiting Faculty

o Associate Professor, Linguistics, University of Michigan—Ann Arbor and Dearborn
"? f -Eduoation ‘

B, A, Gannon College, 1957, major: . English. M. A, University of Michigan, 1958
major' Lingulstics, Ph.D. University of Michigan, 1966 major: Linguistics

_E_)merience

Teaching Fellow, University of Michigan, 1957-62
- Chairman of the Editorial Board of Language Learning° A Journal of Applied Linguis—
ties, 1962

Instructor of Linguistics, University of Montana, 1962

Coordinator of English, Senegal Peace Corps Project, Berea College, Kentucky,
summer, 1963,

Instructor, University of Michigan, 1964-66, \

~ Instructor, of Linguistics, Iran Peach Corps Project, University of Michigan, 1964,

Assistant Professor of Linguistics, University of Michigan-Dearborn, 1966-71,

- Member of the Standing Committee ~ LS&A (the governing body of the school) Univer-
sity of Michigan-Dearborn, 1970-

Courses taught: Freshman English, Anglo-Saxon, History of English, American Eng-
lish, Modern English Grammar, English Phonetics and Phonemics, English as a
Foreign Language, Methods of Teaching English as a Foreign Language, Modern
European Literature, Middle English, Nonstandard Dialects, Introduction to the
Study of English . :

Consultant, Detroit Public Schools, Division of Adult Basic Education , E

Univeraity of Wisconsin-Milwaukee, ABE~TESOL Institute, Visiting Faculty, 1971, 1972,

Memberships

International Reading Association

Linguistic Society of America

Teachers of English to Speakers of Other Languages
- Seminar in Appled Linguistics and Education

~ National Council of Teachers of English

.~ Michigan Council of Teachers of English

American Association of University Professors
American Dialect Soclety

Publications

"The Teaching of Syllabification in the Elementary School", article published by the
Soclety of Education, University of Michigan-Dearborn, 1970,
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(L. Zuck Vita - continued)

"Language Attitude Questionnaire" A questionnaire used by the Macmillan Co, for
teacher workshops.

"Socia.l Class and Reglonal Dialects: Their Relationship to Teading" (with Yetta
Goodman), An annotated bibliography to be published by the International Reading
Association, 1971,

READ (a series of six books for adult beginning readers), Detroit Public Schools.
Divlsion of Adult Basic Education, 1971,

- "The Synta.x of Anglo—Saxon", paper delivered to the Research Club in Language
Learning, University of Michigan.

""Approaches to the Teaching of Reading to Adults', paper presented to the faculty of
the Division of Adult Basic Education, Detroit Public Schools.

Social Class and Regional Dialects: Their Relationship to Reading, an annotated bib-

Uography compiled by Louis V. Zuck and Yetta M. Goodman, (Newark Delaware:
International Reading Association, 1971). _

"'On Dialects and Reading', (with Yetta Goodman), Journal of Reading, Vol, 15, No, 7,

(April, 1972) pp. 500-503,
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. VITA  Walter W. Zwirner, Project Evaluator

o Assoofate ‘Professor, Educational Psychology, University of Calgary

Education

B. A, University of Saskatchewan, Saskatoon, Math (1957); M, A. University of
Saskatchewan, Saskatoon (1961); M, S, Stanford University, Statistics (1963); Ph.D,
Stanford University (1970), Major field: Mathematical Models in Education and
Psychology.

Graduate Student Assistantships

University of Saskatchewan: 1959-60
Stanford University: 1961-63, 1964-67

Professional Experience:

Programer: Texaxo Exploration Company, Calgary, 1957-58
Instructor: University of Saskatchewan, 1960-61

Statistician: School of Mathematics, Study group, 1963-64
Assistant Professor: University of Calgary, 1967-69
Assoclate Professor: University of Calgary, present

Member, Evaluation Seminar at the University of Illinois under the direction of Dr.
L. Cronbach, 1963

» Evaluator, Adult Basic Education Institute, Univeraity of Wisconsin-Milwaukee,
Summers, 1971 and 1972

Chairman, Faculty of Education Curriculum Committee, University of Calgary,
1971-72 ‘

Chairman, Faculty of Education Evaluation Committee, University of Calgary, 1972-73

Director, Research and Evaluation of ISP (Indian Study Program), University of Cal~
gary

' -
Professional Society Affiliation

Institute of Mathematical Statistics
American Statistical Association
Biometric Society

Gesellschaft fur Psychologie

Gesellschaft der Programierten Instruktion
Psychometrilia/AERA

Publications and Papers

D, W. McKerracher, W. Zwirner and R, C, Harshman, Personality yand Attainment:
A Pilot Study, The Western Psychologist, 1970, 1,2,
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(Zwirner Vita - continued)

L. S, Cahen, T, A, Romberg and W, Zwirner, The Estimation of Mean Achievement
Scores . for Schools by the Hern Sampling Technique. Educational and Psychological
Measurement, 1970, 30, 41-60,

W. W, Zwirner, The Procustes Model in Factor Analysis: Evaluation of Two Alter~
native Criteria. Unpublished Disseration, 1970,

W, W, Zwirner, P. McGinely and L, A, Hamerlynck, Multivariate Generalizability
for Observation of Classroom Behayior, Proceedings, Second International Confer-
ence on Behavior. '

w, W, Zwirner L. D, Coonbah, N,. L, Gaye andR W. Bede, Teacher Evaluation,
In Press,




Elaine V. Bartel, *Consultent

VITA

: e

- V'Associate Professor Department of Curriculum and Instruction, Untverslty of -
: ;Wisconain-Milwaukee ,

Eduoation

B.s. Dr, Martin Luther College, New Ulm, Minnesota; M, 8, University of Wisconsiu~

“ Milwaukee, Ph,D, University of Wisconsin—Madison

8 Courses Taught since 1965

Developmental Reading in the Elementary Schools
Individualization of Instruction

‘Teaching the Language Arts in the Elementary School
Teaching of Mathematics in the Elementary School

Positions at UWM

Supervisor and Seminar Leader in Early Childhood Education (primary gradua)
Supervisor and Seminar Leader in Elementary Education (grades i-6)

Site Coordinator for T, T, T, Project

Director, Intern Teaching Program (K-12) .

Director, E,P,D, A, Project SPURT (Speotally Prepared Urban Readlng Teac.tere)

Recent Reseal'ch and Publications

"Understanding Through Introlvement',', The Arithmetio Teacher, XVIII (February,
1971), pp. 91-93,

"Should Children Choose Their Teachers?!, WEA Journal Clv (September, 1971),
ppa 22"23.

Review of Research Study by Gerald T, Gleaeon. "Individualized Reading: A 'I'hree :
Year Study", The Journal of Teacher Education, (Winter, 1971).

"A Self-Directed Leariing Program", Education, Vol. 81, No. 3, (Febraury/March
1971), pp. 247-249,

"To What Extent are Pupil Attitudes a Reflection of Teacher Attitudes?", accapted for
publication by The Journal of Teacher Education.

"Supervision in Mathematics", accepted for publicatlon by The Artthmetic Teacher,

lf_rofessor Organizations

American Educational Research Association
International Reading Association
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VITA Gordon F. Burgess, Consultant
Chief'Obetetrlee and Gynecology, Columbia Hosﬁital
- Education

Pre-Medical: Dartmouth College, Hanover, New Hampshire (1942); Medical:
Marquette University, School of Medicine, Milwaukee, Wisconsin (1950)(MD); Intern:
National Naval Medical Center, Bethesda, Rotating (1950-51); Kesidence: Lutheran

Hospital, Milwaukee, Obstetrics and Gynecology (1951-54).

Affiliations
Hospital: Columbia Hospital Milwaukee, Lutheran Hospital, Milwaukee, Obste-
trics-Gynecology attending 1954 to present
Columbia Hospital, Milwaukee, Obstetrics -Gynecology; Chairman of
Department, 1968-present
Hospital Committee Affiliations:
Columbia Hospital, Milwaukee: Board of Governors, 1968-present;
Medical Council 1968-present; Medical Education, 1960~present;
Inter-Professional Committee, 1964-present
Lutheran Hospital, Milwaukes; Medical Education, 1960-64; Tissue
Committee, 1969-70

Teaching Appointments

Marquette Unlversity, School of Medicine Milwaukee; Clinical Obstetrics Instructor,
1955~64
Mtlwaukee County General Hospital, Obstetrics Instructor, 1955-64

Consultantships

Birth Defect Treatment Program, Children's Hospital, Milwaukee; 1969-present
Underground Switchboard, Milwaukee; 1970-present
Adult Basic Education Program, University of Wisconsin-Milwaukee, 1971 and 1972

Teaching

Intern and Resident Teaching, Columbia Hospital, 1956-60

Nurses Lectures, Columbia Hospital, Obstetrics-Gynecology, 1956-present

Chairman, Extern and Intern Obstetrics-Gynecology teaching program, Columbia
Hospital, 1968-present

Medical Society Memberships

American Board Obstetrics~-Gynecology
American College Obstetrics-Gynecology
Milwaukee Gynecology Society




(Burgessvm & kcqnti‘nued)

; Wieconsln Obstéti'icse gyn_}eqdlogy( Socjety
- Alpha Omega Alpha: National Honor Soclety

Papers |
‘ 'Qy.dck'.‘A.','Mirat, L., Burgess, G,F,, and Hussey, C, "Prothrombin 1n the Newborn‘",i

~ Journal of Surgery, Gynecology and Obstetrics, 95 (January, 1952), 671-676,

Analysis of Three Years of Pap Sirxear: presented at Milwaukee Hosi)ital spring meeting,
1353, : ' - A

L A.'Cowan, E., Cron, R,, Burgess, G, F,, and Karioris, F. "Transport of Radio-aotivé '

- Colloidal Gold between Serous Cavitles", Journal of Surgery, Gynecology and Obstetrics, ;

69, (June, 1954), 812-319, | |

o Burgess, G, F, and Shutter, H, W, "Malignancy Orginating in Ovarian Dermoids"!, Ob~

stetrics and Gynecology, 4 (November, 1954), 567-571.

Hofmelster, F.J, and Burgess, G, F, "Labor in Yound and Old Primiparas”, Obstetrios
an Gynecology, 6 (August, 1955), 162-168,

Hilus Cell Tumor of the Ovary Associated with Carcinoma of the Breast, Manuscript to
be publiched,

Adeno~carcinoma of the Ovary in the Twenty-Two Year Old Pregnant Female: A Case
Report, Manusecript in preparation,
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VITA Pardo Frederick Delliquadri, Consultant

Dean, School of Social Welfare, University of Wisconsin-Milwaukee

Education

University of Colorado, Boulder, Colorado, 1938; B, A, degree, Cum Laude; elected
to Phi Beta Kappa (National Scholastic Honorary); P{ Gamma Mu (Social Science
Honorary); Kappa Delta Pi (Educational Honorary); Alpha Kappa Delta (Sociology
Honorary); Phi Kappa Phi

University of Nébfaska, Lincoln, Nebraska. Recipient of Edith and Grace Abbott
Assistantship and Scholarship, Received Master of Science degree in Social Work
August 1941,

Experience

Dean, University of Wisconsin-Milwaukee, School of Social Welfare, July, 1969 to
August, 1972

Other positions held include:

Dean of Social Work at Columbia University and University of Hawali

Consultant to Commissioner of Social Security

Chief of U, S, Children's Bureau

Director of Children and Youth Program in States of Wisconsin, Illinois and Wyoming

Committee Memberships

International Agencles:

United States Representative to Executive Board of UNICEF, 1961-69 (appointed by
Presidents Kennedy and Johnson)

Chief delegate to UNICEF Conference, Bangkok, Thailand, 1964

Chief delegate to UNICEF Conference, Addis Ababa, Ethiopia, 1966

United States Delegate to Inter-American Children's Institute, 1958-861 (appointed by
President Eisenhower); Vice-President, 1960-61

Co-Chairman of U, S, delegation to Pan American Child Congress, December, 1959

Chairman, Study team for Columbia University to Columbia South America, 1965

National Agencies: Member of geveral National Organizations in field of health and
Social Welfare, in which I held posts as officers and committee chairmanships,

American Public Welfare Association

Council on Social Work Education

National Association of Social Workers

Child Welfare League of America

National Conference of Soclal Work




o (Deuiquadri Vita - continued)

Government Agencies: Member and consultant to several federal offices in the Depart-
’ ment of Health, Education and Welfare

Chairman, Training Grant Review Panel for Federsl Training Grants in Juvenile
Delinquenoy ,

Advisory Committee of Deans to Department of Health, Education and Welfare

Ad Hoo Committee on Public Welfare to HEW

Member, National Advisory Council on Child Welfare to Congress of U. S,

Member, National Advisory Committee io U, S, Children's Bureau

- Member, Technical Fact-Finding Committee of White House Conference on Children
and Youth, Washington, D, C,

Member, New York State Joint Legislative Committee on Child Care (Chairman of
Advlsory Group)

Awards and Prizes

Wisconsin Parent-Teachers Association Lifetime Membership Award for outstanding
service on legislative matters pertaining to children and youth, 1959

National Association of Social Workers Award for outstanding service to the Social

: Work Profession, in Wisconsin, 1960

AFL~CIO Community Services Award, 1965

Award from the U, S, Department of Health, Education and Welfare for distinguished
service as Chairman of the Federal Panel on Delinquency, 1967

Citation for outstanding contribution to the Merit Students Encyclopedia

Listed in International Biography, Who's Who in America; Personalities of West and
Mid-West

FONEME International Prize, 1968 (Institution for Studies and Research in Human For~
mation from adolescence to maturity) conferred in Milan, Italy on May 12, 1968,
Prize consists of gold medal, parchment scroll and $5,000,

Distinguished Alumni Award for outstanding service to Humanity, (Norlin Award) Uni~
versity of Colorado, Boulder, Colorado, June, 1969

Publications

Fifty Years of Social Work, A History of the Social Welfare Society, Lincoln, Nebraska,
1942, pp,232. Thesis for the degree of Master of Science in Social Work, Published by
the Council of Social Agencies, Lincoln, Nebraska,

"Broadening Concept of Child Welfare", speech and article in Public Welfare Magazine,
November, 1950,

Evaluation of the Oklahoma Department of Public Welfare's Services for Children and
Youth, pp. 50, published by the Oklahoma Department of Public Welfare, September,
1954,
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(Delliquadrl Vita - continued)

"Child Welfare", Social Work Year Book for 1957, pp. 12

Study and Evaluation of Services to Children and Families in El Salvador, Central
America, Report was the result of three months' migsion for the United Nations in
summer, 1959

"Children and World Development", May, 1963, A serles of speeches on the role of
UNICEF in working with children, mimeographed.

Editor of Helping the Family in Urban Socie ty, New York: Columbia University Press,
1963,

"The Social Worker's Role in Community Action, Public Welfare New (quarterly jour-
nal of the North Carolina State Board of Public Welfare), March, 1865,




VITA  RobertH, Friebert, Consultant
Firm - Samson, Friebert, Sutton and Finerty
‘E’dt‘xcation 4

Universityof Wisconsln—Milwaukee. 1956-69; Univeralty of Wisconsin, 1962, m#jor:
- Accounting, B,B, A,; University of Wisconsin, 1962, LL.B,

- Honors and Awards

Phi Beta Kappa

Order of Coif

Beta Gamma Sigma

Phi Kappa Phi

Phi Eta Sigma

University of Wisconsin Law Review (member)

Professional Memberships

Wisconsin Bar Association

Employment

Assistant United States Attorney for the Western District of Wisconsin
Associate in the law firm of LaFollette, Sinykin and Doyle

State Public Defender of Wisconsin

Assoclate in the firm of Shellow, Shellow and Coffey

Partner in the firm of SAMSON, FRIEBERT, SUTTON and FINERTY

Memberships

Secretary of the Citizens' Study Committee on Judicial Organizatior.

Member of the Governor's Health Policy and Planning Council

Former member of the Board of Directors of the National Legal Aid and Defender
Assooiation :

Former member of the Wisconsin Advisory Council to the United States Civll Rights
Commission

Former State Chairman of the American Civil Liberties Union




VITA Mary Lou Koran, Consultant
- Associate Professor, College of Dentistry, University of Florida
Education

B, A; University of California, 1959, Education; M, A, University of Mississippi, 1964,
Psychology; M, A, Stanford University, 1965, Counseling; Ph,D, Stanford University,‘
1969 Educational Psychology.

- Experience

Assistant Professor, Department of Educational Psychology, University of Texas- -
Austin, 1968- 71 i

Psychological consultant, Teacher Corps, University of Texas, dev910pment of be- v
havior modification skills in teacher trainees '

Research Assistant, Stanford University, 1966-68, (Technical Skills Teacher 'l‘raining i
Project and Learning and Individual Differences Project), Stanford Center for '
Research and Development in Teaching

First Grade Teacher, Banning Unified School District, 1960-63

Publications

"The Effects of Individual Differences on Observation Learning in the Acquisition of a
Teaching Skill", (with Frederick J. McDonald), School of Education, Stanford University -

Koran, M, L,, Snow, R,E, and McDonald, F,J. 'Teacher Aptitude and Ob;serVationalv
Learning of a Teaching Skill", Educational Psychology, June, 1971, pp. 219-228
Koran, M, L, ,'D lfferential Response to Inductive and Deductive Sequences of Program
Instruction", August, 1971, pp. 300-307,

Koran, J,J. and Koran, M, L, “"Differential Response to Structure of Advance Organi-
zers in Science materials", 1972,

Koran, M, L, "Varying Instructional Methods to Fit Trainee Characteristics" Audio
Visual Communication Review, (in press), 1972,

Koran, J,J., Koran, M, L, , and McDonald, F,J, ""The Effects of Different Sources
of Positive and Negative Information on Observational Learning of Teaching Skill",
Journal of Educational Psychology, (in press), August, 1972,

Koran, M, L, and Snow, R, E, "Teacher Aptitude and Observational Learning of a
Teaching Skill", Technical Report, Stanford Center for Research and Development in
Teaching, (in press), 1972,
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(Koran Vita - continued)

Koran, M, L., Mackenzie, R, S, "Aptitudes and Individualization in Dental Education",
(in press), 1972.

)

Koran, M. L, (ed.), "Patterns of Adaption to Individual Differences in Teacher Educa-
tton", book in preparation,

Koran, M, L, and Koran, J,J, "Differential Response to Question Pacing in Learning
from Prose", (in press).

"The Effects of Individual Differences on Observational Learning in the Acquisition of
a Teaching Skill'', March, 1969,
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VITA John A, Zahorik, Consultant

Associate Professor, Department of Curriculum and Instruction, University of
Wlsconsin-Milwaukee

Education

Ph. D, University of Wisconsin, 1966, major: Curriculum and Instruction; M, S,
University of Wlsconsin-Milwaukee, 1961; B,S., University of Wisconsin-Milwaukee,
1959,

N
3 i

ProfeSSional Organizatioﬁé «

American Educational ReSearch Association

Association for Supervision and Curriculum Development
Natlonal Council for the chial Studies

Publications

Papers read: ' '

"Teacher Verbal Feedback", American Education Research Assoclatlon Annual Con=~
vention, February, 1967, New York, '

"Teaching Theory", Association for Supervision and Currlculum Development Annual
Convention, March, 1967, Dallas,

"Teacher Verbal Feedback and Content Development'', American Educational Re-
search Assoclation Annual Convention, February, 1969, Los Angeles.

"Myths About Teacher Education', Association for Supervision and Curriculum -
Development Annual Convention, March, 1971, St, Louis.

Zahorik, 4, A, "The Trouble with Methods Courses'', Journal of Teacher Education,
XIX (Summer, 1968), pp. 197-200,

Zahorik, J,A, "Comments on the Theory-Practice Controversy', Kappa Delta Pi
Record, V (October, 1968), pp. 15-16.

Zahorik, J, A, 'Classroom Feedback Behavior of Teachers" Journal of Educational
Research, LXII (December, 1968),

Zahorik, J, A, '"Pupils 'Preceptions of Teachers' Verbal Feedback", The Elementary
School Journal, LXXI (November, 1970), pp. 105-114,

Zahorik J. A, '"Individual Instruction and Group Instruction: A Case Study', Journal
of Educational Research, LXII (July-August, 1969), pp. 453-455, Reprinted in Change
and Innovation in Elementary and Secondary Organization, Maurie Hillson and Ronald
Hyman (eds.), New York: Holt, Rinehart and Winston, Inc., 1971




_ (zahorlk Vlta continued)

 (May, 1969), pp. 34-41, -

Zahorik J.A, "Teacher Verbal Feedback" Classroom Interaction News-Letter. v L

‘Zahorik, J,A. (with M, Vere DeVault and John Wlthall) "The Fourteen Category o ‘~
System of Interaction Analysis" Insights into Mental Health and Teacher Education, i

~ (ed,) M, Bere DeVault, Don W. Anderson and John Withall (Madison, Wisconsin;

Wisconsln Teacher Educatlon Research Project, 1966) mimeographed

Zahorik, J, A, NTeacher Verbal Feedback and Content Development" Journal of Edu- o
catlonal Research, LXII (May-June, 1970), pp. 419-423, :

Zahorik, J, A, "The Effect of Planning on Teaching", Elementary School Journal
LXXI (December, 1970), pp. 143-151,

Zahorik, J, A, "Questioning in the Classroom', Education, XCI (April May, 1971),
ppo 358‘363- .

l }
1,

Zahorik, J, A, "Behavioral Objectlves and Instruction", Educatlon, (scheduled for
Fall, 1971 publication). Lo

Zahorik, J, A, and Dale L. “Brubake_i". Toward More Humanistic Instruction,
Duguque, Iowa: W, C. Brown Company, Inc., 1972,

Professional and Communlt;y Serviee

Consultant and Teacher In-Service Work

Social Studies Consultant: Indian Hills-Maple Dule Schools, Glendale, Wisconsin

Instruction Consuitant: LaGrange Public Schools, Waukegan, Illinols

Survey Team Member: Waukegan Public Schools, Waukegan, Illinois

Instruction Consultant: Racine Public Schools Inner-City In-Service Project Racine,
Wisconsin

Speaker and Resource person: Milwaukee Public Schools In—Service Program for
Cooperative Teachers

SRA Survey Team Member: Xenia Public Schools, Xenfa, Ohlo

Consultant: Winnebago Day School, Neenah, Wisconsin

Speaker: Brasil Elementary Education Project II, (Iniversity of Wisconsin-Milwaukee

Speaker: NDEA Institute for Inner-City Teachers, University of Wisconsin-Milwaukee

Consultant: Oconomowoc Publie Schools, Oconomowoc, Wisconsin

Speaker: Metropolitan Social Studies Group, Wauwatosa, Wisconsin

Speaker and Resource person: Milwaukee Public Schools, Milwaukee, Wisconsin

Speaker: New Berlin Public Schools, New Berlin, Wisconsin

Resource person: Boniface Community School '

Program Evaluator: Haramble Community School _

Speaker: Campellsport Public Schools, Campellsport, Wisconsin

Speaker: Seymore Public Schools, Seymore, Wisconsin




i

VI, IMPLEMENTATION

CURRICULUM OUTLINE

~ The components of the curriculum, for each section of which deScriptions are -
given below, were the following, expressed in terms ofa typical single day's activities.

S J..ESDBlack _____ | _ ESD Spanish _____| ESL Heterogeneous _
 Time: 8:30 - 1030 8:30-9:30 8:30 - 10:30
- Course: | Applied Linguistics Cultural Backgrounds - Workshop =
Instructor: | LoulsZuck  ______ {_Richard Cummings ___|__Jacinto Jenking -
~ Time: 10:30 - 11:30 ] em0-1us0 - 10:30- 1330
~ Course: . Cultural Backgrounds | Applied Linguistics Cultural Background
Ingtructor: ) Joseph Carpenter __ | RobertDiPletro ____|__ Richard Cummings
| 1:30 - 12:30 R
Consultations with Professors, experienced supervisors & other programs. -
The 1971 Institute felt a need for a one-hour block before or after lunch :
permitting students to have consultation time with Professors and time to
———————— }.xi_slt_zﬂs_e.mze&@m_om_amm9_-.__~_-..' ______ e e e e e e s
12:30 ~ 1:30
Lunch o
————————— '-!"‘"""-‘—_'-“-—‘-"-—"-—""“--T.‘—'——'._""‘—-——-‘—-‘“"""‘— T S e S T e s s W ool ol Sy St Wy Wl S
Time: 1:30 - 3:30 | 1:30 - 3:30 1:30 - 3:30 «
Course: Workshop I Workshop Applied Linguistics
Instructor; | JoyceZuck _ __ __ L _Jdacinto Jenkins | __ Robert Di Pletro __
3:30 ~ 4:30 |
Lecture Sessions
e e Facully and Consultants
4:30
] IS Seminars by appointment with Faculty e -
8:00 p.m,
_________ e __Consultants’ Conferences __ ___________________




Vi, IMPLEMENTATION Nos. 2-6

FACULTY OUTLINES

O

ERIC

A FuiToxt Provided by ERIC
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2.A. Prof. Louls Zuck, ESD Black
2.B. Prof., Robert Di Pietro, ESD Spanish
ESL Multi-Ethnic




»,_ﬁfrlz‘A;‘ ?foféséor Louts Zuck, ESD Black

g SEMINAR IN APPLIED LINGUISTICS. BLACK NSD GROUP
N Fundamentally, the eight tWO-hour instructlonal sessions for the ABE parllci—-
'pants in the Black Nonstandard (NSD} Group centered around a structlonal contrast

was based upon the traditional division of language into phonology, morphology, and

syntax, Within each division, the structure of Standard Engiish was discussed first,‘ S

and the structure of Black English was discussed second,

Wlthln the area of phonology, the inventory of Standard Englisll s_ounds;. conson- e
ants and vowels was presented to the participants, The pa}tlclpants were_also pre.-.-"
'sontéd with an articulatory description of English sounds, e.g., point of é,rtlculatioo,_', .
manner of articulation, etc,, along with the more common phonemic symbols used to
represent the sounds, The pllonemic symbols were introduced in order to facilitate’
the reading of relevant linguistic literature that vas asslgrfed during the semlnar.» In
addition, some time was spent transcribing Standard English pronunciation, Tho point
of this work was to make the students more aware of the differences between the sound -
system of Standard English and tho-spelling system of Standard English., After ’the
phonology of Standard English had been taught, the phonology~ of Black English was
taught, Among other things, the description of Black English phonology included con-
sonant'cluster reduction, phoneme substitution and stress differences,

The next area covered during the seminar was the morphological structure of
Standard English, Partloular emphasis was placed upon the inflectional and deriva-.

tional affixes. As with English phonology, students were taught basic lingulstlc’

terminology and concepts, e.g., morpheme, allomorph, phonological conditioning and




s

~ morphological conditioning, After the basios of morphology hAd been presented, the
salient asﬁeot‘s of Black English morphology were introduced, Morpholdglcal‘feawres
) guch as the abéence of third person singular ending on present tensevv vérbs and the use
, of exiatehtial g_ yﬁwere discussed, In addition, the interséction of phonoldgy and mor~ ‘
phology was investigated., For example, the consequence of consonanf clugtér re’dvuc-‘;

. “tion and its effect upon the deletion of the past tense marker was presented.

ed, and shortcomings of the traditional schooi—room deﬁnitions’ for thé parts of speech
were discussed. A generative-transformational approach was taken towards the dis-
cussion of English syntax, and concepts such as surface structure and deep structuré
were illustrated. Some of the basic sfructures of Standard English were presented
along with some of the basic transformations, Since embedding is one feature that

- contributes to the structural variety of English syntax, various aspects of this
phenomenon were discussed, e.g., infinitive clauses, gerund clauses, etc, After

some of the fundamentals of Standard English grammar had been introduced to the par-

tiéipants, some of the more obvious contrasting features of Black English were pre~
sented., These contrasting features included, for example, embedded questions and
multiple regation,

Other language related topics such as the systematicity of dialects, the criterion
for defining standard, nonstandard and regional dialects, and the refutaiion of some

i

common misconceptions about standard and nonstandard dialects were introduced when-

ever appropriate.

Finally, since reading may be defined as a psycholinguistic process, some time

In the area of syntax, the major and minor parts of speech were quickly review-
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| Was spent on ﬂxe linguistic principles underlying various reading material‘s, 1Y O
i, t. a. , dialect readers, linguistic readers. Also, a discussion of the contribution
§f linguistics to the understanding of the readirgprocess Was included in the seminar,
_Since many of the ABE participants are involved intha teaching of literacy, it was
deemed eésentlal that some aspects of linguistics and reading be tncluded in the pro-
gram,

The setninar was conducted as a combination lecture and discussion class. The
atmoéphare was informal and the ABE participants were always free to ask questions
regardirgthe subject matter being presented. Where possible, there was close coor-

dination betwcen the ESD Applied Linguistics Seminar and the ESD Workshop,
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2.B. Professor Robert Di Pletro, ESD Spanish

SEMINAR IN APPLIED LINGUISTICS: SPANISH GROUP

Objectives of the Seminar: The participants were introduced to nnderstanding

(1) language, (2) its use by different people, (3) the specifics of English as contrasted
with Spanish, and (4) the ways in which formal knowldege about language can be applied
to teaching English to speakers of Spanish,

Procedures (1) Classroom presentation followed each point in the syllabus as
outlined in Syllabus below, (2) students were encouraged to ask questions and discusé
each point as the teacher presented it, (3) assignments were from the text, aﬁd keyed
to the general points of eaéh meeting and (4) there were several brief quizzes,

Text: R. J, Di Pietro, LANGUAGE STRUCTUHES IN CONTRAST, Newbury
House, Rowley, Mass., 1971,

Syllabus: (major topics)

1) Language: How to Approach It, (Language as grammar; language in use;
techniques of linguistic analysis; importance of linguistics for ABE teacher. )

2) Speaking with an Accent: The Transfef P;inciple. (Becoming aware of pat-
tern in language; specific examples from English and Spanish)

3) The Many Meanings of Meaning, (%at the linguist makes of meaning in
language; linguistic meaning and the 'real’ world; language as tool and artifact)

4) The Forms of Grammar: A View From English and Spanish (Inflect.ion as
found in English and Spanish; the form classes) |

5) The Kinds of Sentences English Speakers Like to Use. (Contrasting sentence

patterns of English with those of Spanish)
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6) Why Have Words? (The semantio content of vocabulary; the nature of idioms |
“in Engllsh and in Spanish) | |

7) Cointng ‘Ne‘w Words, sr What to do Until the Dictionary Comes. (How voca-
bulafy' gbeS fronm situation and language structure; tracing the tnterferencs of -

Spanish vocs.bulary on English)

8) What English Really Sounds Like. (Contrasting Engush sounds wlth Spanish, o

- accounting for regional variation within English; social stratification)
9) The Speech Chain: Some New and Some Broken Links, (Patterns of English
sounds contrasted with those of Spanish)

10) The System: Working Within It and Making It Work. (The linguistic content of
teaching materials; organization of materials so that they focus on specific problems
faced by Spanish speakers; building a syllabus around language)

11) The ABE Teacher as Physician, (Diagnosing the problsms of learners; the
factors involved)

12) 'itie Finished Product: A Speaker of Two Languages or a Speaker of None.
(Definition of the bilingual; retention of Spanish; language attitudes)

'13) Playing Games with Language. (Protocols of cOnVersation in English a‘nd
Spanish; devices for signalling interest and encouragement; how to argue; the 'double |
| bind' of affect and content as expressed in language)

14) Getting Serious With Language. (Linguistic creativity in English and Spanish;
flnding the freedom of expression allowed by grammatical 'rules')

15) Ellipsis: What to Say and What Not to Say., (Coherence in speech acts; how
speakers of English and Spanish connect discourses; finding the presuppositions of

speech acts)
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2.B. Professor Robert Di Pletro, ESL Multi-Ethnic

SEMINAR IN APPLIED LINGUISTICS: ESL MULTI-ETHNIC GROUP

Objectives of the Seminat: The participants were introduced to understanding

(1) language, (2) its use by different people, (3) the specifics of English as contrasted
with other languages, and (4) the ways in which formal knowledge about language can
be applied to teaching English to speakers of other languages,

Procedures: (1) Classrocm presentation followed each point in the ,éyllabus as
outlined below (language examples were selected from the languages with which the
teachers in this section were involved), (2) students were encoura‘gedAto ask questions’ |
and discuss each point as the teacher presented it, (3) assignments were from the
text and keyed to the general points of each meeting and (4) there were intermittent
'quizzes.

Text: R, J, Di Pletro, LANGUAGE STRUCTURES IN CONTRAST, Newbury
House Publishers, Rowley, Mass,., 1971, ‘

Syllabus: (major topics)

1) Language: How; to Approach It, (Language as grammar; language in use;
techniques of linguistic analysis; importance of linguistics for ABE teacher)

2) Speaking With an Accent: The Transfer Principlg. (Becoming aware of
pattern in language; specific examples from English contrasted with other languages)

3) Tho Many Meanings of Meaning. (What the linguist makes of meaning in
language; linguistic meaning and the 'real' world; language as tool and artifact)

4) The Many Faces of Grammar. (Inflection in English and other langua-ges;
the forrﬁ classes; what is_ meant by 'part of speech')

5) The Kinds of Sentences English Speakers Like to Use, (Contrasting sentetce

O patterns of English with other languages)
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3,A. Professor Joseph Carpenter, ESD Black

CULTURAL SEMINAR: BLACK GROUP

"You will never advance far in your understanding of another culture if you de-
vote yourself to exclaiming that some things about it are wonderful and other things
are terrible, ’This comes under the heading of entertainment and should not be con-
fused with understanding. No society is all good or all bad, and the discovery that
any particular society is compounded of hoth good and bad is not a very impréséive
finding. What you must try to do is to understand what problems a society faces; why
it has developed the way it has; why it has certain characteristics rather than others;
why it does some things so well and other things very badly. "

John Gardner

No Easy Victories, p. 165

Instructional Summary

Gardner's statement served as an excellent point of departure for our indepth
analysis of how, why and what definite condlti;ns influenced the role of Black Leader-
ship Philosophy in America's racial crisis from the times of the initial dehumanizing
experience of Black people in Africa to the contemporary Black Power movement in
America. After a general survey that were intended to provide the students with a
basic understanding of personal as well as the impersonal forces, trends and attitudes
that have croated a distinct Afro-American culture, This critical review of the liter-
ature on Afro-American culture also aimed at enhancing an understanding of a number
of influences that have converged to focus more attention on the relevance of the

1

curricula‘ context of the educational process2 in America during the 1970's than any

time since the 1930's. (For footnotes - see bottom of next page. )




F‘:‘vWe alad aitempted td;isole:ite. certaln ké_‘y iséues out of the get‘ii;e'ra‘l;ét‘t;rfvey‘rc)ﬂthe; L .

zB'l‘ack "ekperierice which help us tovunh\d’érstandﬂ the rc‘onte‘mporaty Blaék Pb’v&é?f move- :

- ment, with, fts demands for political, economical and soclal!et’;uayll'ty}}. ,tha‘t,vhés' ld

f:iﬁi;’ ‘légis‘lajtors, ed‘noatorskaqd social sciéntisgsftﬁpuzz’lé over ,the’ iynterr“evlatj'bnshlps‘ of

L jobs to édu§at10n, education to houéing, houéing to jobs . and jobs to pbsltive: 'selt‘->
; 'Vc‘onckept. | | | .
| The Key Issues of fsolatlon are as follows:

1. The People of Africa: Tribal Origin and Kinship System

2, Trival Cultures and System of Land Tenure

3. Great African Civilizations, Religious and Economic Life, and Industries

4. Slave Trade - Europe and America

1. « « An educational program and/or plan of action based on and adjusted to the life,
cultural resources, needs, actlvities, and interests of the community that is involved
in the educational process as defined in the following footnote, ‘

2, . A soclo-psychological process, whereby the personality is created under the in-

fluence of the educational institutions; a process intertwined with: (a) the institutions .
wherein the general conditioning process relates itself to the school procuss, the family,
playgrounds, racfal groups, community, church, motion picture and the like, ., , and =~ -
with (b) some problems of the social and emotional stability of groups found or formed

In the educational process, and the groups engaged in education--teachers, professors, - -
administrators, school hoards, state legislatures, preachers, pressure groups, More- .

over, it is a process centered fundamentally around the school, the base of all organ-~
ized educational efforts and alms, which gives the whole educational process a definite
direction--Henry Pratt, Dictionary of Sociology, (Paterson, N, J,: Littlefield, Adams
& Co., 1963), pp. 280-299; William 11, Sewell, "Some Recent Developments in Socfal-
ization Theory and Research", Annals of the American Academy of Political and Soctal
Sofence, Vol, 149 (September, 1963), pp. 42-43; Morris Zelditch, Jr., '"Role Differ-
entiation in the Nuclear Family:" A Comparative Study", in Talcott Parson & Robert W,
Bales, Family: Socialization and Interaction Process, (New York: The Free Press of
Glencoe, 1955), pp. 318, 347, 348; James Baldwin, "A Talk to Teachers", Saturday Re-
view, (December 21, 1963), p. 161; and Jesse Bernard, Marriage and Family Among
Negroes, (Englewood Cliffs, N, J,: Prentice-Hall, Inc., 1966), p. 117, .




5.
6.
1.
8,
9
10,
11,
12,
13,
14,

15.
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The Slave Culture

The Afro-American and the Freedom Concept

‘The Constitution and the Afro-American

The Afro-American and the Reconstruction Era

Great Black Personalities - Their Contribution to Afro-American Herftage
An Interpretation ~ Afro-American Music and Poetry |

Segregation and the Development of Afro-American Institutions

The Struggle for Self- Emancipation and Identity |

The Intellectual Currents of the Afro- American Revolution

The American Dream and the Afro~American

Contemporary Black Power Movement

Meeting

Recognizing the students had a limited knowledge of Afro-American history and/or

culture, I gave the class in the first meeting an overview of the Black experience from

the fifteenth century Africa to the advent of the contemporary Black Power movement of

the 1970's, In this presentation stress was given to why the Black students in high

schools and colleges overtly express the belief that their educational experiences from

elementar: gchool to junior high and high schools, and finally into college are, for the

most part, irrelevant or destructive,

In the second meeting, I presented a critical analysis ot Frantz Fanon's concep-

tual development of Black Culture as follows:

Xenophobia - - - -~ (Resistance)

N

Acquiescence

\/




Atavism
Imitation —

_ Messianism
Reform Groups

Nationalist Movement | (Negritude)
1, . Revolutionary Violence

v

Single Party Regime
bt

No Party Regimes
Multi-Party Regime

Independence

In meeting three thru ten we examined certain methodological approaches to the

study of the role Black Leadership philosophy via the "deterministic" and "Great Manf'

syndrum as following:

I, INTEGRATION (Denotations and Connotations)

5,

6.

1.

Frederick Douglas (1818-1895) via accomodation and protest
Booker T; Washington (1858-1915) via accomodation and vocational education
W. E. B, DuBois (1868-1963) via legal protest and liberal arts
Martin Luther King, Jr, (1929-1968)
a. Via creative accomodatloJB
b. Reconstructive education (:intelugence and character)
N, A, A,C. P, (1909 to present)
CORE (1943-1963 and 1968 to pr'e,sexlit)
SNCC (1960-1966) |

Urban League (1910-present) Whitney M, Young's Domestic Marshall Plan




;
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L

. SEPARA’ﬁON (Denotations and Connotations)
l. Marcus Gar§ey (1887-1940) .
a. Via Pan-Africa Improvement (land in Africa)
b, Universal Negro Improvement Association |
2. Black Muslims
a. Via Black Nationalism (land within the continental USA)
. b, W.D, Farad (1930-1934) '
¢, Elijah Muhammad (1934-present) Poole-slave name
OI. LIBERATION (Denotations and Connotations)
1. David Walker (1785-1831) via any means nécessary
2, Denmark Vessey (1767-1822)
3. Nat Turner (1800-1831)
4. Black Panther Party (1966-present)
a. Huey P. Newton | |
b. Bobby Seal ;
5. SNCC (1966 ~present)
6. Malcolm X (1925-1965)
a, 1960-63 Vla‘Nati‘onalism (total exclusibn of whites)
b, 1963-65 Via Black Nationalism (white with John Br-own's credentials)
1) 1925-52 - Malcolm Little -
2) 1952-63 - Malcolm X
3) 1963-65 - El-Hajj Malik El-Shabazz

7. Frantz Fanon (1925-1961) Psychological and Physical Violence




8. The Republic of New Africa
o a, Mart:ivﬁ R. D‘e’lfany
b, Marcus Galvey
o. Robert william
d. Ann Lockhard and Tom Norman: From Milwaukee;to Mississippl
' ' ‘

e, Others

The Black Culture section of the Institute in Adult Basic Edycation, 1972, culmin-

ate& with a lecture and discussion on Black actions and reactions to white racism in

American Education,
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3.B., Professor Richard Cummings, ESD Spanish and EFL Multi-Ethnic

CULTURAL SEMINARS: SPANISH ESD and EFL MULTI-ETHNIC GROUPS

The lion's share of your time during this TESOL Institute will be devoted to

aspects of language -- to a system of defining and classifying phenomenon which in
_concert make-up spoken language or the medium of communication, The fifteen hours
devoted here will focus upon the no lessor complex phenomenon called cuitures, "a
- system of symbols shared by a group of humans and transmitted by them to up-coming
generations", As TESOL teachers you find yourselves working back and forth among a
number of cultures (we commonly call them subcultures when they are identified within
a nation) and thus must be called upon to develop understandings of the sacred beliefs,‘
values, attitudes and preferences for 'right' of cultures other than your own, Our
purpose here is to explore systems far achieving s‘uch understanding,

In the preface to Teaching Multi-Cultural Populations, Stone and DeNevi state

that, ''the present book is an attempt to help fill the tremendous gap that presently"
exists between teachers' will to be more skillful with multi-cultural student popula-
tions and the as yet short supply of quality materials they urgently need in order to do
so",

Our ‘ask is not to simply 'know' these anecdote but rather to develop a way to
link them together, to explain therh to ourselves, to determine the means for bringing
them into being, to creat or éharpen our processes for understanding of human behavior,

We begin without talent, a little t;me, and some tools:

TIME " TOOLS TALENT
July 31 Film "The Eye of:tlie Beholder" Otters

«

Aug, 1 Cultural Assessmpnt Instrument Instructor




10

n

14
15
16
17

18

, _ TOOLS
Education and Culture Materials

"A Study of Five Cultures"

"Classification of Value Oriehtatiqns"
Pedogogy of the Oppressed & Panama Portraft
Film "The Need to Achieve"

Cultural Bases for Achievement

Best of Chicano insight material

Best of Puerto Rican insight material
Best of Indigenous American material
"Bilingualism in the School"
"Planning a Bilingual Program"

Film "Four Familfes"

Summary: 'Where It's At: A Plurolistic Curricu-

lar Orientation"
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TALENT
Spindler

Harvard

Stone & DeNevi
Freire & Stanley
McClelland
Various
sub group
sub group
sub group
group
group

CFB

group

One warning: Our social world does not lend itself well to objective examination,

Dissecting a frog is one thing, Dissecting human behavior is something else again

because what one finds might make one look silly and that {s the unkindest cut of all,
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S ‘ 4. A.“ Professor Joyce Zuok, ESD Black

WORKSHOP: BLACK ESD GROUP

The point of departure for the materials workshop was the applleation of the
findings of recent research to the daf\lnitton of an "“ideal language learning situation',
Some basic principles from linguistics, sociology, psychology and pedagogy were |
‘used in describing this "ideal", Similarities and differences in native language learn- |
ing, foreign language learning and second language learning were bolnted out, Second
language and alternative dialect were contrasted and the implications of each explored. k
Each participant was given the means for understanding and describing the '"ldeal = |
Situation'” for each of his range of classes.

The "Ideal Situation" was then used as a goal to be approached as nearly as
possible In each of the five areas of curriculum planning (selection, ordering, presen-
tation, practice and evaluation), The five curriculum decisions were then applied to
the development of effective communication skills in the four areas of listening, sx‘)eak-- ’

ing, reading and writing,

The participants in tiie program were unanimous in their complaint that the
structures of their individual teaching situations precluded any use of teacher conetructf-
ed language lessons for group learning, The teachers agreed that the range of gealks,x ,k

“and abilities in their classes required indlviduallzed programeti materials, Unfortan-e' ,
ately, the teachers generally felt that for either administrative or financial reasons or
- both, thay had little choice in .materials selection, Therefore, the "deal" was used to

evaluate and adapt the '"Real". Instead of using the principles noted above to plan




. teristics of materials in text selection. Disadvantages were discussed from the

0

claesroom materialswhich the teachers feltvthey would have. little chance toutilize, '
“the partioipants used}the components of an ideal lesson to judge existing materials,

f The class‘described the relev‘ant merits and‘weaknesses'of specific texts they W‘ere:

famiiiar with, Coinparisons‘ were i’nade bet\veen different approaches to language .

f teaching and the teachers were encouraged to weigh the importance ot‘ specifio charao- | o

i ‘standpoint of efficient supplementation. | | e

| f In addition to describing the ideal language learning situation and text evaluation :
ij and supplementation, there were two other important goals for the workshop. s Th
Bt were l) to provide the participants with a better understanding of the psycholinguist
o .features of the reading process and 2) to provide information about bibliosl'aphiee, y
s references and professional societies for an ongoing dialogue with other language o
teachers. | | | |
B In order to provide maximum opportunity for sharing e_xoitement and problems,
~ each participant was encouraged to lead a short class discussion on’isom:e topio of o
| ABE that he felt vitally concerned him., Some of these topics were: Sooial Atn'tosphere :
in the Classroorn. Individualized Materials, Learning Centers, Absent¢eism, and '

‘M,otivation in Correctional Institutions.

Outline of the Ten Class Sessions

1. A. Assumptions about the nature of language, language learners and language
: teaching

B. Classroom implications of the definition of language

C. Five devisions for curriculum planning



V.

D.

E.
A,
B,
c.
D.

A.
B.
C.

D.

A,

"The Technical Skills of Teaching" applied to the lahguage 1éarning cliass‘-'

Preskent'ation and practice - phonologioal ‘éyéte‘m
Lingu‘istio competence vs, c'Ommuhicétive competence

Ordering of drills

room
Deiinit;bns of standard Engush
Socio-psychology ar;d language learning
Coordinate and complex bilingualism
Bilingual vs, bidialectal

Ciéssroom implications of séciological research
Socio-Psychology of the lahguage learrer
Functional and integrative bilingualism

Imarner goals and teacher expectations A

Student presentations

"Cognitive Communication" - related to assumptions about language.
language learners and language learning

"Communicative Urgency'* ~ an approach to classroom activity

"Responsible Language I.earning' - The role of the teacher vs, the role: af
the learner : ‘

Student pr esentations

Review of the Five Decisions for Curriculum Planning
l. Selection
2, Ordering
3. Presentation
4, Practice
5. Evaluation

The role of programed materials in responsible language learning
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viL,

v,

C.

D,

E.

1. Content ~ selection and ordering of teaching points
2, Format - prosentation, praoctice and evaluation of teaching points

The oral language - listening and speaking
Competence and performance

Receptive vs. 'pr(‘)ductlve skms_

Foreign language. second language. second dialect - contrasta in teacher L

strategies

The written language - reading and wrlting

- Oral language and written language - similarlues and differencea

Adult Baslo Education and functional literaoy

Beglnning reading matarials - viewed as end products of unstated assump-

tlons about the nature of language and the psychology of language lea,rning f- «

1. Phoneme - grapheme correspondences
2. "Linguistic Readers"
3. "I, T.A"
4, "Dialect Readers'
Evaluatlon of existing begifming reading materials

Components of an ideal beginning reading lesson - experience approach
modified for dialect speakers :

Adult Basic Lducation and the G, E, D,

Review of the reading process

Psycholinguistic expectations and Goodman's Miscue research
Reading in the content areas

Components of an ideal intermeédiate reading lesson - evaluation of readlng
materials

"Communicative Urgency" and language creativity




,:;: B.
s ‘c.

E.

R

:_‘Composition - individual meaning eystems and speaking and writing

Student responsibility and the concept of shaping

Competence, performance and habit formation

‘Language as a eystem regularity and production patterns

l. The phonological system and spelling .
2. The lexical system and levels of us age ‘
3, The syntactic system and grammatical accuracy

Review of the course' The Teacher 's Role in Development of iiesponsible ”

Use!‘s oi Standard English and "Effective Communication"
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4,B, Professor Jacinto Jenkins, ESD Spanish

WORKSHOPS: SPANISH ESD GROUP

Texts for the course: Leonard Olguin, TV Study Guide; Solutions in Communiocation
and Eleanor Wall Thonis, Teaching Reading to Non-English Speakers

This workshop was homogeneous in its composition and its goal was to apply
linguistic theory to pragmatic TESOL instructional materials, Orns of thesizk'ongly s
" unifying forces was the fact that the participants were bilingual and bicultural in the
: ’life and language of the Spanish speaklng people. The participants were experienced

teachers of ESL for the Spanish speaking adults, All had had some formal instruc- :

" tion in Spanish and English languages, but most were not too s0phisticated in the phonai S

- etics of the Spanish and English languages, so it was décided that the emphasis on the :
instructional materials would focus on drills and exercises concerned with spoken
English, One of the workshop goals was to investigate the reasons for phonetic e.nd
phonemic intereference coming from adult Spanish speakers, The workshop 'diiector
built the course around the idea that ABE-TESOL teachers had a three pronged ro’le:
preventionist, diagnostician and therapist, In order to ald the teacher in this three
sided role the professor in his class lectures and discussions pinpointed the methods,
techniques, procedures, and instructional materials which would most help the ABE- a
TESOL teacher in the prepatation of instructional strategies and teaching tactics,
The excellent series of teacher training films by Leonard Olguin entitled Solu-

tions in Communications served as the skeleton upon which the workshop members

constructed their instructional materials, There were eight films in this serfes and

the TV Study Guide was used as one of the class texts, All of these films were _
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; praoticél applications of psycholinguistic theory, Before each film was shown the pro—>
fessor would outline the areas to take specié.l notiée of. After the films Weré shown an
active and often lively discussion would follow, As an outgrowth of each film the four
class curriculum cr,nstruétion groups svould develop various drills and exercises Which
were concerned with the problems brought out in the films. The films were émp‘loye’d’
as a springboard for the development of instructional strategies and matefials for fhe
workshop,

The first film was entitled "An Introduction of Schwa'', The idea was clyearly’ |
.orought out that the most used sound in the English language is the schwa and that for

the Spanish speaker this is the most difficult ’sound to learn as this does not exist in

the Spanish language. The class developed the following strategy for attacking the schwa

probleni; 1) the ESL~Spanish teacher must teach the student to heaxf the schwa sound
"uh" and to practice it with him until he does not confuse it with the "ah" sound, 2)
the ESL~Spanish tegcher should use visual alds such as flashcards with words and - |
pictures which would help impress this new sound, and 3) the ESL~Spanish teacher must
‘ employ audio aids such as i‘ecords, tapes, and language masters which would allow the
student to listen to models of adults, male and female, old and young, and also of child-
ren speaking and using the schwa in the context of words and sentences, Each curricu-
lum construction team took a Spanish name: Los Conejitos (Bunnies), Los Diablos
(Devils), Los Amantes (Lovers), and Los Patitos (Little Duéks). f:a;zh team devised
minimal pairs drills for installi.ng the schwa sound. |

The second film was entitled ""Thirty Demons"., This film focused in on the tar-

get of the multi-syllabic words which give the Spanish language-oriented people a




o » ‘twerez b m, py &, g d, t, v, sh and B 'rhe four teame after the film met and after

s ity oi the workshop participants were unaware oi the phonetio bas's ot this pro
e The backward build-up technique was suggested as a device for helping with: this pro-

: vword liets for use in oral practice.

16

o 'great deal of djfficulty due to the way these Words begin, or end, or have consonant

,-‘olusters which do not exist in the &)anish language. The most difficult of tiie 30 dem(,ns "; :

lively planning discussions they devised short stories which emphasized one of the pro«-
- ‘jblem areas. An example of this was a terminal 'm story. | Each story gave much
" '\ practice and repetition of the target sound. | | , i ’ G
N "'I‘he 'I‘rouble with 'S'—-Initial 'S'" was the third iilm with which the group b_

L ;_- came oriented to the seriousness of this phonetic and phonemic problem: . 'rhe majo!

fi.‘:}that there was a voiced and voiceless 's’ in etandard English and in'stah Spanis
' blem. The four teams constructed contraeting initial 's voiced and initial 'e' unvoic

The fourth film was a great revelation for many of the workshopers. : lt wae \
ﬂ entitled "The Air Buhble". Most of the participants were aware that their etudents .
: were having problems producing certain sounds in Englieh but did not know that ﬂie i
" basis for much of this was the difference in the amount of air produced for the Spanish 2 |
and English languages. It was rather dramatically illustrated in the film that you can
utter longer phrases in Spanish than you can in English with one breath of air, During" .
the class discussions five Ways were enumarated for alding the ESL-Spanish student to
see if he 1s producing enough air or not: 1) candle, 2) match, 3) imp paper, 4) hand
and 5) feather, The teams constructed one slot substitution drills emphasizingkwords .

with which the target sounds were employed.
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"Thébifficult "Th' Sound"' was the nex.t film on the class agenda, This problem
seemed to centér around the fact that in Standard Latin American Spanish there is no
voiceléss "I"h"sound, yet there is a voiced !thf sound in the intervocalic position with
the letter 'd', It was found that the difficulty for the Spanish speakesr with the volceless
| 'th' is that he has no aural record for this sound to draw from his sound bank, The |
teams met in th_eir strategy corners and made their battle plans for kattacking this pro-
blem, Lists of words with the voiced 'th' in fnitial, medial and terminal positi-ons
w’efe developed. This same strategy was applied to the voiceless 'th' sound, "

The sixth class meeting was centered around the film "Spanish Smootheners",
The class attention was focused upon regressive assimilation and junctures. The
smoothening characteristic of Spanish sounds when applied to the English language is
vowel power upon consonants, The four teams huddled for 'brainstorming' concerned
with the problems 'n' before 'k', hard 'g', 'b', 'v', 'p', or 'm'sounds. Their second
attack front was concerned with 'b", 'v', 'd', or 'g'in the intervocalic positions, Lists
of words with the.problem sounds were developed for use in class drill sessions with
their ESL-Spanish students.

"Other Pieces of the Puzzle' was the motivating film for flluminating some of
the other fuzzy areas of phonological interference for the Spanish speaking adult who
is struggling for mastery of the English sound sfstem. The class was asked to consl--
der how many sounds were employed in the production of English words which canbe
utilized in Spanish with no problc;m. Some of the problems attacked by the curriculum
construction teams were the 'zh' sound, the English 'jJ' sound, the English 'h' sound,

the English retroflex 'r' sound, the English 'l' sound, the intervocalis 's' sound and
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the development of the English glide-off sounds. The teams constructer practice
sentences with the problem areas in preponderance along with practice word lists,
- The final film was entitled ""A New Look at ‘Jack Be Nimble‘ "', A general review

of all the saiient points of the preceeding films was presented and ESL Spanish teachers“"i‘ )

were given hints on how these ideas can be applied to existing material, The two final
areas to be attacked were intonation and word order (syntax), Primary stress for the | i
teams was given to intonation drills. The groups met and devised drills for helping to: v}
instali a new note into the tone system of the Spanish language-oriented student, - .

As a culmination activity the workshop was asked to meet in their teams and de-
vige a list of 15 of the most essential words that a beginning ABE student with a Spanishr
language background would need on his first night in clags, Each group presented '
thelr list and the usefulness of the various words were discussed. The groups revised \‘ ‘
their lists and then they were given the problem of constructing a dialogue out of the
15 words, The dialogues were read to the whole class and the next task was to identify
the points of the greatest interference and to underline these in the dialogue.; After |
this each group made minimal pairs drills, siiople repetition drills, expansion drills
and transformation drills, The final task was to construct a dialogue for an emergency
situation and then to devise mimicry-memorization drills which were to not only -be
concei'ned with pronunciation and comprehension, but also to teach some culture con-
cerning the U.S, A, The two holidays, the Fourth of July and Thanksgiving were the
two holidays decided upon,

On the first day of class a 100 ftem true or false pre-test was given to the mem-

bers of the workshop. The papers were exchanged and marked in the class. The papers
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: 'w’ere retm*ned to the various students so that they could see their errors and a dis-
cussion of variﬁus points was‘ held. The papefs were returned to the professor who

~ kept them for use in comparison with the post-test so that an indication of learning

,’ gairi might be. demonstrated, The pre-test ivas given primarily for the purpose of a -
diagnostic e#ércxbe and the post-test was for the purpose of measuring achievement
of the worksho% goals, The post-test was given the last day of class and Was the -
same test as the pre-test,

D}

it Is the i)pinion of the professor of this couse that a great deal of interest was
genérated, tb’ljpl participation developed through the curriculum constr‘uction teatyn.s’ |
and that valuable instructional materials were developed by the participénts"wiﬂr the |
professor often assuming the role of group or individual advisor, The use of the pfe-i |

test, post-test format indicated that substantial learning had taken place in regard to

the phonetics, phonem‘ics and methodology of ESL Spanish instruction. It was the aim

of the professor to provide the participants with a teaching practice oriented workshop ~

where pllone:glc and phonemic theory could be translated and applied to actual ESL
Spanish teacl}ing situations, It is my bellef that through my observations of discus-
slons with individuals and groups, and by analysis of pre-test apd post-test scores that

this aim was achieved.

|

]




workshop was coordinated with the Seminar in Applled Linguistics the Cultural Se
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4.B. Professor Jacinto Jenkins, ESL Multi-Ethnic

: WORKSHOP; ESL MULTI-ETHNIC GROUP

Text for the course: Mary Finocchiaro, Teachlng English as a Second Langgggg (re-
vised and enlarged edition) ‘

This workshop was hetergeneous in its composition as we had ESL Multl-Ethnlc,
teachers who came from ABE Centers where many students are from various torelgn
. language backgrounds. Due to this nature of the class varlous examples of t‘orelgn ‘
,language interference (negative transfer of phonology, morphology, syntax. orthography;

| .and lexicon) were employed to illustrate a broad speetrum of EFL problems. Thts

’nar and the Mlcroteachlng Laboratory. The objectlve was to maxlmlze the total etfect
these four seperate areas would have on the development of competent ABE-TESOL
teachers, | | | ’

| The first day of class was devoted to handing out various dittoed materlals, the ‘} :
class texthooks, and administering the 100 item trus or false pre-test. This ‘pre‘;test .
was primarily diagnostic in nature and was developed by the professor of this workc , 4
shop. After the test the papers were exchanged, marked and returned to their o\vners‘.};; ;
A class discussion was then held concernlng the various due‘stions mlssed and why thls o
oceured, The papers were then collected by the professor and kept until ‘the end of theﬁ
course, At the final day of the course the post-test was given, which was identical in
number of questions and to the content. The primary purpose of the post-test was
achievement in nature. The scores of the pre-test and post-test were compared so

that an indication of learning gain could be measured,
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The second day of class was devoted o orgahiziqg the class Into four curriculum
construcuon teams, Each team was given a team 'na%'me: the Chokaticks, the Pretzelsk,’ | : o
the Cabbages and the Pizzas. The class schedule was discussed and what the workshop
| goals would be, It was decided that emphasis would be placed on the three roles of the
EFL teacher as a Preventionist, Dlagnosucian and Therapist. It also was decided that
the curriculum materials and methodolog‘y would be pragmatic and eccletic in nature,
The einphasts on instructional materials would focus on drills and exercises cencerned_ :
with spoken English as a vehicle of communication with secondary emphasis on reading
and writing, It was clearly pointed but by the professor that if communieation is to have‘

primary importance then phonemics must have a key position in the various teams minds. b

The professor explained the nature of interference (negative transfer) and the differences e
between phonetics and phonemics, The application of linguistic principles was also

‘brought to the attention of the class. It was decided to look at how the English language

system worked in relation to cther language systems and how this information might be
of invaluable aid to the EFL teacher in development of instructional strategies and teach-
irg tacti’cs. ;

The third day was devoted to sounds and symbols of standard American English,
Each class‘;hxember was asked to contribute whatever experiences he might have had in
working w1th EFL students with various foreign language backgrounds. A list was made
| of certain featuree‘—of such languages as French, German, Italian, Chinese, Russian, ’
ete, which would cause llnguistie interference for the student attemtping to learn Eng-
lish as a Foreign Language. The curriculum construction teams were then asked to

devise various instructional strategies and develop instructional materials for coping
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with the probleyms of interference which we had identified at the beginning of the class,

The forth day was concerned with the difference between norfnatlve (prescriptive)
grammar and descriptive grammar., The new concept of transformational grammar
was discussed, The various lists were read to the class and discussed. New lists
were read to the class and discussed. New lists were theh devised and a new task was |
given to construct a dialogue out of these 15 words, From the dialogue the varfous
phonological problems were isolated and pattern drills were construéted to aid in the
attack on these problem areas.

The fifth day was concerned with dialogues for emergency situations and for
applying for a position, The class lecture was centered around the importance of
contyolling vocabulary and the avoidance of teaching by long lexical lists of c#tegoriesd
The importance of teaching vocabulary through use of visual props (pantomine, flat
pictures, realia, etc.) was indicated, Each team formulated dialop;'ues and isolated
the phonological and structural areas of instructional attack, An assignment was
, gliven to one of the teams to develop an instructional strategy for team teabhing the
class on the following day the ITA (initial teaching alphabet),

On the sixth day the team assigned to team teach the ITA explained the rationale
for ITA, presented the pros and cons for this methodology, and then pi'oceded to teach
the class in its use. For the second hour of the workshop the teams were asked to
develop a lesson on teaching a reading lesson to non-English speakers. An assign-
ment was given to one of u\e teams to develop a legson and to team teach it on words

in color for use in the EFL class,
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_ The seventh day found the claas deep into the area of learning to mtroduce prmt
through the employment of color. The class was team taught this concept and given
practice in its use as a teaching-learning device, The class met for the second hour
in the team corners to plan their attack on the problem of teaching writing in the EFL
class, Each team was to develop a lesson and instructional materials for teacﬁing
writing, An assignment was given to one of the teams to do a team taught lesson on
some content area (social science, mathematics, science, otc.) using EFL as tﬁe
vehicle of such instruction,

On the eighth day the class was team taught a content area for the first hour,
The second hour the various teams were asked to develop a story with a tightly con-
~ trolled vocabulary concerned with the For ’th of July and Thanksgiving, Pattern drills
were constructed from the sentences developed in the stories. The assignment for
the final team taught lesson was on individualized instruction, The team was to pre-
sent first the rationale for individualized instruction, then its asse{s and liabilities
and finally to pass out a one page dittoed sheet of an individualized lesson.

The ninth day found the class deep into individualized instruction. The strong
and weak points of individualized instruction were clearly zeroed in on by the team
teachers, Aftor a lively class discussion each class participant including the profossor
was given the task of doing a short lesson with an individualized format, After this the
entire class critiqued the individualized lesson. The teams met for the second hour fo
construct intonation drills which. would contrast a statement, a question, and an »
exclamation of the same lexical items (for example: This object is for sale. I object

to his insinuations. I am readin for content, The cows are content, ).
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Tlte tenth day was for final summary artd for administration and marking of the
post-test. Each student was able to see just how much growth he or she had made’
durlig the workshop, | |

\The ESL Multi- Ethnio workshop was made aware 0vert1y and covertly of the great
inter-relationship of the workshop with thelr other classes at the Institute. Evéryohe' " )
folt that student partloipation had been maximized and that the instructional étl'ateglés
and materials which were outgrowths of the class lectures, team 'taachings' andtean.
assignments had been functional and highly appropriate to ESL Multi~Ethnio instruotion.
It was the concensus of the w°rkshop that the goal of presenting methods. techniquea .
procedures and materials for pragmatic and ecclectic use by. the participants had indeodf

been achieved. The enthusiam generated by the participants the. quality of the materiala ’

developed, the observations of the professor both individually and collectively of the j o

workshopers and the scores of the pre-test and post-tests did most certainly mdicate

that learning gains had been made,




4.B. L : P:xjofessdr Jaointo Jenkins, ESD Sp"a‘n,isih\

SAMPLE PARTICIPANT-PREPARED MATERIALS

~ Los Amantes o , The 'th!

’In’itiél ~ ~ Medial - | - Tefminal |
voiced | - Yolceless ~ voiced voiceless voiced - volceless
these - think feather something clothe cloth
those thank -gather healthy bathe wrath
they thought mother birthday smooth both ;

~ that through brother Arthur . - breathe birth
this thick father plaything . lathe math
the , threat rather ' loathe with
Los Bonitos Culture Minicry-Memorization Drills

Fourth of July

1. July 4th is a national holiday.

2. The city will hold a parade.

3. My daughter will ride on a float
4, There will be seven bands,

5. The day will end with fireworks.

Thanksgiving

l. The Pilgrims started Thanksgiving,

2, Thanksgiving is a harvest celebration,
3. Turkey is the day's traditional meat,
4, Football games follow dinner,

6. The women wash the dishes,

Los Conejitos One Slot Consonant Cluster That Don't Exist iﬂn Spanish

I'm going to sleep, I saw a-whale, Take these to mother,
" 1" " scream n o n wbeel. it _th-Ls 1" 4]
" " 1 ;__k.i_P" [T 1] " “histle. 1"t that 1" n
175 W v whopper, " those " "

noon 1" smile. "mn 1" Wh!E. " them' " "
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Los Conefitos

l. project

2.

3.

4,

5.

- 8.

(N

8.

refuse
contrast

conflict

Jproduce

protest

_desert

discount

G———

Los Diablos

project

refuse

contrast

conflict
produce
protest

desert

discount

Intonation Pairs

L.

2,

3.

4,

5.

6.

7.

8,

Project your voice,
He worked on the project,

The _refuse from the picnig littered the park.
I refuse to comply,

Theirv voices contrast,

Contrast the books.

The conflict was heatedly waged.,
The opinions conflict,

The produce department is busy,
We must produce better materials,
He attended the protest,

He will protest such treatment,
The Sahara desert is huge,

He plans to desert the army.
This is a discount store,

- Do not discount these evil omens,

Terminal 'M' Story

Silm Ji:n was the dream of the classroom scene, He swam in record time for the
Ram Team. The boom of the drum broke the autumn calm and all those who swam
were off with a wham. As they swam, the Rams were beating the Lambs. The hopes :
of the Lamb Team were dim and slim that they would reach the rim of the dam, They -
were losing thelr ¢ steam and doom loomed but all they could hear was boom, boom. ,
Slim Jim swam to the rim. Waiting for him was Kim with a bottle of Rum_ filled to the
rim. Slim Jim and Kim left arm in arm with a happy gleam in their eyes.

Los Molos

Double Substitution Drill _

I want a

need
desire
see
smell
drove

dress,

car
coat
hat
skunk
truck

Expansion Drill

I need

I need friends.

I need i ntelligent friends.

I need very intelligent friends,

I always need very intelligent friends,




' Los Molos |

1. Thereisa five.

There is a fire?

- There is a firel

T

' IntonationDrill

2, He Is here,
He is here?
He is herel

' 4, Los Molos s a very smart group,
Los Molos is a very smart group?
Los Molos i8 a very smart group!

Los Patitos

voiced

these
those
that
the
them

Initial

volceless

think
thank
thin
thick
three
throw

Las Tortugas

Vocabulary
come need
hav are

. ho - where
1 me
you A
the with
fine hello
job

3, You aré getting married,
. You are getting marrfed?
~ You are getting married]
6. You have money,
‘You have money?
You have money!

The 'th! Soungi

Medial ' ~ Terminal
voiced  ° voiceless voiced voiceless
“rather - wether (m,p.)  smooth birth
farther cathedral clothe broth
weather (mp)mythology ‘'  loathe wealth
lather -  method  bathe fifth
other Catholic - lathe fourth
brother Lutheran forth
father ‘ ' norih
mother south
wreath
- wrath :
lugueath
Helping a_Friend .
Pedro: Hello, I'm Pedro.

Miguel: Hello, Ifm Miguel.

Pedro:
Miguel:
Pedro:
Miguel:
Pedro:
Miguel:
Pedro:

‘How aré you?.
Fine, héw are you?
Fine, I have a job,:
Where? .

The A& P. .
1 need a job.'
Come'with me.
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4.B.2. Professor Jacinto Jenkins, ESL Multi-Ethnic

SAMPLE PARTICIPANT-PREPARED MATERIALS

Mrs. Yankee:
Mrs, Newcom:
Mrs, Yankee:

Mrs. Newcom:
Mrs. Yankee:
Mrs, Newcom:
Mrs, Yankee;
Mrs. Newcom:
Mrs. Yankee:

Mrs. Newcom:
Mrs., Yankee:
Mrs, Newcom:

Words

store
milk
I'm
frait
oranges

grocery
cabbage

The Cabbages at the Supermarket

Let's get a shopping cart, The store is crowded this afternoon,

Why do so many people shop on Fridays?

Yesterday was payday and people shop for the weekend, Let's go to
the meat department,

Do they sell fish at the meat department?

Yes. :

Here's the fish, I'll take this one. It looks fresh,

Now I'd like to go to the produce department,

What do they sell there?

Fresh fruits and vegetables. I want 6 ears of corn, a head of lottuce,
6 apples, and some bananas.

I need tomatoes and 2 cabbages. Oh, I almost forgot I need rice. :

Well, 1 guess we're ready to check out,

Yes, it's getting late,

The Grocery Store

Points to be Emphasized Phonetic
some I'm grocery
bread I'm going bread
meat I'm going to/buy rice
beef I'm goint to/the store fruit
apples orange
vegatables vegetables

Mrs, Chinn: I'm going to the grocery «tore.

Mrs. Ng: What are you going to buy ?

Mrs. Chinn: I'm going to buy some milk, bread and rice.
Mrs, Ng: Are you going to buy meat, vegetables and fruit?
Mrs., Chinn: Yes, beef, cabbage, oranges and apples,




89
John

John is a student, He lives in Sandburg Towers, He gets up every morning at
seven o'clock, John eats breakfast in the snack bar,’” He walks to class with his
friends. His classes are gver at twelve o'clock. Then he goes to work.

1, What is John?

2. Where does he live?

3. When are his classes over?

4, What does he do after classes are over?

How Hamburgers Helped Howard Hammer

Howard Hammer had a hard decision to make, He and his hungry family lived
in a house «n the hill, Howard Hammer built houses. He was asked to build a hotel
or a hamburger stand. Howard's heart was heavy, for his family was hungry. He
needed the notel's money, but he loved hamburgers, Howard Hammer became a hero!

He built a hamburger stand in the hotel. The Hammer's were happy for the hamburgers
helped their hunger. _

'8! on the end of English Words

I came to the United States by plane. My aunt's family came to meet me, She
. meets all of her friends at t the airport, This made me very happy because I don't like
taxis and hotels,

Her boys and girls are my cousins. I brought presents for them, Carmen plays
the guitar, so I brought her a new one. John's present is a sombraro, and he thinks
it's wonderful, I brought_toys for the others. They like my visits!

Microlesson - Compound Words

Goal: Teaching of compound words, like door and bell, showing that they may be written

togemer to form one word, The stress normally falls on the first of the two words when
they are put together, ;

Outline:
A, A, Read (teacher’) short dialogue aloud while students follow on their handout sheets.
B, Teacher calls on individual students to read part of dialogue. Pays attention to pro-

nunciation, Immediately stop student making a mistake and model word correctly.
Student repeats,

C. Teacher explains that stress is on first word of the compound.
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MiérolessOn - Compound Words-~continued
D. Asks students to take parts in dialogue, constantly watching for errors in pronun—
olation, Stop, model and have students reread when necessary,

E, Write a few compound words on the board-as:

“door + bell =

u

sales + man

Dialogue

John:  Who rang the doorbell?

Mary: It was a salesman selling tickets to the policemen's ball, I bought two.
John:  When will it be? : ,
Mary: Next week, right after payday.

John:  Where will it be? , e

Mary: In the Roseland Ballroom on Highland Avenue,
John:  But that's way downtown downtown. What if there's a snowstorm?
Mary; Oh, don't be a ldll]ozl Let's go.

The Plzzas Time

1, Look at the clocks and write in words what time it 18, (See example a, )
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Time--continue‘d :

1 4

2 Look at the-time written in words, Write the time in numbers,

" Example: Three fifteen - 3:15

8
b,
c.

" d,
e,

Quarter to two
Eleven twenty-five
Half past eight
Twenty to six

Nine fifty

3, . Look at the time in numbers, Add 15_minutes to it and write the new time,

Example: 4:15 + 15 minutes = 4:30

a.
b.
C.
d.
e.

12:00 + 15 minutes =
2:45 + 15 minutes =
5:05 + 15 minutes =
8:50 + 15 minutes =
10:35 + 15 minutes =

4, Look at the time in words, Write each of these in a different way,

Example: It's quarter past five - It's quarter after five

a.
b.
00
d.
e.

It's three thirty

It's quarter of nine

It's five minutes after one
It's ten minutes to seven
It's eight forty-five

5, Time is written with a, m, or p.m, to show if it is before or after noon, Write
a.m. or p,m, after each time,

Example: 3:15 in the afternoon - p.m,

a.
b.
Ce
d.
e.

1:30 in the morning ‘
12:15 in the afternoon

6:00 in the evening

10:20 in the morning

9:35 at night
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VI, 5. MICROTEACHING LABORATORY
(by Professor Jacinto Jenkins)

Although microteaching as a teachef training device has been around since 1963,
 there are still fairly large numbors of teachers and the public as a wholawﬁo'do not
know what it is and how it works and even more important why do we need it,

The principles concerned with mleroteachi‘ng 'have been, ‘at least in par‘t-,' with us
for some time. Coaches of sports, such as track, football, basketball, baséball,r eto.’
have been filming and most recently videotaping their téams in action foi' the purpose
of viewing privately and also with the group of players concerned. The view‘ing wdq‘
used as a form of evaluation and critique of what had gone on in »prévious g'amés',‘ :The -
action was analyzed and the co‘ach and the other members of the team g‘a‘ve: gdgiée on“ :
correcting certain events and used the film or tape as a basis for the prepa;ratlon of’
new strategies to supplahf the inefficient one. Scientiéts and engineeré have also used
film and tape to make motion studies and {o observe in slow motion h-’ow diffei‘eht
material react to stress, Most recently the National Safety Ceuncu h’as used film‘ to
study what happens to an indlvldual’when he is involved In an accldémt_in his car, Thé
type of information secured by the coaches, scientists and engineers through ;th ﬁusé
of film and videotape can for the most part be obtained by those engaged in teagher
training also, as the teaching act can be analyzed in a similar mar;ner.

Microteaching was first pioneered and explored at Stanford University in the
Second;ary Teacher Educatlor{;Program (STEP) under the guidance and dlrect!on of ;)r.
D,wlght' Allen, new Dean of th; School of Education at the University of Massa;chusetts.
It came on the scene as an attempt to offer the intern teachers a concrete de(rice for

improving their 4eaching performances and as a vehicle for supervision by the STEP
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supervisory staff, As a consequence of these activities it also became intimately

~ involved in teacher training and supervision research.

Basically, microteaching inyolves focusing attention on teaching behavior and
provides a setting for controlledﬁy practice. The microteacher is afforded the oppor-
tunity of perceiving his or her progress in various teaching skills., The microteacher
rece'ives satisfaction \\}hen guided practice leads to improvements in teacher-student
interaction;‘ i(;ne’ very strong point for the use of microteaching is that it provides
teachers with a practice setting for instruction in which the normal complexities of
the classroom are reduced and in which the teacher receives a great deal of feedback
on his teaching act. To mii;imii_ze the complexities of the teaching encounter, several
dimensions are reduced. Thé components of this reduction are 1) the n«ture of the
lesson, 2) the length of the lesson, and 3) the number of the students. With this con-
trolled teaching encounter the microteacher, the microteaching supervisor and the
microteacher's peers are able to focus thefr attention on training for the accomplish-
ment o_f specific tasks, or on specific subject matter content, In the microteaching
laboratory at this ABE~TESOL Institute the lessons usually focused upon one task
(grammatical structure, oral comprehension, pronunciation drill, ’culture content, etc.)
and were rarely more than five minutes in length, The number of stucients was limited
to four and all were given the opportunity of microteaching at least once. The micro-~
lessons were always videotaped for immediate repiay. The objedt of microteaching at
this Institute was to enable the n;icroteacher to practice significant classroom behaviors,

and where desirable or necessary, to repeat the microlesson, making whatever changes

" the microteacher, the microteaching supervisor and the other members of the micro-
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teaching laboratory class might feel were necessary, and then reteach the lesson,
Thus the microteaching laboratory is a place which provides fbt‘_ teach‘ing practice,
allows ar; opportunity for teaching skill develdpment and feﬂnement, provide's“an oui—
let for trying out new curricular materials and for developing new instructional tech-
niques, It is a place where the teacher can find a sa.fe,‘ realistic setti‘ng in which to
develop professional competencies,
| At this Institute the microteaching schedule consisted of one entire day for each

of the three areas (ESD-Black, ESD-Spanish and EFL~Multi- Ethnic) for the purpose
of orientation to the microteaching laboratory, During this day the microteaching
students attended only the laboratory and did not attend any other classes at the
Institute, After the initial orientation day each group was scheduled for a block of
three consecutive days of concéntrated microteaching laboratory practice. (See
following schedules, )

A typical microteaching laboratory class generally consisted of the following
elements:

1) Pre-conference between the microteaching supervisor and the microteacher,
The content of the lesson, the method to be employed and the materials to be used were
agreed upon,

2) Teaching of the actual lesson while the videotaperperator taped ft,

3) Post-‘i:onference was held between the mlcroteaching supervisor and thg micro-

teacher, The supervisor offered a critique of lesson and then has the teacher view the

]

tape as it was replayed. The other class members also criticized the lesson,




4) 1f necessary, the microteaching supervisor had the microteacher retqach
the lesson, keeping ln'mi_nd.the points whlph r}eeded improvement or refinement.

t-i) ’A final confero:nce was held betw"gen the microteaching supervisor and the
:mlcrotea,cher. All in{provements dr refinements wex:e pointed out. This positlve

relnforcement provided the teacher with a sense of accomplishment.

KICROTEACHING SCHEDULE -
ERGLISH AS A SECOND DIALECT = BLACK

JRTRCCWTCRY
Tine ROLE TUCSDAY 8- ERIDAY €4 KONDAY 8.7 TUESOAY &8
LY,
N Clsra A1 Clsrm #2 Clsrm #1  Clsrm 42 Clsrn F1 Clsrm 2 Clsro 1 Clesm #2
8:30 [Micro-Teacher {Burns Channe ) Covel Cracchlola Buras Channelt Covel Cracchiole
to ,
10:80 | Students Covel Cracchldla Surns Channel) Covel Cracchlola Burns Channe})
Flskun Moore Flskum Noore Fiskum Moore Fiskuo Moora
Lacey Kuckerhelde Lacey Kuckerhelde Lacey Huckerhelde Lacey Huckerhe I de o
ABE Supervisor]Kiuvin Sr. Eltzabeth | Xivotn Sro Elzateth | Kluwin _ __Se, Elizsbeth | Klewln $r, Eilaasbet -
10100 | Klcro-Teacher |Fiskum Hoore Lo, Muckerhelde Flskom Hoore Lacey Huckerhelds
(1]
- 11230 | $ tudents Burns thanreld) Mar Rooney Buras Channall . Rooney Hartin
Covel Cracchlols ¥illlses  Cracchlols Covel Cracchiola Voody Cracchlale
Locey Muckerhelde Voody Hoore Lacey Hockerhelde Fiskom - Mor . &
ABE Supecvisor|Xlumin Sro Edlzaberh | Klusin Sry EVizobeth | Kluwin Sty Ellzabeth | Kiwvln Sry !![zgﬁgth \
12130 | Klcro=Teacher [Rooney Vititers Woody Marttn $ tokes Witilens | Voody Martln
to
2:00 ]Students Voody Martin Rooney Vidiiass Voody Martin Roomz Viltlses
. $Stokes Burns Stokes Burns . | Rooney Burns Stoke Buras
. Channell  Covel Channelt Covel Chanaell  Covel | Covet Muckerhelds

]
ABE SupervisoriKluwia Sr, Ell2ebeth Xluwlin Sr. Etizateth | Kiuwin Sro Eldzeveth | Kiuwln Sr. Elizabeth

E 2:00 } Mlcro=Teacher | Btokes Rooney Moore Lacey $tokes Kuckerhelde Rooney Voody
to ) ,
3130 § Students NHoore Fliskun Martin Vi lleas f iskun Rooney Vilt)aes  Stokes
‘ Lacey Wlitlons S tokes Cracehlola Hoore Wililems Covel Koore
Voody Kuckerhelde Rooney Woody Lacey Kartln Kartin Channett
ABE Supervisori Kluwin $r, Ellzabeth | Xiwin Sry Ellzabeth | Xluwin Sr. E))zabeth ] Kiwela Sr, Elizadbeth

Classroon #1 « $CEILY iv.t.r. eperator « Jatk Conyo)
Classroom #2 = SCE160 (vot.r, operstor o Loren Cleer)




RICROTEACKING SCREOULE

96 ENGLISH AS A SECOND DIALECT « SPANISH
’ INTRODUCTCAY QAY -
Tint ROLE VEOKESDAY Be2 VEDNESDAY 8.9 TRAUSDAY 8-10 FAIOAY 811
s #1L,__ Clsem A2 Clsrm W1 _— Clerp M2 Tsrm #1 Clsrm #2 Clsrem W1 C!irnu:
:;30 Mlcro-Teacher | Brattin Casey Cruz Figueros Brattin Casey Ctur Flguerca
10100 [ Students Cruz Flgueroa Brattin Casey Cruz Fligueros Brattin Casey
. Yargeson leen Yargason Leen Yargeson Leen Vargeson Leen
Kilug Lockard Kiuvg Lockard Kivg Lockard Kiug Lockard
A evlseriKivatn Sr, Ellzabeth ! Kluwin Sry Ellzabeth! Kluwln Sr, Eltzabeth| Kluwia Sr. Eftzedeth
u::oe MlcrosTeacher [Vargeson  Leen Ktug Lockard Vargeson Leen Klug Lockard
°
11130 | Students Brattin Casey Srattin Casey Brattin Casey Brattin Casey
Cruz Flgueros Cruz Flgueron Cruz Flguerca Cruz Flgueroa
Klup Lockerd Vargeson Leen Klug Lockerd Vargeson Leen
ABE Supervisor| Kluwin Sr. €lizabeth ] Kluwin Sr, Etizabeth| Klwsin Sr, Ellzabethi Kiuwln Sr. Ellzabeth
12:30 | »lecroaTeacher |Martinez Montoto 0'Connetl  Saavedre Hartinez Montoto O'Connell  Saavedra
to
2:00 | Students C'Connell Seavedra Martinex . Montoto 0'Connell  Ssavedra Martinez Kontoto
Shevach Torea Shevach Torea Shevach Torea Shevach Torca
Vergare Vela Vergara Vela Vergara Veta Vergara Vela
ABE Supervisor|Xluwin Sey Ellaabeth| Kluain Sr. Ellzadeth | Kluwln Sr. Ellsabeth| Xiuvwln Sr. Ellzabeth
2:00] hilcro=Teachar [Shevach Yorea Vergara Vela Shevach Tores Vergara Vela .
to
3:30] Students Hartinez Konloto Martlnez Kontoto Kartirez Mcntoto Kartirez Kontoto
0'Connell Saavedrs 0'Connell  Saavedra O'Connoll  Saavedrs 0'Connell  Sasvedra
Vergara Vela Shevach Tores Vergare Velas Shevach Yorea
ABE Supeevisor|Kiwwin Sr, Ellzabeth | Kiwwin Sr, ENizabeth]| Kluwin Sr, £llzabeth| Kluwin Sre Ellzobeth
Classroon #1 = SCE 169 (v.t,r, eperator = Jack Cunyo)
Classroom #2 = SCL 165 (v.t,r. operater = Loren Clear)
MICAOYEACHING SCHEDULE
ENGLISH AS A FOREIGN LANGUASE
o TRIROLUCTCRY CAY <
TINE soLe THURS DAY 8+3 KONDAY 8-14 TUESDAY 8-15 WEONESDAY 816
Cisrm M1 Clscn A2 Clarm A1 Clsem #2_____ | Clsrm A1___Clisenm #2 Clsem #1____Clsrn #)
8:30 | Hlcro=Teacher |Cohen d'A¥itert! burbin Fenton Cohen d'Allbertt Durbln Ferton
to
10:00[ Students Ourbin Fenton Cohen d'Allbertl Durbin Fenton Cchen d'Allbertl
Lul ..anganlello Ll Manganlello tul Manganlello () Mangantello
Nussbaum Parent Nussbaum Parent Russbaum Parent Nussbaum Parent
ABE Supervisor[Xtuwin Seo Etlrabeth | Kluin Se. Elizaneth i Kluwln Sr. Ellzabeth | Xluwin S$r, Ellzabetl
10:00| Hlcro=Teacher |Lut Nanganiello Kussbaun Perent Lol Maagenielio Nussbaun Parent
to .
11:30] Students Cohen d*Alidert! Cohen d'Allbert! Cohen d'Allbertt tchen d'Alibert]
Ourdin Fenton Durdlin Fenton . Purdin Fenton Ourbin Fentoa
Nussbaum Parent ) tul Manganicvito Nussdoum Parent Ll Kanganlelto
ABE Supervisor!Xludln Sr. Etbzabeth ] Kiuwin Se. Elleabeth | Kluwlin Sr, Eltzabeth | Xluwin Sy Eflzabet!
$2:30| Hicro=Teacher [Mar Rocha Corrao villa Kar Rocha Corseo villa
to .
2:00| Students Coreao Vitta Mar Rocha Corrac Villa Mar Rocha
Shaw Schaefer Shaw Schaefer Shaw Schaefer Shaw Schaefer
Orton Nagalshl Orton Nagalsht Or con Nagalbsh! Orton Nagalshi
ABE Supervisor|Klwiin Sr. €ltzabeth i Klwin Se, Ellzabeth | Kluwin Se, Ellzaberh | Kluwin _ Sre Ellzabath
2:00] Mlcro-Teacher [Shew Schaofer Orton Nagalshi Shre Schaefer “| orton Nagalshl
to
$:30| Students Kar Roche Kar Recha Mar Rocha Kar Rocha
Corrao viila Corroo villa Coreoo Vitle Correso Villa
Orton Nagalshl Shaw Schaefer Orton Nagalshi Shaw Schaefer
ABE SupervisorjKiuwin Se, Epizaveth | Klwwln Sr. Ellzabeth | Kluwln Sr. Ellzsbeth | Kiuwin Sro Ellzabelh
Q '

ERI!

Aruitoxt provided by Eic:

Classroom #1 = SCE 1Lg (v,t.r. operator = Jack Gunyo)
Classrcon #2 = SCE 160 (v.t.r. Operator = Loren Clear)

-
¥
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Vi, 6. FIELD TRIPS TO.LOCAL ABE CENTERS (Co-curricular Activities)
(by Professor Jacinto Jenkins)

As an integral part of the 1972 ABE~-TESOL Institute two field trips were held.

| The field trips were planned and provided for the Institute participants so that thoy

might get first hand observational experience of what is being done in the Milwaukee
area in the way of Adult Basic Education. It was held by the faculty that such field
trips would provide an insight into two metropolitan area ABE Centers which were
fine models of this type of educational enterprise. These two trips greatly l'éinforced
the participants concepts of ABE Progr‘ams, brought new viewpoints regarding curri-

culum and materials and provided an experience in viewing actual ABE-TESOL

* classes in operation,

The first trip was to 51 Centro Hispano-Americano which was located on Milwau-
kee's south sidc in the heart of the Spah!'ish speaking barrio, Although this center was
originally a Spanish Center, the ABE I’?‘ogram serves speakers of all language hack-
grounds and offers a home tutoring program along with center classes and classes in
outlying ai‘eas. The ficld trip participants observed ESL classes, literarcy in Spanish
classes and saw the operation of an inexpensive, independent unit foreign language
'laboratory. The entire group was high _{3:' impressed with the abundance of audio-visual
equipment and the fine collection of instructional materials, Many of the UWM Insti-
tute participants were given the opportunity to talk with students of ﬁl Ceﬁtl‘o Hispano
in both English and Spanish. After a tht':rough toux of this center the field tripers
visited the driver education classes held in the nearby Bruce Guadalupe School where

bilingual instruction was provided for adults from the Spanish speaking community.

From this school the group went to the Spanish Qutreach Center of the University of
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'Wisconsin-Milwaukee. This iIs a bra;nch of UWM which is located in the Spanish speak-
ing barrio of Milwaukee and is located across the street from El Centro Hispano-
Amaricano.

The director met with the Institute students, He gave an outﬁne of the history,
goals and activities of this adjunct of UWM, After this the discussion was thrown open
to questions and answers session, From this many of the UWM students came away
well informed as to just what UWM was doing with their branch office in the Spanish
speaking barrio of Milwaukee,

The second trip was to the Oppor tunity Industrialization Center (OIC) of Milwau-
kee. This center was located in a former movie theater which had been reconditioned
to meet their educational needs. The school plant was large, spacious and very well
equipped. The school faculty was enthusiastic about thefr mission at this center, The
faculty and staff was large and appeared to be highly dedicated to their work, It was
noted that the majority of the students were Black adults, however, there was a min-
ority of whites in attendance. The UWM students were divided into two groups and
were taken on a guided tour of the center, Each group was allowed to visit the various
classes and were afforded the opportunity to talk with both students and the faculty,
After the tour both groups reassembled and met with the administrator and a small
group of faculty members for_‘ a question and answer session. It was the general con-
sensus of the group that this center field trip was a revelation to the vast majority of
the Institute students and faculty, of the fine progress being accomplished in this ABE

Center,




VI. 8. .OUTLINES of CONSULTANTS' CONFERENCES
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Professor Elaine Bartel
INDIVIDUALIZED INSTRUCTION: Outline of Presentation
I. Learning - an individual matter
A. Each student unique
B. Learning styles differ
C. Media, materials, prograrhs must be varied
II. Role of the Teacher
A. Facilitator
B, Must fit program to the learner
I, Curriculum Development
A. New Curriculum or grogram must be eased in
B. All-or-none program usually ineffective
C. Individualized program not best for all at same time or to same degree
D. Transitional program most effective
1. A study of ""what is"
2. A goal-setting session
3. Setting prioritics for change
4, Program implementation
E. Development of a rgcord—keeping system

IV, Teacher-Pupil conference - heart of the program
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Dr. Gordon F, Burgess, M,D,
MEDICAL RESOURCES & AGENCIES AVAILABLE to the ADULT STUDENT

The administrative machinery for the control, organization and delivery of
health care is complex, vast and difficult to comprehend in its entirety even by those
" intimately involved in the various health fields, The almost weekly alterations, ad-
ditions, deletions and implementations on national, state and local levels make logical
and useful comparison difficult, The resultant perplexity is not improved by adminis-
trative overlapping or the alphabetic nomenclature of the many facilities and agencies,

There seems to be a prevalent myth in most communities that these health
services are difficult to obtain and are available to a minority of individuals., On the
contrary, the medical resources in all areas of physical, mental and environmental
health are available to the majority of people; however, the administrative complexity
creates confusion and frustration among citizens seeking service and assistance.

Because of the impr'acticality of enumerating and describing the health care
facilities nationwhide, Wisconsin and Milwaukee will be utilized as a representative
model to illustrate tﬁe primary resources and agencies available,

I, FEDERAL: 27 billion dollars allocated for health programs in 1972

A. H,Z.W, (Health, Education and Welfare): 17 1/2 billion dollars

1) A vast program but too much overlap and reduplication

2) Contains agencies and programs for the formation of health centers;
distribution of he'alth care; alcohol and drug abuse; rehabilitation ser-
vices; and migrant health care programs; and numerous other services.

However, too many people are providing similar help in duplicate
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agencles and bureaus, Community and state agencies are confronted
with a confusing complex of funding sources and purposes with a re-
sultant waste in manpower, resources and delivery of service.

B, Medicare -~ Medicaid Program: Title 19

1) This program is available to the welfare level low income individdal or
family in need of medicalv assistance
2) Includes payment of hospital, doctor, dentist, drug and medical appli-
| ance costs
3) Information: Contact Medicair-Local Service Admjnistration Office or
lncal Welfare Agency. |

C. Health, Maintenance Organization (H, M,Q, ): 3.5 billion dollars

1) Composed of various types of contract prepaid group practice plans to
provide comprehensive health services to subscribers 24 hours a day
7 days a week.

D. Office of Economic Opportunity (O, E, O, )

1) Fifty (50) funded neighborhood health centers at present with plans for
more, Primarily in large cities in low income areas. |

2) The "Outreach Program': to affillate appropriate social services :and
environmental health programs to the healta centers,

3) Hfalth centers administered by commnnity agencies, non-profit groups,
community hospitals and local health departments,

4) Information: Contact nzarest United States Office of liconomic Oppor-

tunity of local Department of Public Health,




103

E., Veterans Administration

1) Nationwide availability for treatment of all acute, chronic and rehabili-
tation problems with a military service assoctation,

II. STATE, COUNTY and CITY HEALTH DEPARTMENTS

1) Each Health Department takes varying responsibilities for health care
and disease control in its own area,

2) Each department (state, county and city) s autonomous but will provide , | ,
service, care or consultation if needed or not available in another |
health department,

3) The majority of the public health programs include: General Nursirig ‘
Care; immunization clinica; maternal and child health services; |
expectant parents classes; schoo»l nursing, T, B, and V,D, testing,
treatment and fbllow-up. Many units have muitiphasic blood testing'
with computer processing and dissemination of results to personal
physician or health center,

4) Information: Contact appropriate health department; e.g., Milwaukee

Department of Public Health, Division of Health - State of Wisconsin.

I
t

I, STATE, COUNTY and CITY HOSPITALS

1) Immediate care for emergency medical or surgical situations is invar-
iably available

2) Routine medical c;are and out-patient services available but sometimes
delayed due to waiting lists and understaffing,

3) Charges on a per diem or per visit basis and prorated on ability to pay,
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IV, COMMUNITY AGENCIES

These facilities vary considerably from one geographic area to another;
however, in cities of 25,000 population or over the meajority of the described
services will be available so appropriate referral can be effected,

A, United Community Services (U, C, S, )

1) 2,500 agencies in U, S, A, and usually located in cities having 25,000 or
more people, These agencies provide medical and para-medical ser-
vices for individuals in a designated geographic area surrounding or
adjacent to the agency-city,

2) Local agencies frequently have different names: e.g,, United Fund,
Health Crusade Fund, etc.

3) All are, at present, privately funded through voluntary contributions
solicited from the people of the area serviced.

4} The primary intention and goal of the agency is to establish priorities in
areas of greatest need, and then funding that particular service or
services within an existing community organization,

5) The U, C.S, endeavors by appropriats funding of specific needed services
to enable the individual or family to become self-sufficient, seli~support- ;
ing and independer.t of the welfare service.

6) For example the United Fund (Milwaukee, U, C./S.) funds services in 65
separate locz1 agencies. 7 |

Typical of the categories of service and care are:

a) Homeless and problem children - adoption, foster care and institu-
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.care aud treatment
b} Youth guidance - social group activities, camping
¢) Day Care Programs - for normal, retarded and special problem
children
d) Family and individual services - unwed parents, alcoholism, home
and house-keeper service, legal counseling, prison rehabilitatibn.
e) Health and Research ~ drug couhseling, child care at Chiid:.?en's
Hospital; Visiting Nurse Association, arthritis care, psychiatric
care, maternity care for fnwed mothers
f) Rehabilitation - cui'ative workshop, handicapped tfaining programsk
g) Inner City Youth Serviﬁg Agenctes (I, C, Y, S, A, ) - providing work
| experience and training to disadvantage youth |
7) United Community Services has established a 24 hour telephone informa-
tion and referral service for anyone requesting aid or information per-
taining to any of the 500 existing community agencies whether it is or is
not associated with U, C,S, Call U,C, 8, a )
8) Cost of service: on an ability to pay basis{.;e G ‘

V. A. Emergency Care

1) Almost all citi~;8 1ave a private hospital or hospitals in str‘ategic loca-
tions to provide 24 hour emergency care and/cv veferral, -

2) Names of such in'stitutlc;ns can be obtained from the local medical
soclety or police department,

3) Costs: usually fee for service except at County or City Hospitals,
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B. Health Centers

1) Number depends on the eize of the community and monies available.

2) The type varies from child and maternity care to geriatric care.

3) Each community ususally has certain specifically orientr.d centers;
e.g., Guadalupe Center for Spanish-American minorities; Cream City’
Neighborhood Program staffed by black physicians for medical care
in thé inner-city; People's F‘ree Health Center,

C. Planned Parenthood Association

-1) A national privately funded organization to provide information and ser-
vice for medically approved techniques and methods of birth control
and family planning,

2) Cost: ability to pay.

D. Underground Swiichboard

1) Staffed by volunteer lay and medical pexr sonnel. Referral advice for
maternity care, abortion and drug counseliAng.

2) No charge: voluntary contributions,

E. The Private Physician

The agencies» and medica'l facilities presented were formulated with a sincere
intent to provide quality health and ancillary services to a population segment that
might otherwise be denied and deprived. Although the organizational structure is
unnecessarily complex and often duplicative, the purpose is sincere and the service
good. It is possible that the establishment of Regional Medica) Councils as proposed .

by H. E, W, (Health, Education and Welfare) may simplify and consolidate existing
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programs. If not, they can serve as a single source of information to the individual

requesting a particular medical or related one.
It is hoped that this presentation, albeit somewhat didactic, may give a sem-

<

blance of order and reason to a confusing amalgam of available health gervices and
agencies.

Natural priorities have been set for health services in our "country with primary
goals being increased access, moderate cost and improved quality., Whether these
goals can be satisfactorily achieved is an open question and whether they wili result

in a decreased morbidity and mortality is debatable and must await later analysis.




f’;’MEDICAL RESOUR("Y"S & AGLNCIES FOR CHILDREN of the LOW—INCOMF ADULTS
ﬁ_,f(PEDIATRIC RESOURCES)

o The previously presented areas of health care for the adult are also available to
j';our pediatrio population. 'I‘herefore, to avoid redundanoy and mere agenoy complletion. :
ithe presentation will attempt to focus primarily on the tvpe of health services avatlable !

', ",_‘and secondariy on the agencies responsible for the service. The areas diScuesed are

‘ ',"j‘“present in the majority of urban communities in the United States, but the administering'_

S agencies have t0o much overlap and duplication. :

S A. Health Care

l) Emergency care available 24 hours a day at private hospitals located in every“ : .
~ area of the city. ‘ |
2) In-patient, out-patient and diagnostic services v, |
a) Children's Hospital: clinics staffed by volunteer private pedia'tricleﬂs; _ B
8:00 a.m, to 11:00 p. m,; emergency care at all times, ’k |
b) County General Hospital: 24 hour service from resident physicians with e
an attending pediatrician on cail, . |
3) Centers: |
a) Guadelupe Center: volunteer pediatric clinic; Head Start Center for pre-
school children; classes and activities for teenagers; information and
- referral bureau,
b) Keenan Health Center: pediatric clinic
| c) Free Health Center: pediatric care for inner-city children

4) Pre and Post-Natal Care
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| a) Available at ali county, city and community Health Departments.
~b) Visiting Nurses Association.
| : c) Casa de Esperanza. serves mainly Spanish Speaking persons. Also has
“a course of English as a Second Language. ,‘ |
- Numerous other agencies offer such health Services as dental oare, nursing,

*

equipmert and supplies.

© Child Welfare

1) Adoption- concerned county, city, community and religious agencies for the

proper placement of children including "the Hard-to- Place" and hancl’..capped. i

2) Foster Care: placement of children in a good environment while home and ,k L
pareatal problems are resolved. | |

3) Institutional Care: care and treatment for emotionally disturbed chil(iren. yide-;
pendent children and those committed by the courts, Problerns range ‘frorn ‘, :

’ deliquency to severe mental disturbance. The agencies aid in re—e‘ducating‘

the child and helping him to take a‘meaningful role in society, o

4) Social Group Actlvities: a large and very active group of agencies varying
from Scouts, Jewish Community Center to the Multiple Sclerosis Society serve
many tens of thousands of children yearly., Attempt to develop and adjust
children through crafts, recreation, community projects and day camps.

e) Child Day Care: in Milwaukee the administrative functions of several day cen-
ters were consolidated in the Day Care Services for Children Agency to in-

crease efficiency and lower cost, Previous professional close to home care




o for the chiidreh of low—income:workihg parents, Algo trains and hiree low- o

inccme mothers to care for children in their own honie ahd in the child's

home.‘

c. Rehabilitation | ,. o |
| f | Approximately fifty agencies offering services such as remedial reading, speech
L therapy, the deaf and correction of auditory difficulties. rehabilitation of the physically |
- ?‘ ot mentally handicapped. : | :
There are approximately 500 agencies in the Milwaukee area offering an amazingly :

diverse and efficient number of services to the child, adult and family, The United |
o Comniunity Services works closely with many of these agencies and main‘teins, a,24, ho’ur "

telephone information and referral bureau, The agency services are usually offered on |

an "ability_ to pay' basis; however, many are free and a few heve a modest "fee for
service"

All these agencies and their services are dedicated to help preserve the human
“race's most valuable asset -~ its children. As we implement the medical environment‘
'so must we improve the total external environment in order that these children can .

* develop and mature in good physical, mental and social health, Formation and,fun ding -

of Health Service Agencies is popular and has made good health care aveilable’to child--
- ren of the low-income family, However, the mere funding and establishment of health

services is not enough; it must be paralled by and melded with improvements in pollution,

nutrition, poor housing and education to achieve a worthwhile future goal., The phySIcal‘, s

emotional and social health of today's child is the cornerstone of tomorrow's society,
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In closing I would liko to quote from Mr, Hugh Diwns keynote speech at the
'Nkation‘al ConQres’s oh the Qua' v of Life:

"Whatover she is, 1 wa..t my mother's body to be a fit factory for building my

5 j‘ own, I want her mind to bg free of oppression aud able to want and care for me,. and

to love me as I will one day come to love her. Whatever race I am born to, for the

~ sake of all races, I want my heme to be secure enough that no feeling of hopelessness ' .
or myth of inferiority will be passed to me, Whatever schooling 1s available to me, I
~ want the chance to learn what I will need to learn in order to grow, . Under whatever

: ,,fkind of government Iam born, Iwant equal justice under which I will forge my own
freedom, " . , ; ,
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Dean P. Frederick Delliquadri

" Outline of UTILIZATION of FEDERAL, STATE & LOCAL RES OUWSES IN MEETING

PROBLEMS OI‘ PEOPLE

i ;1. NATIONAL ORGANIZATIONS

A Federal Government |
l) Department of Health, Education and Welfare
: a) Social and Rehabilitation Service
'b) Soctal Security Adm‘iniistration |
c) ,O£ftce of Education
2) Housing and Urban Development
a) Medel Cities Pregrams
b) Relocation and Housing
¢) Plannirg
3) Office of Economic Opportunity
a) Community Action Programs
b) Headstart
c) Legal Servtces
B, National Programs
1) Private Social Service Organizations
-a) Family Association of America
b) National Travelers Aid
¢) Child Weliare League of America
d) National Assembly for Social Policy & Development

¢) National Health Association
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f) Common Céuse
2) ‘Rellgioos and Civic Organi‘zations
a) Volunteers of America
b) Salvation Army
c) Organlzatlons of Catholic, Protestant & Jewlsh Agencies

d) National Assoclatlon of Aging '

STA’I‘E ORGANIZATIONS | | | |
A Depaxtment of Health and Welfare (Located in Capltol clty Programs)
oy Aged
2) Rehabilitation
3) Bld
4) ‘Chlldro;n {dependont, neglected, deyllnquent)
6) Adtilts (Wolfare,.’corroctional, employmeni')
B. Labor D-epartments and Emp—lo_vment Sorvioes
C. State Leglslation - Governor's Office

1) Legislative Interim Committeés

LOCAL AGENCIES

A, Public
1) County Welfare Departments and their programs
2) Local Offices for Federal Agencies
a) Office of Eoonomic Opportunity
b) Social Security

c) Model Cities




C.

d) Health Department

e) Local School Boards

B. ’Privaté ‘

1) Community Chest Agencies

2')  United Community Service

~ 8) Council Planning groups

4) Mmority groups
5) Civic and Philanthropic Socleties
6) Religious and ot[hér private endeavors
Influence of new legislation in Washington on the above agencleé

1) Welfare reform bills

2) Comprehensiva child development bills

- 3) Federal Register

4) Policy making and interpretation of loglsblation by the executive branch




Atty. Robertll. Friebert , '
SOURCES OF LEGAL COUNSEL FOR THE INDIGENT

The presentation will discuss various ways in which ind'gents can obtain legai' k

o assistance. 'I‘he following Organizations will be evaluated

’{ . I Legal Aid. Judioare and Public Defenders o
o Most ot‘ these programs are funded either locally or with O. E. O. monies. | "I‘hese
organizations prov.de the buik ot‘ representation for poor people. They are cOngested |
"“:organizations due to the flood oi litigation. Legal Aid and Pubiio Defender programs 2
; ‘ f:provide counsel who perform their services for poor persons on a full- time basis. o
ff Under Judicare programs, an eligible person or family can retain counsel of their o

choosing from the private sector and the attorney will be compensated by the program.‘

I, Other 0, E 0 Programs o

Some communities have specializeo programs which do not fall into the oategovryj_‘
k listed in part I. These programs provide counsel for organizations in a community. ’
Y,An organization such as this is located in Milwaukee and is called Freedom Through‘ S
Equality, | | | | | s

. Tenant Unions

Much of the problem of poor persons involves landlord-tenant disputes, Many .
communities around the country now have tenant unions, Poor persons can join these
unions and obtain legal assistance in these disputes.

| IV, Consumer Leagues

Similarly, much of the problems of poor persons jnvolves consumer difficulties

due to door to door sales and other kinds of promotions, Some cities have consumer
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: leagues which will provide lsgal eounsel in these 0ases,

v , V. Stato Organizations such as the Oifice of the Distriet Attorney, City Attornez or

o 'consumers who are defrauded and most District Attorneys will entertain proseoutlons

oy ffor fraud in such situations. The availability of these oifices and these prosecutions can i -

Attorney General :

Somo states have programs within the traditional proseoutorlal offlces which

g assist poor persons in legal dlfﬁculties. Wisconsin's Attorney General's Office assiste"‘

S oiten result in a resolution of the poor person's legal problem.

) 2
vl American Clvil Liberties Union

The ACLU will handle cases which involve constltutional questions of major 1m00r— }
tance. If the difficulty faced by the poor person is widespread and involves a wholesafe

| taking advantags of the poor person's rights, the ACLU might be interested in the lawsuit.f}f_;

VII, NAACP Legal Defense Fund Inc, of New York 4 o

| This’ organization. like the ACLU handles cases which affect the rights of minor- ‘é:"ﬁ :
itles. Unlike the AC LU, this organization is based in New York City and they can be |
contacted to determine whether they would be interested in the case, Their interests run
to both civil and criminal cases involving issues of widespread problems facing minority
groups,

VIOI. Loeal Attorneys

Every community has some local attorneys who will handle cases without fee, A
list of suclr attorneys should be developed and they can be contacted to see if they would
participate in any particular case,

IX. Defense Funds

In some situations, the difficulty faced by the poor person is so enormous and
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1 \;\}iydespread‘ that it attracts general public attention, In these situations it is feasible

£ to establish a defense fund or an action fund to raise money to hire counsel to handte

. the litigation,
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i Professor Mary Lou Koran ' ‘ '
. CONTRIBUTION OF LEARNING THEORY TO EDUCATIONAL PRACTICE

e

» The purpose of this presen\ation was l) to explore the relationship between
learning theory and educatlonal praotlce, 2) to dlscuss a number oi‘ learning prinoiples
.which are potentially useful in practice and 3) to illustrate how these principles might ’
'be applied under circumstances similar to those in which the present Institute members'
& might be working. | | £

The relationship between:learning theory and educational practice is similar to
that of any basic sclence and its technologlcal appllcation. While technology must re-
spect theory, in that it cannot violate fundamentally established pricniples, theory
never dictates technciogy directly. In the process of application, something more than_
theory is always involved. It is no different wlih educational practices for these' prac-‘i,
tices are multiply determined by educational objectives, financial resources, politlcal
phi1050phies demands of mass education, etc. as well as by learning theory. o

A fundamental aspect of the relationship between learning theory and educational £

practice is that while there is disagreement among learning theorists, —quite frequently,

it concerns the interpretation of a set of facts rather than the facts t_hemselves, upon

which all agree, For example, the effects of reward on learning may be interpreted
in terms of reinforcement, contiguity or information. Although eventually, the correct

interpretation might be important, it often makes littte difference in terms of practical b

application, Thus while learning theorists may disagree, there are in fact a great many g
emplirical relationships of practical importance upon whlch the theorists are {n substan-

tial agreement. Among them are the following:
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l) 'Ihe learner should be active rather than passive. "Learning by doing" is 5

kstill an acceptable slogan. ,

| 2) Frequeney of repetition is important in: acquiring a new skill, and in achiev-
ing sufficient overlearning to promote retention and transfer. f | | | _‘
b 3) Reinforcement is important. That is, repetition should be under cOnditions
in which *ecra‘c‘t‘a desirabie , re‘sponses afre' reqt\rd:xi}as | imrnedi_ aay as possible
i 4) (Jeneralization and discrimination suggest the importance of practice in var- '*
: ;.ed f'ontexts so that learning will be effectively retained and transferred to an appro— 1 ”;:1'
! ’priate range of stimuli. o | - ” o - i |
5) New behavior can be facililtated through imitation of models through shaping .
: 'and through cueing. ' e
’ 6) Distributed practice is generally more eifective than massed practice both fer’»:l‘j :
v‘:v immediate learning and for long term retention. especially when the difficulty level ot‘ :
the learning material is high. | A

7) The‘whole method of learning is superior to the part method '\ivh’en t’hea’mountk
of learning material does not exceed the size of the practice unit that the learner can’
conveniently handle, and when continuity of meaning and uniformity of difficulty l -vel
are maintained throughout the task, When the opposite set of conditions prevall, the

part method is most advantageous.

Following discussion of these learning principles, discussion centered around

how they might be adapted and applied to learning problems of a particular subgroup

of learners, in this case, culturally disadvantaged adults with language deficits,




: . Among the lnstructlonal implications of laarnlng prlnciples discussed for work—
*f!ns wlth these indlviduals were-‘ 7 ; . '
l) Emphasis on experlence in a wlde varlety of praotlcal contexts ln whlch loarn—lt -
Te’rs maypraotlce sLtlls. k = E » o J |
E 2) Selection ot‘ learning tasks consonant wlth the learners existlng‘ rsSponse
e rrepertolre. o o | ‘v P yn ‘, ; , .
3) Mastsry and consolidation of all on—going learning tasks before new tasks are '
introduced. | |
4) Use of frequent and immediate relm‘orcement.

5) Use of ‘structure,d sequential arrangement of learning experiences,




Miss Charlotte Martin
THE ADULT BASIC EDUCATION Pnoomm IN WISCONSIN

The Adult Basio Education Program within the State of Wisconsin:

‘ QE,. ;ate agencies, the Department oi‘ Publio Instructlon and the Wisconsln Board of :
: _Vooational, Technical and Adult Education. ’_ Wisconsin is one of a few states' "
S f; which has this unique educational strucmre. In 1965 the governor apbointed the
Wlsconsin Board oi‘ Vocational, 'l‘echnical and Adult Education the responsib_
| of administering the Adult Basic Education Program. ’I‘he strunture of the:Vooa-
e tional ) Technical and Adult system will be discussed in detail as the{uniqu
| i f‘;aspects of each loeal program is presented. S .

T A, The philosophy of the Adult Basic Education Prog'ram is stated by the US

In the state of Wisconsin the educationai system is governed by two eepar-

Philosophy end Objectives of Adult Basio Education'
o

Office of Education in the following quote:

The investment a nation makes in deveioping human talent determines‘
that nation's character, For a free sooiety this investment may be the key
to its survival,

The planning process in a free society always involves the adult be- e
cause he has the franchise. No technological tool can replace him or’ his
ability to make judgements. Yet this nation has not emphasized lifelong
learaing for the adult decision making population,

Some 24 million adults, 16 years of age and older, with less than
eight years of education have been denied the opportunity to fulfill them-
selves achieve personal goals, and build into their living the values and
aspirations of a free society, A meaningful work role for them is out of
the question. The never learned the basic skills -~ reading, writing and
computing needed to get and hold a job, These people are made up partly
of that segment identified as "hard-core unemployed adults," who help
fill the welfare rolls, The relationship between these distressing situa-
tions and education is well established, Our nation has not placed priority i
on developing human potential, This s a fact of life, and an unpleasant one, -




1.

affeot genera-

,'tione, The ugiy faot is that most iiliterate parents tendto i:earv iluterate
Sor t‘unotionally illiterate ohildrem but the more’eduo“t’i |

n. Our experience i America"’olearly indicates that a step ahi

L ‘«,.k_;:bafents 18 lkely to mean four or five steps ahead:t‘or‘ﬂte“ohildren Y

e nfj_and rewarding inoreasein upward mobility.' .

e s, M‘ eover, funds previously used to support the needy,
- vested in teaching aduits the skilis required tor the oecupations of,today

o and the future.

‘ i_f;'I'he following objectives have been established for the Wisconsin Adult

~ Basto Education (ABE) 1970-1971 Program:

i l. - To place emphasis ‘upon and provide education for the student who is

~,"tru1y disadvantaged, This emphasts will be directed tovard adulte who are

e unemployed or underemployed and disadvantaged raeil or ethnic groupe

i2. To continue, to provide assistance in developing on a local level, -3

urriculum which is relevant to student needs.

8 To develop an evaluation system, on the state and loeal 1evel, for the

ABE PrJgram. This evaluation system will be designed to measure stude

progress and growth and overall program effectives,

4,  To pursue for adaptation on the state and local level ereative andin- '

novative plans for teacher training, program development and research, o

Teacher Training Within the State:

y ,'(,'r
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Objectives

1. Expand an awareness of the significance of ABE..

2, Develop liases for gaining fuller understanding of disadvantaged
individuals and groups, |

3, ~ Increase the understanding of the unique and complex character of
' ABE and the requirement of individualized coordinated and sequential
work with disadvantaged adults and out-of~school youih.
; 4, : Increase knowledge of related social services. |

5,  Provide closely coordinated training for teachers.f'counsezlors and
supervisors. | | - | -

6. Develop concrete schemes for integrating individual staff roles inbo

production team efforts and initiate exemplary programs,

7. Increase technical competence of teachers, counselors and "super-‘

visors.,

8., More efiectively relate field practice and University study,in ABE.

‘B, Programs designed to obtain teacher training objectives:

l.  Enable Externe Program ' o

2. Seminars, University credit courses
3. Special teacher training progranns designed,
IV, Discussion of Local Programs:
A, The attached map shows the 18 Vocational, Technical and Adult Education
districts in the State of Wisconsia, I will discuss with you some of the dis~
tinguishing features of the programs within each district, I have prepared

in outline form, the geographical area served widi a district, the population




gorved and the name and address of the coordinator or sup&irisoxf,: : You
| may contact this 1ndividual if you want to obtain additiohal knowledge about
the program, - | . | i
B.  Programs which will be discussed in detal:
l. - Adult Learlning Center - Kenosha
2, El Centro A ESL
3. Indian Programs
Professional Reading in Adult Education.
A, Magazines ;

B, Books
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L Professor John Zahorik

o PRESENTATION SUMMARY OF ANALYSIS OF ms'muc'rion

‘ The purpose of this presentation was to tamiliarize partioipants wiih inetruotional :
"analysis and provide practical applioations of it. Instructional analysis is a fairly re«
~cent educatio. phenomenon. Prior to 1950 little was known about instruotion on the be- i
havior that teachers actually employ during the teaching—learning aot, In the last
decade instruction has been researcted quite extensively and various research findin-gs.‘
anal,sis instruments teaching theory and other producte of the zeeqearch are now
availa.ble for teacher use. Awareness of research findings and self-analysis wiﬂ\ one ”
or more of the many analysis systems that exist could help teachers improve their
instructional techniques. Q
The content of the presentation was the following:
1) The domain of instruction: defining te;'ms
a) Instruction |
b) Curriculum
¢) Orgnaization
2) Present state of instruotional knowledge
" &) Lack of knowledge prior to 1950
1) Curriculum
2) Method research
3) ‘Tesohing an art
b) Knowledge since 1950

1) Social - emotional




2) Cognitive

Ly
"

3) 2ffective

i : 3) Flanders' Inteructiénal Analysis Systemi an example of a social-emotional analysis‘
o instrument, |
a) Research )

b) Categdries and matrix

1) Applicaﬁons of Flanders' System

4) Extension of Flanders' System

a) Foreign Langage adaptations
b) Questioning

¢) Developing

d) Others
After presentation of the above material, a simulated teaching situation was
carried out and the'teacher's" behavior was categorized and analyzed by the speaker ,

using Flanders' System, The "teacher" and the "students' were Institute participants,. :
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V1, 8, EVALUATION, FINDINGS and RECOMMENDATIONS
- (Evaluator:  Dr. Walter Zwirner) :

The approach taken to evaluate the Institute paralleled last year's evaluatlon

procedure. The  esults will be discussed under two headings- formative evaluaﬁon

and summative evaluation,

Formative Evaluation

Testing progrvoss, discussion with participants and staff, observations were con-;‘
ducted throughout the course of the Institute, Certain changes were made as a resuli:
of feedback by the participants. Tests were evaluated and returned immediately to |
allow the students and staff to adjust their program, One hour a day was set aslde in ,’
whioh participants oould rneet with faculty to discuss problems, Overall it seemed
that the participants felt free to discuss any problem‘s they perceived with members
of the faoulty. |

A questionnaire on the background of the participants was given the first day,
th in immediately distributed to thej,faculty to allow ‘th,eym to adjust’their program., A

~ copy of the qﬁestionnaire is contained in Appendix 4, exhibit #6.

Summative Evaluation
. ‘Summative evaluation was to be broken down into four parts: |
D] Evaluation of the changes due to the claSSes (Linguistic, Cultural, Workshop
i o‘,‘and Microteaching) |
R ‘2) Results of the final questionnaire. |
: 3)_ Observations by the evaluator.

| 4) Results of a follow-up study in December,

: 'I‘heresults will be discussed under the four topics Hsted above.
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Teét Results ‘
'i‘he model to test change used last year was to be used also for this year's Ins_ti-
tut  For this pvurpose, the workshop test developed during the 1871 Institute was glven
~ on the first day, It became quickly apparent that this plan could not be folloWed. The
participanté of this year's I.nstitute were better prepared overall with a better educa~

tional background, Table I contains the test results of the workshop tests,

TABLE I ;
Workshop test results - mean scores
Group Pre-test 19171 Post-test 1971 Pre-test 1972
ESD-B 15.0 18,0 17.3
EFL 15.6 19.4 17.4
Overall 15.5 18,0 16,9

After considering these results it was decided to construct items for workshops tests - =

to be given at the end of the Institute. The previous test was considered too easy for
this year's participants., The workshop test used is in appendix 4, exhibit #17,

A linguistics test was developed during the week przceeding the In‘stitute by Dr.
Di Pletro, The contont was considered appropriate by the linguistics teachers, This
test was to serve as both a pre- and post-test to measure change, Again it was found,

see Table 2, that thc test was too easy for this year's participants,

TABLE 2
Linguistic test -~ mean scores out of 30
Group Mean
ESD-B 23.0
ESD"S 21. l

EFL 23.4
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tained in appendix 4, exhibits #8, 9, 10 and ll. :

‘ Items for new tests were developcd during the Institute. ‘The final tests used are con~

: The results of the final tests were excellent as oan be seen tn 'I‘able 8- Workshop

test and Table 4 ‘Linguistics test.

TABLE 3
Final Workshop test - mean scores out of 30 :
Group Mean Standard deviation
ESD-B 24,5 2.5
ESD-S 23.7 2.7
EFL 25.2 : 2.9
TABLE 4
Final Linguistics test
Group Mean Standard deviation
ESD-B (30 items) 27,0 3.1
ESD-S (26 items) 21,6 - 1.9
EFL (26 items) 22.5 L9

Both tests were item analyzed. As a result a new test, to be used as a pre-test

next year, is to be developed. It became obvious that we will need to include ltems m

the final test which can be piloted for successive years' tests,

A first attompt to evaluate the microteaching lessons by means of a tast instru- .

ment was made, The test (see exhibit #12) was developed along the objectives of micro«

teaching as used by the instructors. Although the interrater agreement was satisfactory;

the test as it stands now needs to be revised, A possible obgervation schedule for

classes in session should be considered.




Questionnaire

An opén ended questionnalre (see exhibit #13) was given to each partioipant at the

- ~ end of the Institute, The discussion of the results will be done by the structure used

5 . ~part of the Institute. Suggestions to make the linguistics lectures more practical were i

~ onthe questionnaire. Overall, average evaluation, pius criticism will be described.

Linguistics Seminar

"The lingulstics seminar was generally rated as valuable and worthwhile (34 of

48), O'ily three participants felt that they did not gain any useful information from this",:: :

o made by a number of the participants. The last lectures were seen as being useful in ?j?-':'

teaching situations, Both instructors were lauded for their clear presentation and

dedication.

‘ Culture Seminar

Discusslon for this seminar has to be broken down into the EFL and ESD-S, and

the ESD-Bgrcups.

Participants of the ESD-S and EFL, grOups offered criticism and suggested,cha_‘nges_"*;
in content, Only six felt that th~ lactures should not be changed, Suggestions_were ma'de" i .

 to study specific cases and to use material which is specifically almed at adults,

The ESD-B group considered their seminar of great value, oniy one person ratedk ;
- the seminar worthless and of average value, The only recurring criticism was that the
time alloted was too short,
Worksheps.

The discussion will be divided into two parts: ESD-S, EFL and ESD-B,

The participants of the ESD-S and EFL groups were overall satisfied, Only three




i‘y;lsz S

of the 32 felt that the workshop had fallen short of its goals, Eighbeen participants
. desortbed the workshOps as a valuable entertaining experience. The only recurring'"r‘
. cf'itlcism concerned the fact that the participants were not suffioiently involved dur- e

5

ing olass.

In the ESD-B group only three participants felt that the workshop had achieved f 1 | "i
their goals. Seven felt disappointed. The major criticism concerned its relation to
other parts of the Institute. ‘

| Mictoteaching ”

This part of the Institute was generally accepted as useful and veliuable,‘k }oniy’:“ e
three participants felt that it added little to their knowledge and experience as tea"c:hevrjs."~f‘

Suggestions for changes were'made: | e

1) To reduce the time alloted. | |

2) To have microteaching spread throughout the Institute for each group, .

3) To overcome the artificiality of the role—-playing by some means or omer.n,

4) To have the supervisory staff trained in TESOL.

" Consultant Conferences

This‘was considered by most the part in which they »would like to s‘ee chfange“skﬁ |
Approximately half of the participants had suggestions to make, all of these found one |
or more speakers to be of interest, Only five folt satisfied that the conferences added
| value to the Institute.

- Suggestion fncluded:
1) . Afternoon conferences,
2) Nearly all wanted fewer than the eight required meetings.

3) Panel discussions,
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Field Trips
Opinion about the field trips was fairly evenly spread from useful to 'a poor way
“to spend an evening". Theé major suggestion was to make the trips voluntary, allowing
o smaller groups to attend the two centé‘rs and ihué leading to closer contact with fhe
’center_personnel. |

‘ Overall, Evaluation

Only two of the participants felt that they had spent an unfruitful three weeks in

Milwaukee, Forty-three expressed their appreciation and indicated that this had“been

a most valuable experience, very worthwhile their time and expenses, while three

felt ambivalent,

Suggestions for other Institutes included:
1) Display of books and materials -fo‘r ABE from publishers.
2) A preliminary questionnarie to ascertain some of the needs of the participants,

| Follow-up Study

| A questionnaire, to be sent out in December, will be developed, to ascertaih the'

value of the Institute (1971 and 1972) for the participants, If funds are available, Insti-
tute faculty members will visit participants who work in the surrounding area near the
home University of the faculty mémber. This will be done in order to ascertain
whether or not programs, conferences or lectures have been started in the community
where the participant teaches,

In terms of dissemination,. follow-up wlllwbe achieved by attendance at the follow-
ing conventions:

1) The AEA-NAPCAE Convention to be held in Minneapolis. A program will be

presented on Saturday, November 18, 1972 at the Hotel Leamington, (Panel: D, Bartley,




>G. Burgess, R. Di Pietro J. Zuck, L. Zuck and W. Zwirner.) R

2) ’I‘he MLA Convention to be held ln New York City. A program wz!ll be pre«

‘f'sented on Thursday, December 28 1972 in the New York Hilton Hotel. (Panel: D. .

Be.rtley, R. Di Pietro, J. Jenkins and W. Zwirner) |
- 3) Possibly the AERA Convention in February, 1973 will be atteuded. B

Evaluator's Comments |

The Institute'proved a success. The participa'nts, because of their better ”e'cl»uce-
tional backgrounds proved interesting and challengirg, Their comments are crxticlsms :
which were nearly all constructive.

Based on observations and the questionnaires the following recomntendafions are
made:

1) Linguistics could be more applied, use of more examples fitted for ABE.’t

2) The Workshops should be more coordinated with the Linguistics Seminai' ‘an,d :
‘Microteaching to allow for development of teaching material, to be used in Microteeeh-"
ing and also to be available to use in their homie communities. -A

3) Microteaching should be alternated with lectures, Time taken for Microteach-- ”
ing should be reduced to a maximum of ihree days for each group. - :

4) Participants should be encouraged to use languages unknonm to other partici-
pants. This would remove the necessity of roie-playing. Dr. Di Pfetro's suggestion :
to have participants prepare five-minute lectures, to be taped and reviewe:d by the e i
staff, should prove useful, The time thus saved could be used for the L_ingui_sitcs or
Culture Seminars, ’ %

5) There were t00 many Consultant Conferences slated this year. A ma;(imum
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” of two a week would be sufficient, If field trips are required, only one Conference

" should be held during the same week, Through panel discussions the same material

- could be covered,

6) Attendancs on field trips should be voluntary, with one field trip required,
7) The Culture section for ESD-§ and FFL should be revised, More emphasis

- should be put on Cultural differences as exhibited by adults,

Ovurall theh, in my opion, and supported by my discussions with the par tioipfmts

and by the evaluations, the Institute was worthwhile and a success,
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Vil 1. DISSEMINATION
and

VII, 2. FOLLOW-UP PROGRAM




II. l. DISSEMINA'I‘ION

Dissemination of information about our model program is essential if we are to
. reach as many interested educators as possible. Also, our speciﬁc wish has been to
:’“:int‘orm and hopet‘ully affect those teachers in Adult Dasic Education who are unaware |
-‘of our program. To this aim, we have designed the following multi-faceted program

‘ ,for Inatitute dissemination:

| l) Setting np a procedure for participant dissemination,

Each participant has been encouraged to set up community programs lectures
- or conferences in order to retrain his colleagues and other teachers in similar pro-

. grams where he lives, The dissemination of information from the participant takes

the form of a tree diagram, with the participant as the focal point,

- P» (Institute Particlpants)
T /7, \T T (Teachers)

2) Attendance at National level professional Conventions,

The Director and Facuity of the 1971 and 1972 Institutes have partlclpated in the
- - following Conventions held in the fall and winter of the 1971-72 academic year in which
' the ABE-TESOL Institutes of the School of Education of the University of Wisconsin;-
- Milwaukee was deseribed as the model program for other programs to follow: Ameri-
 can Council on the Teachingrof Foreign Languages (ACTFL), in Chicago, November,
1971 (Bartley, Burgess, Di Pletro and McKay)r and Teachers of English to Speakers of
‘Other Languages (TESOL), in Wasnington, February, 1972 (Bartley, Burgess, Di Pletro, |
McKay, vJ « Zuck, L. Zuck dnd Zwlrner)., Invitations have been extended to describe |

~ the work of the 1972 Summer Institute at the following Conventions of the 1972-73
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academic year: Adult Education Assooiation (AEA), in Minneapolis, in November,
1972 (Bartley, Burgess, Di Pietro, J. Zuck, L. Zuck and Zwirner); the Modern
Langusge Assoofation (MLA), in New York, in December, 1972 (Bartley, Di Plotro
and Zwirner); the Pacific Northwest Conference on Fore’;ign Languages (PNCFL), on
Orcas Island, San Juan Islands, Washington, Méy 4, 1975 (Bartley);‘and Teaching |
English to Speakers of Other Languages Convention (TESOL), in San Juan; Puerto 3
Rico, May 8-13, 1973 (Bartley, J. Zuck and Zwirner). By aitending ihege confer- .
ences the dissemiﬁation'pattern and follow-up program“h'ave been expanded and will

coﬁtlnue to be expanded.

For local dissemination see section on publicity (Appendice 3),
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TEACHERS OF ENGLISH TO SPEAKERS OF OTHER LANGUAGES

- Sixth Annual Convention
February 26-March 1, 1972
The Washington Hilton

Washington, D.C.

00;,-» 5:00 P, M, Microteaching and Adult Basic Education ~ TESOL: International

PRy Ay S e s g e i P i S S s . W Bl b, A Bk e s . . ity ey o Mot W

rday, Feb, 26 A _Model Program Ballroom East

Louis Zuck ‘
University of Michigan, Dearborn

Diana E. Bartley
University of Wisconsin-Milwaukee

Gordon F. Burgess, M, D,
Columbia Hospital

Robert J. Di Pietro
Georgetown University

Maryann McKay
Stanford University

Walter Zwirner
University og Calgary

Follow~-up and Individual Confarences International
on the Model Program Ballroom East
Joyce Zuck

University of Michigan, Ann Arbor
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TEACHERS OF ENGLISH TO
SPEAKERS OF OTHER LANGUAGES

7th ANNUAL CONVENTION
PUERTO RICO

ADVANCE REGISTRATION
Caribe Hiltan Hotel o San Jran, Puerto Rico
Woednesday, My @ .‘.'tmrlu)'. May 13, 1973
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 WORKSHOP NO, 1 (ESD) ‘ TOWER FUNCTION ROMM 3

Beryl Bailey, Hunter College
~ Caxol E, Reed, Brooklyn College

biectives:
N il§ to explore in depth major attitudinal issues, as well as tha oriaig in the
availability of clasaroom materials for effeoting a second-dialeot approach
(2) to involve educators, working at various levels in the educational process,
in working out the educational priorities affecting the teaching of standard
English skills to gpeakers of soolal dialeots

Aotivities: \

Issues 1o be disocussed will be studied in advance by the participants who will pre-
pare assigments which will be sent to them before the workshop, A set of recommens
dations desling with the issues of the workshop will be developed,

Enrollment: |
Limited to 30, Participants should have had scme practical contact with the
problems, (No novices please,) -

WORKSHOP NO. ‘2 (ABE) OCEAN WING ROOM 438
APPLIED LINGUISTIC AND VIDEOTAPED MICROTFACHING PRACTICE ,

Diana E, Bartley, University of Wisconsin - Milwaukee
Robert J, DiPietro, Georgetown University

Joyee Zuck, University of Michigan

Walter Zwirner, University of Calgary

: .
1) recognize and analyze linguistic and oultural problems

2) oconsider alternative solutions (videotaped microteaching practice)
3) evaluats methods for the above

Activities: -
An introduction will be given and then participants will be cycled in small groups
from linguistice —» to » materials —» to -» microteaching = to -» evaluation,

Enrollpent: ,
Limited to 30, Partioipants should be ABE teachers (or teachers of ESOL to young
adults} who are in leadership positions.

WORKSHOP NO, 3 (ABE) TOWER FUNCTION ROGM 2
MODULARIZED CURRICUL{R: ONE APPROACH TO THE PROBLEMS OF CONTINUING
ENROLIMENT THROUGH MINI-UNITS

Robert Lee Smithton, Asian Newcomer Parent Program, Sen Francisco, California

e ! )

1) explore the concept of Modularized Curriculum

(2; explore how Mini-Units work .

(3) explore how to adapt the working model to the participants! own teaching
situation

(4) examine the beginning ESL materiales that the Asian Newcomer Parent Program
has developed which teaches English through community orientation

Activities:

After exploring each component outlined abave, participants will react by (1) come
paring/contrasting the models to their own teaching sftuation; (2) redesigning their
own curriculun in 1ight of the model, or redesigning the model in light of their own
teaching situation; %3) evaluating both design snd content of the models, Each par-
ticipant will take away a sample of the materisls and their desigm.,
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© VIL 2. FOLLOW-UP PROGRAM |

The follow-up program of the ABE-TESOL Institute formed a new and intrinsio B
part of the Institute, The purpose of the follow-up was to 1) afford partiolpants the

- opportunity of giving the staff feedback on the participants' reactions to the different

aspects of the Institute and the utility of various aspects of the Institute; and 2)

through the device of the interview, to give the participants the opportunity to discuss

any question or problem with the staff member or react in auyway to the staff mem~ i

bér availing hiinself for the interview, The interviews were each given tllxe‘tlexible :
set of guidelines to follow. The flexible set or guidelines included a discussion of the
materials of the Institute, evaluation of the training aspects and general reactions to
the Institute.

The follow-up program was subdivided into two parts:

1) Matled questionnaires ~ sent in early December. An example of the question-
naire follows this part of the report,

2) Individual interviews by staff and faculty.

A total of 146 questionnaires were mailed early in December, 1972, Of these,
65 questionnaires were returned, Fifty-one were available by February, 1973 and
formed the basis of this analysis, The breakdown by Institute was: 34 participants of
the 1972 Institute responded, '21 participants of the two 1971 Institutes responded, Thus
the rate of response of the 19'}2 participants was excellent; and, the pverall rate of
response 1,0, 65/46 was within accepted norms. The low rate of response for 1971 |
indicates that a year and a half is to long to wait for a follow-up evalu#tion. A pum-

ber of questionnaires (8) were returied because the participants had moved without




1
:ieeving a forwarding address, |
| 'I‘abie 1 contains the average rating given by participants b the different parts

of the Institute, as well as the standard errors of this average, Since no signifioant

differences were found between responses of the three different Institutes the dsta
| was pooled so that the respunses are based on the retwrned 51 participants. As can
be seen, the mioroteaching, workshops and iinguistic seminars were rated highest |
: ‘and combined on the average as useful to very useful. The cuiture seminars were

: rated between average to usefui although closer to useful, The variation for this |
group was partly due to inter- seminar differences. Consultant conferences and fieid

trips were rated as neutral; a large variation existed between respondents.

TABLE
Mean Ratings
Useless Very useful
l 2 3 4 5
Linguistics 4,0
Workshop 4.2
" Culture Seminar 3,6
Microteaching 4,3
Consultant Conferences 2.9
Field Trips ‘ 2.9

Table I contains the average. ratings of five different parts in terms of publicity,
background information, helpfulness of understanding, method and theory of teaching, -
The rating scale went from zero to two, indicating no use to useful, The highest ratings

went to the workshops and microteaching on all aspects, Linguistics was rated high on
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all parts except the method of teaching indicating some lack of practicauty in the pre-

- sentation of the seminar, The culture seminar was rated average, consultant confer-

ences and fleld trips were considered of average usefulness in the following catégories

relévant to them: 1) "providing background information" and 2) "helps in understand-

Ing people', A set of open-ended questions were administered in order to obtain in-

formation on activities related to the Institute which were like lnltiated or participated

in since the termination of the Institute,

TABLE I
MeanRatings and Standard Error of the Mean

Practical - Provides Helps in Provides Gives

applicable background understand~ for better method

to teaching for present ing people understand- } of
— teaching ing of theory teaching
Linguistic lL,4/.10 1,6 /.08 L.3/,12 1.7 /.08 .98/,12
Workshop L.7/.09 ,6/.10 1.3/ .12 1.4 /.12 1,6/.1
Culture
Seminar 1.2/.82 L.3/.12 L.6/,08 .85/ .13 11/ 14
Microteaching l,7/.03 L.3/.12 1.3/.12 L3/.1 1,7/,08
Consultant
Conferences .89 /7,12 L1/.12

~ Fleld Trips .88 /.12 Lo /.l

A list of abbreviated responses for all questions follows:

Question 8 reads as follows: "Describe activities you initiated in which the sum-~.

mer Institute experience has helped in some way." A representative number of

answers are included below:
==~ Construction of a teacher's manual; and panelist in a workshop on ABE

-= Course on Black Culture
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=~ Microteaching for self educatfon program

-- Partioipant in discussions on linguistic concepts such as pattern exercises and
dialectic differences

-- Microteaching technique for training new teachers; initiated an in-service ABE
workshop; dictionary forms; testing procedures and criteria

-~ Conversational English class; train on contrastive analysis |

-~ Initiated an introductory course in linguistics

-~ Consumer education program

-~ Swap shop at a Spanish Center

-~ Field trips

-- Flash cards for beginners; in class evaluationg

== Laubach Method

Question 9 reads as follows: ''Describe activities initiated by others » in which

you participated in which the summer Institute experience helped.” A representative
number of answers are included below:

- ABE workshop; regional workshop; member of state planning committee for
organizing a workshop; inter-centers visits

-- Information on migrant programs; task force leader

-- Collecting curriculum material; guest speaker on Institute; presentation on
phonics and linguistics

-- Papez;, "Increase Drill Patte.rns for Speakers of Black English"; participant in

Black studies program; serves on Advisory Committee in ABE; compiled a handbook

for teachers of ESL




M9
-= Serves on an evaluation team
Question 10 reads as follows: ''Suggestions for future Institutes,” A represen-
tative number of answers are included below:
- Cuitural background on Indian, Eskimos;' more practical work; earlier notices"
to participant with description of staff ; advanced Iﬁstitute for previous participants;

teaching of reading; inter-participant discussion and exchange of experiences

Question 11 reads as follows: 'In what ways were you able to share your Institute

experiences with others," A representative number of answers are included beloW’: :
==~ Report to press; sharing of materials
-= In-service training; consulting in ABE-TESOL
=~ Microteaching demonstration; supervisor of teachers
Question 12 reads as follows: "Further comments, "

-~ All of the comments represented overall positive evaluations about the Institute,
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FACULYTY OF EQUCATION / REPARTMENT OF EDUCATIONAL PSYCHOLOGY

December 8, 1972,

Dear ABE Participant:

Attached is a folloﬁ-up questionnaire which shouldn't
téke much more than 10 minutes of your time. I am asking your
co-operation in supplying us with this information so as to
allow for better planning of other institutes. Should you have
other information, which might prove useful, please feel free

to write me additionsal comments.

I hope you have had a productive time since attending

the institute.
Wishing you a happy holiday season,

Sincerely yours,

' Wathe a/Porinar

WW2/ec Walter W. Zwirner,
Encl. Associate Professor.

fH! UNIVERS!YV oF CALGARY /] 2920 24 AVE. N.W. / CALaAnV / ALBERTA / CANAOA / T!N lNl
o o AREA CODE AOS TELEPHONE 26‘ SG!I ’ ) :
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FOLLOW-UP QUESTIONNAIRE
A B E Summer Institute (Milwaukes)

l. Name

2. Institute

date attended

3, Major occupation since attending the Institute’

4, Weekly hours spent on preparation for ABE teaching -

5. Weekly hours spent on actual ABE teaching
6. Use the following ranking system:

5 -~ very useful

4 - useful
3 - nuetral
2 - of litle use

1 - useless

for judging the different parts of the Institute as you see it now:

Useless Very useful
1 3 4 b

Jeo

kgzgulstics

Workshop

glture Seminar

_I\_ajcroteachlng

Consultant Conferences

gleld Trips




7. Judge, using Y - yes

the following iaspects of thé Institute as you see them now:

o b Qubstidnnalre-z

S - some

N - no

Practical -
applicable
to teaching

Provides
background
for present
teaching

Helps in
understand-
ing people

Provides
for better
understand-
ing of theory

Gives
method
of

Linguistics

Workshop

Culture
Seminar

Microteaching

Consultant
Conferences

_Ii‘jeld Trips

8. Describe activities you initiated in which the summer Institute experience has
helped in some way,

9, Describe activities initiated by others, in which you participated, in which the
summer Institute experience 1elped.

teaching __ S



Queétlonnaired

10, Suggestions for futvire summer Institutes,

~lly Inwhat ways were you able to share your Institute expeﬂences with others? |

12, Further comments,




Vi, 3. PUBLICITY

ERIC

bAFuiToxt Provided by ERIC
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VI, 8. PUBLICITY
Newspaper Coverage;

April 28, 1972
- UWM Post (small artiole)

“June 9, 1972
UWM News Release

June 13, 1972
Milwaukee Journal (small
article)

June 21, 1972
UWM Post -

June 30, 1972
UWM Newsletter

* August 12, 1972
Mequon Squire

© August 16, 1972
- Milwaukee Sentinel
August 17, 1972
‘ Mequon, Squire

Televised Interviews;

August 1, 1072
Channel 12, WISN
Milwaukee, Wisconsin
6:00 evening news

August 2, 1972
Channel 12, WISN
Milwaukee, Wisconsin
7:00 evening news

August 2, 1972
Channel 6, WITI
Milwaukee, Wisconsin
12:00 noon news

August 21, 1972
Channel 4, WIMJ
Milwaukee, Wisconsin

- Special Program
5:00 evening news

August 28, 1972
Channel 4, WTMJ
Milwaukee, Wisconsin
12:00 noon news

3adio Intarview
July 26, 1972 August 16, 1972
WUWM WUWM
"Schoolmanship '72", 8:00 p.m, ~ "Schoolmanship 72", 8:00 p.m,
Prof. Martin Haberman - host Prof, Martin Haberman - host
Prof, Jacinto Jenkins - guest Prof. Robert Di Pietro - guest -
August 9, 1972 August 27, 1972
WUWM : WISN
"Schoolmanship '72", 8:00 p.m, nSound of Ideas"
Prof, Martin Haberman - host Mr. Don Frelick - host

Profs Diana Bartley and Walter Prof, Diana Bartley guest
Zwirner - guests v :




Mo Intorviews continued:

September 24, 1972
WISN
"Sound of Ideas", 6:00 p.m.
Mr, Terry Zimdars - host
Prof, Diana Bartley - guest

September 25, 1972
WISN
"Sound of Ideas', 8:00 a.m,
Mr, Terry Zimdars - host
Prof. Diana Bartley - guest

Newspaper Clipnings:

mmmmt \WISCONSIH S

Press Asscciation
110 Eapt Main St-aet
. MADISSH WIS 51703
Clipping Burcau [nvieiar

Milwaukee Journal
0 ‘; ;.’2

"UWM to Teach '
‘Basic Fn lish

A $ahrgn ! rar‘luult
B HE 42'[ v g el utt'. ai
the ¢ ‘.}..u f\\

MJawe vt b
BRI 11 R S B |
Frolisirangrage,
1 Ee crand feam the Dopart.
Laeat o Heailth, Education and
“Weifase, s designed to Wlp

, adu'ts wha gpeak ronstandard
hng'lsh or 1 tereigh fanguage,
v Ratyeeiat cv(peritmed, :

rein bery fresin sV futts of he
Y unt v vt atand gl inst-

r.e r) e u‘h('?'*
wdins ie the

mar chey il pewoawtherl
Pk s honiy afler L un-u.-r;“:, Sy

CEREe

e i

UWM POST

P

Aprll ?_8 ‘1?‘72
Adult ed
program set

program for Adult Basic
Educat on teacher training will
be held this summer, sponsor-
ed for the third consecutive
time by the School of Educa-
tion here.

1t will be heid between Julv

41 and August 18/

’rhe 365 000 %“nt whlchfunds
Yogram en avn

to ana Bariley,assis no~

fessor in the Depart men

Curr culum and Instrucuon.

who is also responsible for

establishing the program.

Tne basic aim of the‘institute
ls to train exporiencedteachers
adults who have the equivae

. lent ol eigh h grade education
- or less and who are mtive
 gpeakore O onslandand Eog:

169




June 9, 1972 bl

- SUMMER INSTITUTL I SCHEDULED FOR

release
ADULT BASIC EDUCATION TEACHER TRAINING

news
MADISON-.A $65,000 fedexal grant will support a summer institute at UWM
to train teachers of adults who have the equivalent of eighth grade education or less
and who are native speakers of nonstandard nplish or a foreign language.
The University of Wisconsin System Board of Regents Friday accepted the
. grant for the University of Wisconein~Mlilwaukee from the ’Department of Heaith.
Education and Welfare, Thé Regents met in Niadison, Y
Asst, Prof, Diana Bartley, Department of Curriculum and Instruction, will dl-‘,"::j
rect the {nstitute, the third consecutive institute in English as a Second idalect and
English as a Foreign Language in the area of Adult Basic Education sponsored by :
the School of Education, The institute will be held from £:30 a. m. to 4:30 P 11y

July 31 to Aug. 18 in rooms in the UWM Enginvering and Mathematical Sciences
building. |

Each of the 48 participants will teach a televised five minute lesson to a group :
of other participants, Through tho microteaching method, the teachers will then |
watch the session on television. Other participants will offer constructive criti-
cism to improve the teacher's methods and the 1csson will be retaught. «

The participants, who are experienced tcachers from acrose the country, will
then.returnto their schools to help train other teachers.

Seminars and workshops will be condueted by Professors Robert J. Di Pietro.
Georgetown University; Louls Zuck, University of Michigan, Dearborn; Joyce Zuck,
University of Michigan, Ann Arbor; Assoc, Prof. Richard L. Cummings, UWMi
School of Education; and I.’.rof. Jacinto Jenkins, Sacramento State College of Cali-
fornia,

Conference leaders and topice will include' Dr, Gordon F, Burgess, Chief of
Obstetrics and Gynecology, Columbla Hospital, medical resources. UWM School of
Social Welfare Dean P, Fredoric DeluQuadri, soclayl welfare resources, Pz of,

ogram at zv.arquette
Pxof. Elaine



TESOL institute--paga 2 81
Bartel, individualized instruction, and Assoc. Prof, John A, Zahorik, ‘lnteractlon
- analysiy (both are of the Department of Curriculum and Instruction),

Three institute sections will include participants who teach standard English

. &g analternate dlalect},"for speakers of nonstandard, particularly Black nonstandard

English; a concentr?{on on English as a second dlalect and language for Spanich

speakers; and En%l sh as a second language for heterogenous language background
groups. /

v##
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* Institut

Among the speclal summer In-
sutgﬁs oﬂ:&? by the Univer-

sity are one to teach freo collego

courses, oné to traln
{or adutl
. u

0e | teachots
basic educationand one
ems,

*'nlef ¢che training program

supported by a $65,000
the tea m‘mbism%dﬁte
the o«ltlnlvzleh!dan elghth grade
education or less and who do not
speak English,

Diana Bartley,anassistant pro-
fessor in- the Department of
Curricolum and Instruction

-will direct the institute, Spoa--
sored by the School of Educa-
tion, the institute 1s beginning
its third consecutive summet
session, |

The institute will be held from
8:30 a.m, to 4:30 p,m., July 31

* to-August 1B §n the Science Com-

ple!.

Each of the 48 participants, who
are esperienced teachers from
across the country, will teacha
televised five minutelessontoa
group of other participants,

stitutes to cover
~ language, problems

’lhrou&h the microteaching me-
thod, the teachers willwatchthe
session on television and offer
constructlve eriticism,

Several semimars and work<
shops will be conducted,

.- soclal studlesteacher

R
sore ) s -
po"‘Outreacg Instituto”and witl
offer free college credil cour-
ses during the eight week pro-
gram,
Courses are offeredtoallmems-
bers of Milwaukee's Latincom-
munitles and began June 19,
Taught by voluateer teaching
assistants and. students, cour-
stf:t will strgllide: econ'?nlﬂcs,
ory ology, psycho .
chemistry and mat'hematics?”'

At the end of program, any stu-

dent may fake a shori exam to

receive the credit. Anystudent

placing in the upper 50% of the

ftxam will get three to sixcred-
S,

Prospective ‘students should
contact Pat Gomez at 6712-4242,

The third institute offered here
thls summer witl glve five dif-
ferent views olurbanproolems.

Leon Schu? director of the in-

siitute said the views will be
discussed through the team
te:}gg{nf eﬂortrsrll alt an anthrg-
pologist, economist, geograph-
er soc'lologlst and political
scient*.sl.

The institute on urban prob-
lems condu¢tedinr secondary

through 12th grades
here from Monday through Aug,
11, A $62,167 National Sel-
ence Foundation grant will fi-
nance the insiltute, Frommore
than 200 applications from a-
round the country, 42 Milwau-
kee metropolitan area tfeach-
ers were selccled.

The Institute staff willbe Schur
a professor of economics, a
curriculum and instruction, and
director of the Center for Eco-
3omlc Bgmon; a5s0¢, pr'?l.
ames ry, geography,
assoclate director of the 1nst¥-
tute; professor Warner Bloom-
berg, urban affalrs; assistani
fro essor Edward Hayes, poll-
fcal sclence; assistant prof-
essor Donald Kurtz, anthropol-

11 be held

s, seventh. ..
wl

ogy; and Marlin Tanck, who 15
working on a doctorate in the
Schoot of Education, staff edu+
catlondst, : Visiting guest lec~
tur_erswi 1 Include other facully
members and ofticlals from the
community and government,

Simulation games will also be

used to lllgstrate urban prob-

lems,

“"The course 1s for the non
malor,?’ Schur sald. “It’s very

leult for the teachertomas-
ter wholly different disclplines
in order to understand all of
soclal sclence. Wo will teach
methods of how to be objective
and make & h esls, These
methods should have a lasting
impact on the teacher.”

Started without funds last fall
on a voluntary, experimental
basis, the course continued in
the  spring . semester when
8,213 was awarded the project
rom UW Central Administira-
tion as part of one-time grants
supporti promisinﬁ and in-
novative etforts for improving
education, The project wasone
of tive at UWM awarded funds.

The participants willdivideinto
groups and eachgroup will work
il b e
urban problems, Faculty mem-
bers 3!11' be avallable for in-
dividual guldance,

The teachers, all from the me-
tropolitan areaof Kenosha, Mit-
waukee, Ozaukee, Racine,
Washington and - Waukesha
Counties, witl be eligible for

. stipends of $60 per week plus

$15 per week for each depend-

ent, .. Classes. wilt be from.9.. ... .. .. ...

a.m, to12 noon Mondays through
Fridays, and from 1 to 3 p.m,
Tuesdays, Wednesdays and
Thursdays, in Bolton Hall, room
75 with elght hours of graduate
credit awarded. .



ACCEPT $2,160,304 IN GRANTS FOR UWM
163 -
IR ' The total of $2,160,304 in gifts, grants and
federal contracts accepted {i June by the

s
v

Regents for UWM includes:

0 RENd W R S :

S 20 % R & o g ¥ g $581,590 from HEW and HUD for facilities
: ws e . e r and remgdeung projects,
- W & i $555,000 from Wisconsin Alumnl Research

B AR F f%gg&\g} Foundation, to Graduate School for
o a g; 5 ;‘f fellowshlps, research and research
iR, &fﬁi ;5 :‘f 3l facilities. S
¥ KAt o 4 c _ :
E . $119,500 from Irwin-Sweeney-Milier Founda-
“ June 30, 1972, Vol. 4, No. 4 tion lfor School of Architecture consulting
s ’ , services., :

$65,000 from HEW for adult basic education” -
l// project directed by Diana Bartley (Curricu-
lum and Instruction). )

D jucation[Jewsietier

May, 1972

IN = AD 1C E! {ON

The School of Education will sponsor a three-week Institute in English as @

~Second Dlalect and English as @ Foreign Language in the ared of Adult Basic Education.
~The Institute will teke place from July 3| to August I8, 1972, The basic alm of the

= language. These experienced teachers are In supervisory or leadershlp positions and
«will be able to help train other teachers as a result of thelir attendance at the
.Institute. The Institute will be divided Into three sections of 16 participants
_each:

Section | will be for participants who teach standerd English as an
alternate dlalect to speakers ot non-standard English (particularty Black,
non-standard English).

Section 11 concentrates on Engllish as & second dialect and language for
speakers of Spanish.

Sectlion 11! deals with English as a second language for heterogeneous
tanguage background groups.

O WM students interedted In Teaching English as & Second Dialect and/or English
,EMC’orelgn Languege will be invited to sudi+ ciasses and observe microteaching

1 Text Provided by ERIC

fecnniques and procedures. |f Interested, please call Or, Diana Bartiey et 963-5385,



Q

Provided

.

They're 23 takin

lek are Dr, Wdt‘et Zwimer, University of
Jecinto Jenkins, California State University at Sacraniento and Dr, Robert D4

Volume 18, No. 10

PARTICIPANTS IN MICRO-TEACHING COURSES : The four people sho
part In the micro-teaching course being conducted at UWM
igary, Alberta, Canada:; Dr. Jo

quire

Thuridsy, Autust 17, 1972

Where English is a foreign language

She’s force behind Institute

Trailing Diana Bartley for an
afternoon s exhausting. Dr.
Bartley, 203 W. Highvilew Dr,,
Mequon, is the -energetic,
enthusiastic force behind the
Adult Baslie¢e Education
tcacher-tralning Institute now
underway at UWM. An interview
with  her tumed into an
lnterview with an Institute--the
consuitants, teachers, students,

You 1u|ck|y gel the
impression that the nstitute is
Dr, Burtley. Constantly attentive

" to detalls In a rush from one

place to another, she f ever
gracious to the men and women
who have come togethet to pool
thelr rezources for a common

cellort~that of  making..the...

absorption into the English
culture easier for those of
different backgrounds.

Federally funded by 2a
$65,000.00 grant the 3.week
institute 18 In My third year,
runnlnL from July 31 to Awg.
18. Eslablished by Dr. Bartley,
the Institute under the au
of the School of Education
teaches English as a second
;lalakcl lndT i:zlis‘l;d' a? a forelgn
nguage. m program,
the only one if its kind in the
country, has recelved a national
reputation.

Known as ABE.ETSOL
Aduit Basic Education-Teaching
inglish to Speaker of Other
hngulﬁes) the Institute deals
not only with iinguistics, but

joes

with the entire spectrum of life
as experienced those not
ftuent In English. Teachers learn

1ew  technkyues of tnchlng
English to Nonstandard Englis

speakers, or a foreigh lsnguage.

achers 4150 lears how (o
handle problems confroulin
these people; what medica
services are available, where.
legal. resources and social

welfare. .

“The - teacher becomes (he
focal point for the adull student
who doesn't spesk English,” Dr.
Bartley  explalned. | gains
confidence In her and goes 1o
her with HWs problems. 'The
teacher must be equipped lo
handle them,

To fill this gap Dr. Bartley
has assembled an impressive list
o! consulting specialists. Last
yeat medical and social welfsre

were .explored.. This. year. legal. .

and education resoutce maleriat
is also Included.

The teaching techalque
involves the use of closed circuit
TV with micro teaching, which
brands the ABE-TESOL
[nstituie as unlque.

it builds on the theory
of drill as a simple method of
teachlng. The teacherstudent
work tu perfect their concept of
micro teaching so by the time
they retum home they should be
able to teach other leachers.
One idea is introduced. (this
Is a book) The information Is
reinforced. “’repeat) Class
gartlcipltlon (What is this? Ans:
his is a book) The leacher cues
her class, constantly a+xing for
the single idea back from them.
She encourages them to
conlinue participating with &
smile, a “well done.”
- Simple? Experlenced

teachers found much to criticize
{n each olher's lessons,

Crossing & parking lot al &
fast ctip Dr, Bartley oullined the
melhods of ~advestising . the
programs snd selecting
participants.  In her unique,
articulate style . Dr, Bartley
explalned that her office send
out information on the Intitute
to the nine ABE reglonal heads.
They disseminate the
luformation - locally, On - her
reccmmendation applicants are
submiticd and selected,  This
vedr there are 48,

Taking notes was not
feasible, but Dr, Bartley,
corslantly the teacher, makes

si*.¢. her. listeners . comprehend .

o.le point before moving Lo the
next. Whether the idea of the
Institute is an outgrowth of this
presiously developed style, or
whether the siyle {n an
outgrowth of the Institute, left
the reporter wondering. As with
micro leaching she presented
one Ides, making sure it was
understood before moving to the
next point. She constanlly
reassures herseil she In
understood.

Dr. Bariley's enthusiasm
scems lo have permealed the
entire Institute, Every minute
counts In her hectic schedule,
and the Institute itsell seems to
have an air of super
concentration. Every minute of
the three weeks must be utilized.

Dr. Bartley s2ems to thrive
on It. She moves briskly without
wasted motlon. Pelite, she looks
more like a student than the
director of a nationally known
{nstitute. Passing m phone she
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above'¢4d fike “Who's Who® fd ¢
under the dhéction of Dr, Dnne,Butley.‘“oeq
ce Zuck, Unlverslta of Michigan, Ann Arbor,
{ro, Georgetown Unlyersity, R

uon E.‘Iromo'tlﬁe
Michigan; Dr.

ntorrped to check In with- her

office. Apologizing for the delay

she. explalned that she had lo:

keep up with her phone calls or

thlnfl got too f{ar ahead of her:
n

: additlon £6
micto-teaching the Tnstitute aiso -

has regular classes - and
conferences with the community.
consultants. three

Th,ell'é‘ are :
sections In" the Institute. The

first deals with standard English
a5 an. alternale. dialech for. =
akers of nonstandard English.”
ction Two - concentrales “on
English as a second dialéct and
language for Spanish
tor

second langusge

‘helrogeneous -language -~ -

background groups.
Seminars in
linguistics and language learning -
are also part of the set-up, The .
teschers will study the culture ol
the adult learner. According to
ont of the visltln‘) groreno
Dr. Robert J. DiPletro o
Georgetown Unlversity, this is
one atea that has been sorely
neglected. Nopn-English speakin
ﬁofek were formerly expectle
am the hnﬁlge withoul
any thought to tnelr
ethnle background. This is what
m;:sened o  the nch In
Loulslana, be explained. :
“Bidingual is almost a bad
wotd In this country,” he sald.
“‘In Europe, Switzeriand
notable, people s?uk a varlely
of langubges. It Is a mark of
education. “ln thls country
biinguat often reflects - the

lowelr level ™

‘applied

ecohomlc

Bi-tinguistls are genetally those

trying to change from one

; aketn
‘The third deals with Englishasa

articular -




of
S b
n lln uue o.f the students.
4 | Mt“}t: Is m ttbempl o

ai ¥ in - the

lhe students,
thm was no empathy

Ditetro, who * holds
$ from State of New York

the Third .

onai  Congress: of
d 'h uisticp - in
n latert Is month. He

Aot

a text for the !nstltute.
Bartley. returned froma
u aking lon and the
inoved from hetomw
ertem Rouse to convo
Sclence bulhilni w m
 were in sesslon. .
l’ and mfl‘ read

0. There s Dr,
: nkhm Lalil. State
¥ 03' Sacramento

te - an w3
nlverd{y ol Michi an,
Arbor; - Professor  Walter
et, Unlversity of Calgary,
Canada; - Professor

nings, UWM.
itlon to the impressiye
“ Lhe.. community

from the Mllwaukee'

_e include Dr, G rdon

es3. Chief of OB and

, Columbla Hosplul who
only-counsels the Institute
mtdlul mources

. mllabk

. office. S

“Gran

froup.
nalitute at
conventions, Dr.

‘explained.

Another
ofesor Elaine = Bartel, 2
Forest Dr, Ceds

individual Instruction. She

lesm.l professor In Lhe UWM
ept,

Instruction,

Later In the afternoon, afm‘
pearly lhm hours of constant
BmleY finall 'ﬁ

Bt

mhln,
or 3 few mlnum

nion’s CGasthous. Belore :he ate
a snack, her lunch she explained,
she_put In another call to het
then falked about the

format of the Institution. The

nm da‘z“ t-fenl in registration, -

Alter e three speclatized
areas split up. While Grou
nonstendard English in
microteaching otlentation, the
other two groups are in class.
The second day group 2 s in
microteaching and the other two
inclass, -

Following the three
orientetion days the groups
Into  three ~ days: nguu
microteaching sxslons on: the

three.day - allernating - basis.
Agaki, whlle one group has three
days of micro ulchlng the
umllnln roups are ~ havin

from 8:
to 3 30 with a bmk for Junch.
Dr. Bartley Is currently in
the rrocess of preparng the

l for next !e

which must submitte

Nov. 1. "It Is being Lyped now
she said. *The Grant is funded
by the Bureau of Adult

in melho& and cloud circuit

but llso serves . a§
Is coordmior for the consulting
He has represented the -
nations)
Bartley -

consultant, -
Y}

rburg,
of’m a seminar in the area rg*

of Currieutum and .

1of

forelgn §
‘. ‘.’l%é.? 31!“‘5’ sh.‘

ived her doctorate |

lm;u 3 :5 jcation and appti
: lnguh Ics

 ntved e B2 m%e“ﬁhd

rom Stan ord,

hcnr aboul mxlvlng
: u

ailey.

‘;;:’. thﬁ fm!ly hunband h iui Is

TaR GORDON g, BUROESS Chlefbf

trics ind i
Columbla Hospital, Mitwaukee, who Is one of the putfy mu ln tho
ABE-TESOL colirtes is shown above while speaking lo
Thursday, He is coordlnator foz the consulting group,

nudenu

Bartley

ué ln the cou nlry I‘edenlly funded the program is in its thizd year,

uld.
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Dr.

Altu lA;lult Education . Act,

ke tr tud-.m enrolled In the
television, the course is one of the

Photos by John Ryno

Vociatlonal and  Technical doubk-checkig with her ofﬁee. :
Edu ‘ation in the US ol fice of - she explained
Edu:ation -In. Washing

at this is under

Title - I1}, section 309 of the

91.230,
Budgetin[ the 565, (100 00 Is
a tremendous job, Dr. Barlley
sghed, 'l‘hat money must cover
consultant’s fees, travel ex nm
for - participants,  stipends
students, housing.adminhtutlve
costs, and teacher salarles.
Of the people she works
with at the Institute, Dr. Bartley
couldn’t say enough. It is a

 delight, she said, to work with

them. They are not only
professional scquaintantes, but
personal friends as well,

The people in Washington
with whom she deals also came
In for pnlse They couldn't be
mote mlw. she agreed,
“They m suggesiions and we
tollow them because they are
#ood suggestions. They m very
supportive. TheUWM Schoo ot

‘,Edu;;tto has nso
10 make %Q:fﬂtute

Increasingly succeu!ul she sald
The teachers selected - Lo
attend the Institute are expected
to relum home and establish
similar training sesions for ABE
teachers In thelr communities.,
T8 year, Dr, Bartley sald, there
will be_more effort at followlig
up on how well the program s
b'ms lmg.emented back home.
X, fs an dssistan)
professor at M and this fall
will be conducting classes in

" undet 'the
> Nallonal -

Public

l}l slant UW
eld iy utln '?merle ¢
and he forme
titute consultant.
- More wlling to ehbonte on
‘then accomplishments- - and

-+ skim over her owh, Dr. Bmhy
, hushand -

led " th
nt Ml..t P;d Ju
oviet - Unjon,

~research arda

: Interpreutlon of Lmn A

; i{_land his trip was umed
!ut

¢ up better. ties betwern

American cholary there
and thelr ~Amu|el
counterparts, This- was - d
auspices - of
Commitiee - of -
Oonference “of Laln R

Historical Soclety, .

- Running . the lmlltuu s
au!te an - undertaking, D
artiey admi md Thete wmw
min&detalh Obviously thrlvln
to

e activity, she :ave
everyone connected wi h thé
program. She would thouigh
agreed, be ha?plr 0 have nfi
mplte in ¢ when she co
g‘ to just teaching
ing 2 wife and mother

small son.

“T t's  where Im goin‘
w, Home Lo play with m!
Imle bot'o the aald as lhe

prepared o leave.
That was destined to be
short-livei however, because ' &

medical ~conference with Dr. =

Burgess was scheduled in igu~_:
than three hours. : :
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of superviter and Englith teache

‘ Monloto. 1224 E/ ‘Chambers §t.. and M. Sasiuel Shevach, Las chn Nev. Th;y m:'parhc
stitute in Aduit Basic Education at the Univensity of Wisconsin-Milwaukee, Theit rofe playing way filmed and.

played back on incircuit television 1o they could evaluate their !ccl\mquu a process ;all«l mmoieachmg

$enting! Pholi

English for Adults

RY MARY BETH MURPHY

A MAN WITH anewspa-
ner {ucked under his arm
g0t nn a bus. Anyone would
assume the man was going
tn rcad the paper. That's
the problem.

‘loo many of the "silent
malority'’ don't realize this
man and other adults like
him are faking 1. Ta them
English is a foreign lan-
guage which they can'l
read or speak.

“This whote problent has
really been brought Lo Hght.
Many people don't know-
that nat speaking standard
English is a problem," said
Myss. Diana Bartley, assist-
ant professor in the depart-
ment of curciculum and in-
struction of the Unlversity
of Wisconsin — Milwaukce

hool ol Education

Mrs. Bartley is the direc-
tar of the Institute in
‘Adult Basic Educaion
(ABE). which hegan July 31
and will end Friday at

WM. Fhe institule ix
training experienced tcach-
crs of adults so thev can
beiter prepare other teach-
ersof adults,

This is the third consecu-
tive summer for Lhe {nsti-
tute, which was established
by Mrs. Bartley. It's the
only program of its kind In
the United States thal fo-
cuses on training teachers
of £ *ults who have the
equi. nt-of an elghlh
grade cducation or less and
are speakers of nonstan.
dard English or a foreign
language.

The ABE 1eacher training -

project for 1972 has been
funded for $65,000 by the
Burcau of Adult, Vocation-
al and Library Programs of
the Office of Education, US
Depariment of Health, Edu-
catlon and Welfare

"WITH FEDERAL fund-
fng, we finally have begun

o 1each adulls effectively,”

said Mrs. Joyce {Louis)
Zuck, Ann Arbor, Mich,
faculty member of the Insti-
tute,

She said that somv teach-
ers of first and second grad-
ars during the day *'teach
adutts at night with no idea
how to teach adults.” Mrs,
Zuck, a lecturer at the Eng-
lish Language Institute and

~ School of Education, Uni-
168 PR ;

versily of Mlchlgan, sald
thére had beén no appropri-
ate malerials for ABE stu-
dents.

“We were mlng 'Dick
and Jane' books,” she com-
mented. ABE students
"were taught like children
and made to feel like chil-
dren."”

She muade it a po!nt to
distinguish between adult
basic education and adult
education. “The only simi
larity is you're dealing with
people over 16 years of
age."




“ally ealled : black English:
Sptynhh‘fifiip‘doklﬂ"lf“a’duiu

- and adults who speak a fors. -
ign_languege other than

TR
 Spanlsh.. P

~ &nd culture 1s Just as leglitl-
- mate a4 the next. Wedon't
want (o create: s ‘malting

pot,” Mrs. Bartley emphas
- sized, "We want 10 createa
- co-ordinate bllinguatism or
bidialectalism, What i re.
lated 10 thelr tulture we
want them' to malntain,"
she sald, - S
Mr Bartley said "there
" s no such thing as illjter-
ate." Almost everyone tan
- communicate but the prob-
Llem is o be able to commu.
nicate effectively in agiven
_ sltuation,"HOo'W can you
run & gas station if no one
can understand you?' Mrs.
Bartley asked.
. Although they under-
~ stand standard English,
many black adults speak a
black dlalect, B
"WHO MOTHERS you?'!
is an #xample of black Eng-
lish, Mrs. Bartley sald. The
question in standard Eng.
fish would be '"Whose
mother are you?'

The director sald that
blacks tend to delete the fi-
nal consonants. For In.
stance the word "toll"
would be pronounced
“tow.”". The adult who
speaks the black dialect
would pronounce both
words the same, creatirza
false homonynm, ‘

The Institute does not
want to do away with the
black dialect. “1he idea is
to teach blacks an alternate

way to communicale in'a

glven situation expecting
that they still will speak
- black English in thelr own
soclety. :
"One of the 48 particls
pants at the Institute, Mrs.
Béertlie Rooney, Moblle,
Ala., who teaches Spanish
speaking adults and black
~ adults, said she redlized by
attending the institute that
she had been téaching her
black adults wrong. :
"1 was trying to do awa
with their dialect ... 1o
eliminate it rather than ex-
tend thelr knowledge of
(standard) English.”
_CARL LACEY, Atlanta,
Ga., & black participant
who teaches men for the
State Board of Correctlon,

© sald he almsto teach his

-~ abudew
~_standurd AL
~. thtough e 30 minute b In-

program deals with

" three groups of ABE atu-
 donu: Parsos Who speakc

 nonatsndard diatect, gener- :
= 'I'm ot teag m.o
to sit down snd drink béér.
_-and talk with thelr rela.

© gether for lunc
don't seem.{o undersiand
©'me.' 1 say, ‘Okay let's leacn

a ‘tlrtie coffee break:

 to speak énough
d English to Ins

lel’VIQW- : S

tfves.” he joked,

~ "Once you create a de-

sire (o learn, you can re-

channel it through by oth-
et avenue youwant,'! Lacey -
sald. Once the ABE student - -
- gets & fob, he then l1 motl-
“vated 1o learn more stand- -
ard English to keep thejob, .
hesdded. - -
'S MORE -than likely -
-~{hat after an ABE student -

is on the job for awhile he

. will come to the teacher

and say, "' ‘The ﬂuy:h ge:h teo):

English,' ** Lacey sald,
The fnstitute has re-em-

" phasized "in my own mind"
to relate learning English to

concrete goals, sald another
particlpant, Mrs. David

. Channell,; 2809 W. Highland

Bivd.,, & supervisor of ABE
and pre-vocationy] trairning.

During the ins'itute, the
ABE teachers are instruct.
edin: :

. ) Microteachl'ng pt o'c e-

dures using videotape
equipment and incircuit
television systems. o

¢ Workshops designed to
prepare classroom mate-
rials by applying the lin-
guistic principtes learned,

# Sesslons on the cultur-
alandlingulstic back-

ground of standard English -

and nonstandard dialects. -

AN INNOVATIVE teach-
ing method, micrateaching,
hag better enabled the par.
ticipants Lo view. thelr own
teaching and supervisory
techniques. . .

A partlcipant acts pd@ his

technlques: {or teaching -
‘A BE students, played by

other particlpants. This role
playing IS filmed and

played back fo the class, l_lu._.‘_;,i

lowing the participant to

evaluste his own Lech-.

nlques.

The Institute’s main goal -

Is to train experlenced

téachers in supérvision so

they may be equipped to
coinmunicate thelr experi-
ence to the less experienced

. who are coming Into the

ABE fleld of English as a
second language or second
dialeet. ~ ~ -
_‘The Institute also b‘rlng‘s
¢

In resource people from
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" com
e

teaching them

mmunity such a8 doctots,
wytrs ahd other
slonai people. . -

"An ABE teacher

polrited oyt He becomes

thelr friend and adviser, - -

AN ABE ENGLISH -
teacher for six yedrs, James

_-Parent,” South Bénd, jnd,, -
- sald students have coma to -~ -
him when they getatraffie:”
" ticket or need housing or -~ < -
.. when they need adoctoror . .

“Itls tmportant in téache
ing ABE students to know

" about theirculture, .

Jacinto Jenkins, - Sacra.
mento, Calif.,” & faculty
member, noted that some -
gestures thet mean vothing .
to Ac‘ericans are offensive
to ‘persons of another na«

Uonatity, - -

~ One teacher st the inatle
tute - discovered “In & class

. on culture that:a gesture -

she had been using uncon-

- sclously for yéars was sex-

ually offensive 6 her Mexl- . -

canstudents. .
"YOU HAVE TO try to
learn as much as you can-
about the culture and lan.
guage of a class,” Jenkins -

~ emphasized, -

Vocal intonation ¢an be -
misleading.  Spanish speak
Ing persons use Intonation -
only in anger or lear, Jen-
kins said. Americans talk
with much intonation and -
there could be quite a bit of
misunderstanding on the
part of the adult students.

Jenkins sald it means o -
great desl to forelgn stu. -
dents Mto let - thém know
you're interested In them. It

pleases them for the teach -

er to say something Inthele

~ langusge or to tell them he
~ hastasted thelefood”: -
- For'a person of snother
cufture . to - léam’ “enough

survival English, o live on"
takes ons to two yéars If

the person stays with'the
program and most ABE stu- R

_Teaching Erglish s & -
secorid language Is slow
and tedious, Jenkins sald,

“ but the reward for the

teacher is greal: "They'ts
s0 appreclativet o

profel-:

“ than _an instructor to his - .-
adult students, Mrs, Bartlgy
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NEWS RELEASE prepared by Dr, Diana E, Bartlay

MODEL PROGRAM FUNDED for SUMMER INSTITUTE
The nationally reputed model progiam for Adult Basio Education teacher training
which was éstablished by Dr. Diana Dartley and the School of Education will once again
put into effect during the 1972 Summer Session, The School of Edkucatiotjl of the Univer-
sity of Wisconsin-Milwaukee will for the third consecutive ;pmmér sponsor an Institute
in English as # Second Dialect and Engush as a Foreign Language in the area of A’dul‘t, |
Basic Educ’atlon. One three-week Institute ’was» held under the auspices of the School of‘
Education during the 1970 Summer Session and two three-week Institutes wefe he‘yl’d’ du’r-l,y
ing the 1971 Summery Session, The Institute wﬂl take place behvéeri July 31 and August
18, 1972, 'The $65,000 grant has been awarded to Dr, Diana E. Bartley, Assistant |
Pr‘ofessor, Department of Curriculum and Instruction, |

‘The core of the model progra: consists of a microteaching cycle and tbe use of -
in-circuit television. Each of the participants of the Institute te>ach a five iﬁlnufe le-ssoh.
- to a group of participante and are televised in the process. After the lesson is over,
fhe teacher watches himself on the television and through the use of constuctive criticism
offered by the other participants he improves his lesson and reteaches it,

The basic aim of the Institute is to train experienced teachers of adults who have
the equivalent of eighth grade education or less and who are native speakers of ’non- |
standard English or a foreign language. These experienced teachers who will partlclpéte
are in a supervisory or leadership position in order that they might help to traia other .
teachers as a result of their attendance at the Institute.

The Institute will be divided into three sections of 16 participants,
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Section I - will include participants who teach standard English as an alternate

dialect for speakers of nonstandard, particularly Black honstandard English,

Seotion I - concentrates on English as a second dialect and language for Spanish
speakors, |

Seotion I - deals with English as a second language for heterogeneous (multi-
ethnic) language background groups, '

The three components which form the basis of the program are: 1) the seminar
and workshop program, 2) the microteaching and 3) the conferences by éommunity |
~consultants, |

1) The Seminar and Workshaop Program, The sections will meet accofding to
their respective fields, Seminars will be held in applied linguistics and la‘nguage“learn-
ing and in the culture of the adult learner. Workshops conducted by nationally known
professors will be conducted in each of the three fields in order to afford every partici-
pant the opportunity of developing curriculum materials, Professors of national repu-
t:ation attending aré: Dr. Robert J. Di Pietro, Georgetown University; Dr. Louis
Zuck, University of Michigan (Dearborn); Dr, Joyce Zuck, University of Michigan |
(Ann Arbor); Dr. Richard L, Cummings, University of Wisconsin (Milwaukee), and
Dr, Jacinto Jenkins, California State University (Sacramento),

2) Microteaching: The Core of Teacher Training, Each group will partake in a
four-day microteaching session. Each participant will be trained to teach and will be
trained to teach other teachers tixrough the use of in-circuit television. Technical
skills of teaching devefloped by Dr. Diana Bartley and Dr, Robert L, Politzer of

Stanford University will be emphasized, These technical skills form the core of the




0
: teacher training program which 18 a practice-centered teacher training process,
The microteaching aspeot of the teacher training Institute is the basis of what

: | has designated the Institute as a model program, |

’ - 3) Conferences by Community Consultants, Experts from the Milwaukee com-
o ~ Munity and from the University community will offer seminars on a variety of subjeote

'relnted to Adult Basic Education and to teaching Engllsh as a Second Language and
. : teaching English as a Second Dialeot. Seminars in iiie area of medicai resources of
'7’1” the low-income adult and soclal welfare resources of the low-income aduit will continue .
the pattern from the 1971 Institute. Dr. Gordon F. Burgess. Chief of Obstetrics aud
:gGynecoiogy at Columbia Hospital. will present the seminars on medioai resources and

Dean P, Frederick Delliquadri of the School of SOcial Welfare will present the sooial

welfare resources seminar. Both acted as consultants during the 1971 Institute, ‘vro- o

o fessor Arnold Mitchem, Director of the Educational Opporbunity Program at Marquette S

i University will lead a seminar in the area of education resources for the adult student. S

- Dr, Elaine Bartel and Dr, John Zahorik, Department of Curriculum and Instruction

. “will offer seminars in the areas of Individuali,zed Instruction and Interaction Analysis,
respectively. ‘
The program of the Institute has been presented at various national conventions
| as a model program in Adult'Basfc Education-Teaching English to Speakers of Other
Languages and Dialects (ABE-TESOL)., The model has been included in professional
journals in the form of articles. The .program in one iorm or another 1is being incor-~
porated by ABE Centers throughout the United States \as a program for training local

teachers in the ABE community,




Y

Dr. Joyce Zuck
Dr, Gordon Burgess

B

H
ey
]
Cles
o
m,
S+
o

C)

) P;etroi(
Bar

od

“Robert




172

Dr. Walter Zwirner

Dr. Diana E. Bartley (L)
Dr. Richard Cummings (C)
Mrs. Richard Cummings (R)




‘Dr. Jaointo Jenkins (L)
Miss Margaret Stanley (C)
Mrs, Susan Sazama (R)

Dr. Mary Lou Koran

Dz. Elaine Bartel
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ESD
Black Group

Mrs. Jo Ellen Burns
| Racine, Wis,

Mrs. Anine Channell
2809 W, Highland Blvd,

~ Milwaukee, Wis.

‘Mr, Robext C. Covel
861 Briaroliff Rd.
Atlanta, Ga,

' Miss Florence Cracchiola

2646 Van Patten
Las Vegas, Nev,

Mrs. Yvonne Fiskum
340 W. Page
Elkhorn, Wis,

Mrs, Mary B. Kluwin

1524 E, Providence

Milwaukee, Wis,

Mr. Carl E, Lacey
2223 Lenox Rd,
Atlanta, Ga.

Mrs; Jean F, Martin
339 N. North Carolina Ave,
Atlantic City, N, J.

Mr, John MoEvilly
3404 N, 39th St.
Milwaukee, Wis,

Sr. Elizabeth Mildenberger
St. Andrew's School

707 Grove St.

Delavan, Wis.

Sr. Joan Muckerheide
926 S. 2nd St.
Hamilton, Ohio

ESD
Spanish Group

Miss Lorraine Balistreri
1120 8, 62nd St.
Milwaukee, Wis.

Mr. Terence Brattin
905 So Center,st.
Casper, Wy,

Miss Rosemary Casey
601 W. Mountain
Ft. Collins, Colo.

Mr, Ralph A, Cruz
Rt, 1, Box 387
Homedale, Idaho

Mrs, Gregoria Figueroa
1226 W. Walker St,
Milwaukee, Wis,

Miss Madonna Leen
1227 8. Harlem Ave,
Berwyn, Ill,

Mrs, Carol Loékard
6656 N. Range
Colby, Xansas

Mr. Eloy Martinez
P, O, Box 145
Conejos, Colo,

Mr. Gregorio Montoto
2628A N. Humboldt Blvd,
Milwaukee, Wis,

Mr. John B, O'Connell
Carriage House

W. 8th Street

New Richmond, Wis,

Mrs. Grace Rocha
Box 25
Wiggins, Colo,

ESL
Multi- Ethnio Group

Mrs, Amy H, Cohen
RFD 1 Kahn Rd,

Lebanon, Conn,

Miss Linda Corras
2131 N, Summit Ave,
Milwaukee, Wis,

Mr, Alfred d'Aliberti
2101 Belle Ave., ‘
Lakewood, Ohio

Mrs, Margaret Durbin
1462 Kalani Kai P1,
Honolulu, Hi, '

Mrs, Helen M, Fenion
407 W, 46th 8t,
Indianapolis, Ind,

Mrs, Gail Khoshkbariie
1612 N, 33rd -
Milwaukee, Wis,

Mrs, Olivia Lui
37i4 13th Ave,
Kenosha, Wis,

Mr, Richard Manganiello
3722 Reed St,
Ft. Wayne, Ind,

Mrs, Ida Sue Mar
4300 S. Snoqualmie
Seattle, Wash,

Mr, Willlam Nagaishi
2173 Aupaka St.,
Pearl City, Hi.

Mrs, Mary Nussbaum
649 N. Ripley St.
Alexandria, Vircg.
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Black Group Spanish Group Multi-Ethnio Group
Mrs, Mhry Ptacek Mr, Joseph Saavedra, Jr, Mrs, Vera M, Orton
Al08 W, Woodward Dr, 124 MoNab Dr, 2389 Oswego
Franklin, Wis, Nogales, Az, Aurora, Colo,
Mrs. Bertle Rooney Mrs. Annfe Shevach Mr, James Parent
616 Vermont St. 1924 Wengert Ave, 18836 Roekle Dr.
Prichard, Al Las Vegasy Nev. - South Bend, Ind.
Mr, Clove Stokes Mr. Fidel Torea Mrs, Vera L. Schaefer
1073 Joy Lane 2065 Wagonwheel Ave, 4302 Ridgeorest Dre
Mobile, Al, Las Vegas, Nev, ColoradoySprings,} Colo,
Mrs, Bernic C. Williams Mrs. Mary Vargeson Mrs, Muriel Shaw
3817 Seward St. 421 8, Center St, 137 Manchester St.
Omaha, Neb. Casper, Wy, Nashua, N, H,
Mrs, Betty Vela Mr. Hector E, Villa
6612 S. 32nd St. 734 West St,
Omaha, Neb, Dover, Delaware

Mr. Mario R, Vergara
7045 Oriole Ave,
N. Canton, Ohlo
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Exhibit: 4

August 18, 1972

This is to certlfy that

has attended the Adult Basic EducationTesching English

to Speakers of Others Languages (ABE-TESOL)VInstItute'

at the School of Education, Unlversity of Wisconsine

Milwaukee from July 31, 1972 through August 18, 1972,
and has recelved an eQUlvélent,of three (3) unlts at the

Undergraduate Level,

%M (e,
/

Diana E. flartley
Project Director
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August 18, 1972
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has attended the Adult Basic EducationeTeaching English
to Speakers of Other Languages (ABE<TESOL) instltute
st the School of Education, Unlversity of Wisconsii=
Mllwaukee from July 31, 1972 through August 18, 1972,
and has received an equivalent of three (3} units at the

Graduate Level,
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Olana E, Bartley )
Proje Directo
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% Richard H. Davlis
Dean
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 THE UNIVERSITY OF WISCONSIN-MILWAUKEE

ABE-TESOL INSTITUTE 1972

~ BACKGROUND INFORMATION ON PARTICIPANTS

‘»1 1) Na.me

'2) Ctrcle one to :lndlcate the group you belong to:‘ ESD-B  ESD-S - EFL B e
3) Sox: male female |

' 4) Age: years
o 5) University education? Yes No

6) Higheet degree

| 'F) Place of work

| '8) Type of work‘

| 9) Hours per week

"10) What is your native language? '

‘ il) What 1s your ethnic backg'round‘ | I S ;

C 12) What other language dO yous

Read

Write 7

'18) In which educational programs did you participate in in your community?

14) Do you teach a multi-ethnic group? L+ Define

15) Did you participafe In previous Institutes or Workshops? (list, giving name, place
E and dates) '




‘1'_6) ’Aire‘you'an ABE teacher or supervisor in this Institute?

' INFORMATION ON 'YOUR' STUDENTS:

17) Minlmum educational equivalent

18) Maximum educational equivalent

’19) Language spoken by students (list if necessary)

20) Language written by students

21) What do you.consider are their main difficulties?

22) Economic 'estimated' situation of students:

poor fair good excellent

23) What do you expect to gain by attending the Institute ?
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Exhibit: 7
WORKSHOP TEST -~ ABE-TESOL INSTITUTE 1972

Circle one to indicate the group to which you belong, ESD-B ESD-S EFL .

NAME:

This is a true (T), false (F) type test for questions 1-16, completion test for questions
16-19 and a multiple choice test for questions 20 and 21, No penalty is given for
guessing,

1. The best measure of a student's ability to communicate in the target language
is his ability to manipulate drills in the classroom,

g~

2, The ABE English Teacher must bear in mind that above all he is working to
replace the student's language with standard English.

3. Students cannot produce orally sounds they cannot hear.

4, If two speakers of the same native language and same age, make different
amounts of progress in learning standard English, it should be interpreted
that one is tryirg harder than the other.

6. The teacher can best determine whether or not a particular set of materials
has been effective by asking the students if they enjoyed them,

6. There is very little relationship between oral classroom drills and learning
to read,

7. The terms 'slang' and 'substandard' as they relate to language are synonomous,
8. In English there are six vowel sounds (a, e, i, o, u and sometimes y).
9, Most classroom drills are informal tests.

10 The schwa sound (as in the a of sofa) ig the easiest for the native English
speaker to pronounce due to its high frequency of use.

1. We should attribute the difficulties a person has in learning a second language
or dialect, to a combination of physiological and nutritional deficiencies,

12, In teaching English for communication, it is better to teach for phonemic
accuracy rather than phonetic accuracy.

13, The average teacher devotes more time to having the student learn how to
answer questions than to having the students learn how to ask questions.
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14, Speaking and writihg are active skills while listening and reading are pasaive
skills, ,

15. The 'th' sound in think 18 the same 'th' sound in they,

List the four basic skills of language use (16-19),
16,

17,
s,
19. ) 2]

20, Using the numbers 1, 2 and 3, list the following tasks in order of probable diffi-
culty for the adult language learner,

_____ ldentifying which sound is being used
. discriminating whether two sounds are the same or different
— producing the sound
21, Which of the following is not a short-term goal?
a. To be able to distinguish in writing between £00 and two,
b. To be able to fill out a job application form,
¢, Tobe able to select appropriate dress for a job interview,

d. To be able to appreciate literature,
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8

ABE BLACK ENGLISH - WORKSHOP TEST

NAME: __

True/False

L

Smm———

2,

————

3.

4,

S————

54

i)

6,

SrSap——

(N

8.

m———

9.

v g—

10,

A student cannot understand what he is reading if he cannot read the sentences
correctly in standard English,

Since language is always logical, there must be a logical reason to answer
each student's question.

We say language is for communication but this is only true of oral language.

The fact that some people have different vowels in dog, log, frog and fog shows
that they have not mastered standard English,

We must teach standard English pronunciation of all the words we want the
students to read before we ask them to read them,

We are all divergent speakers of standard English ~ the differences being only
of degree,

A word has one 'best' meaning,

A phonetic difference 18 the small sound difference which distinguishes be~
tween words. '

If a sound difference 18 phonemiz in one language it wiil be phonemic in all
languages,

In trying to teach for accuracy in English, it is more effective o comment on
the accuracy of a student's sentence than to comment on the content of it,

ne can easily determine the difffculty of a sentence by counting the number
‘of words in it,

Because language changes we should allow students to say anything they want
to say and call it correct, j ,

if it is very hard to write a drill for some cc;ntrast, it may be that the contrast
(sound, word or grammar) is not currently functional,

The loss of lexical or syntactic items from a language makes the language
harder to understand. We must teach more efficiently to prevent such losses,



22,

23,

24,

25,

26,

217,
28,

31, Consider all your expe“iences in this Institute both in class and outside of class,
~In a single sentonce state the one jdea which seems most exoiting to you. - Discuss
i _briei‘ly what relevance this concept has for you as a person or as a teacher. .

' '>’A person who is not literate in any language is more apt to rely on aural
- memory than visual memory, o i

The main goal of the reading teacher should be to make the student aware
" that he can rely on expectations which he already has. ,

A person's concept of his own ability to read (or lack of ability) often deter- B
mines how successfully he will sample the readiigseiection. ‘ :

ABE teachers should always try to ieave their iessons unfinished at the end
of class to ins..ie good attendance at the next meeting.

The best grammar drills employ a minimum of voca.bulary 80 that the stu-
dent will not be distracted,

There is a single standard English recognized throughout the U, S,
We must distinguish between standard and iorinality? '

Most learning programs now available for adults were written by programers' e
rather than content specialists, i Co

The teaching of standard English pronunciation is more important then the
teaching of standard English grammar,

The teaching of the third person singular ending on verbs should take prece—
dence over teuching the possessive ending on nouns,

Drills for habit formation are very important in second language training.
but not necessary in second dialect training,

There is very little relationship between teaching and learning,
Enforced bi-dialsctalism is impossible,

Microteaching is a technique for teaching a small amount of material toa
“small group! of people.

~In language teaching it i3 im ortant to discover some non—verbal skill in
which the 1 yarner excells anfl let him 'show-off',

The fact that we sometimes ant to use a concept from another language
when speaking standard Eng ish shows that we are, in part at least coordin-—
ate biiinguals. ,_
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Exhibit: 9 4
CURRICULUM WORKSHOP TEST
National ABE-TESOL Institute, Summer 1972

NAME:

True or False

gy

S——

ugn—

i v

S g—

L,

2.

3.

4,

5.

6.

(S

8.

9.

10,

Students cannot properly read aloud symbols of sounds which they have never
heard, -

In teaching English for communication it is better to teach for phonetic
aceuraoy rather than phonemic accuracy.

Standard English has the highest degree of fit (sound-symbol correspondence)
of the known languages of the world.

Dictation when employed in an EFL, ESD or ESL olass is most effeoﬁve in
testing the students' active knowledge of standard English syntax, -

EFL, ESD and ESL teachers should bear in mind that above all their mission
is to replace the native language ot dialect of their students with standard
English.

The backward buildup technique is of great value in the EFL, ESD a.nd ESL
class for teaching oral comprehension,

Regressive assimilation can be said to mean that the sound upeoming will
have certain effects on the sound being uttered. .

Someone who says Luke for look will algo probably say pool for pal,

There 18 no real value, except teacher satisfaction, in having EFL, ESD or
ESL students learn the English alphabet in sequential order, :

The learning of dialogs should be secondary to the solid learning of norma-
tive (prescriptive) rule of standard English grammar in the EFL, ESD or
ESL class,

The lighted candle or match is an effective device for indicating to the student
is he correctly voiced certain English sounds, :’

j :
The mirror is an effective device for teaching the EFL, ESD and ESL students
the best way to produce the voiced quality of certain English sounds,

Having the EFL, ESD or ESL student place his hand on his larynx in order to
see if he is producing the voiced quality of certain English sounds, is a good

teaehing technique,




17,
18,

20,

2l.

22,

A monolingual EFL, ESD or ESL teacher is somewhat at an advantage in
understanding many of the linguistio and psychological problems of his or
her students,

Most modern linguists insist that speech is a reflection of the written sysbem
of the standard language,

One of the most etfectlve procedures for an EFL, ESD or ESL olass during
the first weeks of instruction in beginning standard English is to begin the
class with repetition, first with individual student response, then progress
to the small group response and then finally to the large group (the whole
class) response,

Teaching the EFL, ESD and ESL student through pattern drills uptil the re-
sponse is automatic 18 an example of supersaturation procedures.

Homonyms (bow-bough, blue-blew) are not troublesome for EFL, ESD and
ESL students due to thelr Latin rcots.

A minimal pairs contrast drill is highly effective in teaching the historical
linguistic aspects of standard American English,

The compound bilingual is one who maintains separate meanings for concepts,
objects or actions in either language, The coordinate bilingual develops the

same meanings for translated equivalents in the two languages in which he
is accustomed, ‘

The negative transfers (interferences) coraing from the native laynguage or
dialect to itandard English are identifiable, prodictable, testable and there- ,5
fore vulnetable to skillful teaching. , .

In standard English there are basically six vowel sounds (a. e, 1, 0, uand
sometimes ¥)e

23, The Spoken language is an lmperfect manifestation of the written langue‘ge. ‘

B ’ 24,
26,

27,

jLearnlng a langudge 18, for the most part, learning the meaning of words,

25, |[EFL, ESD and Eslj teachers tend to concentrate on vocabulary development
in thelr classes as| this is the most difficult area for their students to acquire,

A word means whatever a group of people make it mean,

For the most part the relationship between the words of a language and their
meanings is arbitrary.




.. 28, There I8 a distinct relationship between oral classroom drill and learn!ng
to read,
— 20, An alternative to teaching by lexfcal lists is teaching vocabulary by context.

30, The ability to pronounce a word in standard English is necessary to a proper
understanding of the meaning of that word,
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Exhibit:

10

LINGUISTICS TEST - ESD-Black

NAME:

True/False

L

2

3.
4,

5.

5.

7.

8.

9.

10.

11.

12.

13.

14,

Phonetics deals with the basic sound unites of language whereas phonemics
deals with all the subtle variations of the basic sound units,

Point of articulation has to do with the degree of obstruction associated with
a given sound.

All vowels in English are either voiced or voiceless.
All consonants in English are either voiced or voiceless,

Manner of articulation has to do with the degree of obstruction associated
with a given sound.

In Black English, the second consonant in a final consonant cluster can be
dropped if both consonants in the cluster are voiced or voiceless.

In Black English, the v sound is often substituted for the voiceless th at the
end of a word.
Some dialecis of Black English do not have the contrasting forms of a and an,

Because Black English drops so many sounds, the inventory of phonemes in
that diulect is much smaller than in standard English.

In Black English, it is not unusual to hear the plural of desk pronounced like
the plural of nurse.

Black English is inherently less logical than standard English.

The various pronunciations of the -ed ending of regular verbs is phonologi-
cally conditioned in standard English,

That aspect of grammar that deals with meaning is called surface structure.

That aspect of grammar that deals with pronunciation or spelling is called
deep structure.

'The phoneme-grapheme relationship of initial consonant clusters is better
than that of final consonant clusters,



16,

17,
18.

19,

20,

2l.

22,

23.

24,

25,
26,

21,

28,

29,

30.

;
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J

The rules that apply to the distribution of inflectional endirfgs are more
general than the rules that apply to the distribution of deriv?tional endings,

There are many more inflectional endings in English than derivational endings,
In Black English, one has the option of negating all indefinites in a sentence.

For a Black speaker to say '"We walks there every day" is known as hyper-
correction.

In somrs varieties of Black English, ain't corresponds to standard English
didn't.

The rule for the formation of direct and indirect questions in Black English
are less regular than for standard English.

The embedded clause in "'For John to say that surprised me" is called a
gerund clause.

When an embedded clause is moved from the beginning of the main clause to
the end of the main clause, we say the embedded clause is extraposed,

In the sentence "My borther, he been gone a long time,' we have an example
of pronnminal apposition.

Most linguists would consider formal English better than informal English,
Most linguists would consider slang a nonstandard variety of English,

Most of the differences between standard English and Black English are
qualitative rather than quantitative.

Where standard English has 'Is there a Main Street in this town?" Black
English may have "Is it a Main Street in this town?"

In the sentence '""He nice," we have an example of copula absence,

Final 'p', 't' and 'k' can be devoiced in Black English.
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Exhibit: 11
LINGUISTICS POST-TEST

NAME:

Background Information:

a) Have you every had formal instruction in linguistics before taking this
course? (circle one)

yes no
b) If you have, when was the last course you took?

19

——y

1) Which of the following is not considered to be an audiolingual skill?
a) reading
b) writing
c) spelling

2) Speaking is thought of as:

a) a deciphering skill
b) an enciphering skill

3) The most efficient writing systems are those in which the written symbols of a
language are closely coordinated with its sounds.

a) true
b) false

4) Asking the students to respond to a question with a set of answers entailed by that
question would be an exercise of the

a) substitution type
b) pattern transformation type

5) Parsing and translation exercises are favored by teachers specializing in audio-
lingual methods.,

a) true
b) false
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- 6) Lang‘uage achievement tests may be unreliable because they are only partial reflec-
tions of the student's

a) linguistic competence
b) performance

7) The 'p' sound of the English word 'pin' may be released or unreleased,

a) true
'b) false

8) The number of syllables in an English sentence may never be more than the number
of vowel sounds in the sentence.

a) true
b) false

9) Becauso the sullabification of English words like 'coming' is indeterminate (buing
'com-ing', 'co-ming' or 'com-ming'), English is said to have

a) plus juncture
b) muddy transition

10) The vocabulary of a language i8 part of its;

a) surface structure
b) deep structure

11) The expresstons 'with pretty girls' and 'with wild abandon' in the sentences 'Herman
always dances with pretty girls' and 'Herman always dances with wild abandon'
bear aorb to the remainder of the sentences,

a) the same functional relationships
b) different functional relationships

12j The word 'John’ in .the sentence 'John hit Otto with an apple ple' is:

a) the agent
b) the objective

13) The exvression 'with an apple ple' denotes:

a) the instrumental case
b) the location
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14) The level of structure which Is concerned with the patterning of the parts of a
" sentence is;

a) the deep structure
b) the surface structure

15) The level of structure which is concerned with the functions and meanings of a
sentence is:

a) the deep structure
b) the surface structure

16) Speech protocols are:

a) devices to manipulate language
b) special rutes of grammar

'7) 'Masculine' and 'feminine' are:

a) generic categories of grammar o
b) specific categories of grammar !

18) An active sentence in English which contains both an agent and an instrument must
have:

a) the agent
b) the instrument

18) The expression 'old men and women' in the sentence Old men and women were danc-
ing' can have two Interpretations: either the men were old and the women were not,

or both the men and the women were old, Because of this, we say that the sentence
is:

a) reduncant
b) ambiguous

20) The dorso-velar nasal of English has restricted use. It is found only in medial and

a) initial position
b) final position

21) The initial sound segment of three-member consonant clusters at the beginnings of
words in English is always:

. .a) voiced
b) unvoiced




22) The initial 'r' sound of English words like 'wring', 'rung' and 'ran' is:

a) always rounded
b) never rounded

23) The greatest number of consonant combinations in English words is found

a) at the beginnings of syllables‘
b) after the vowel sound of the syllable

' 24) The Interpretation of the structure of English by the adult basic learner in terms

of the native language of the learner often leads to error, We say that this type
of error is due to:

a) interference
b) deep structure

25) One way of showing the differences in meaning in vocabulary items like 'meat' and
'flesh' in English is

a) by determining the semantic features they share
b) by finding out how they are pronounced by native speakers of English

26) According to some experts, it is easiest to fall asleep
a} listening to a lecture

b) taking a linguistics exam
¢) reading a book
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Exhibit: 12
MICROTEACHING EVALUATION
ABE-TESOL Institute, Summer 1972

NAME:

Microlesson:

The following coding is to be used throughout the rating:

0 not part of the lesson
1 very poor

2 poor

3 average

4 good

5 very good

Please write the number corresponding closest to your judgement about the success in i

achieving the listed objective for the lesson. If so desired parts of the whole tape wlll, ; ad
be shown again, :

Objectives:
l. Establishing uet,

e an ]

2., Establishing appropriate frame of reference,

e eapman

[ .

3. Makes sure the class knows the kind or response requiréd (repetition, rejoin- -
del‘a QuestiOns, answers, etc, ), i LT e

— 4 Is the center of attentlon except in cases ln which the nature of the actlvity e
dictates otherwlse (e.g. chain drills), SR

5. Maintalns a balance of group and indlvldual response. ;
6, "Rewards correct response by smile, gesture or word
M. ,,Handles 1ncorrect or nonstandard response in a posltlve manner. ol

8 Models and drills bas!o materlal. T




S sy

1L,

12,

13,

14,

15,

16,

17,
18,
19,
20,

2,

22,

201
Elicits variations of basic sentence, e.g.

Chooses the model sentence carefully so that the pattern being pregented is
clear,

Uses appropriate visual materials and explanations to help set the pattern,

Explains the mechanixs of new dirlls carefully so that students may know what
is expected of them,

Employs a variety of cues (pictures, words, gostures, phrases, realis, class-
room environment),

Employs an apprOpriate variety of drills (repetition, substitution,' conversa~
tion, expansion, communication) and uses drills which employ or 'disguise’
patterns practiced in normal communication situations.

Uses overt contrasts between standard and nonstandard patterns as a teaching
device,

Provides sufficient opportunity for imitation and repetition through choral and
individual responses,

Makes sure of accuracy through frequent eliciting of individual response.
Always acts as a model for correct standard English pronunoiation.

Is sensitive to the problems involved in teaching standard English as a second
dialect when the nonstandard is the dialect spoken in the home. o ~

Shows awareness of specifio pronunciation problems caused by interterence
from native speech habits. :

Is constantly alert to error and makes corrections when appropriate, . | L e

.23 . Makes a reasonable and appropriate judgement as to what eonstitutes standardiiﬁ '

and what features of nonstandard are accep
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27,

28,

29,

30,

3l

32,

ol

Uses visual aids (e.g. realia, pictures, drawings, etc.) as cues to support
language activity,

Uses visual atds to (a) make clear that the environment famillar to the stu-
- dent and his own experiences are an integral part of American Culture,
and (b) to relate them to language activity,

Uses visual aids of high quality and appropriateness for maximum effective-
ness in teaching.

AL

Achieving closure,

To what extent did the supervisor in the pre-conference discuss the releva.nt
aspects of the lesson,

To what extent did the supervisor in the post—conference discuss the relevant
aspects of the lesson, 4
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Exhibit: 13
EVALUATION QUESTIONNAIRE

Group membership (circle one): ESD-B ESD-S EFL
Your comments will be used as part of the evaluation of this Institute, Extensive.
supported comments are apprecfated, You are asked to comment firet i the sub-
sections of the Institute (Linguistic and Culture Seminars, etc.) then to give an over-
all evaluation. Give special consideration to the usefulness of the Institute for your
future teaching in ABE,

l. Linguistic Seminar:

2, Cultural Seminar:

3, Workshop
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4, Microteaching:

6. Consultants Conferences:

6, Field Trips:

1. 0verall Evaluation




205
"Exhibit; 14

SELECTION3 OF MATERIAL PRODUCED AFTER THE INSTITUTE
by Dr. Harry Dennis (1971 Institute)

Terms and Techniques in Language Learning

Dialogue - The dialogue is a conversation between two or more people, The language
represented is that of everyday speech used by average people in a natural situation,

The basic structures contained in the dialogue serve as models of authehtic language
patterns, When pupils are guided in the imitation, repetition, and variation of these
patterns to the poirt of overlearning, speech habits are set, The ability of the pupils

to manipulate language structure and to make uutomatic responses will result in oral
fluency, ‘

Adaptation of new learnings - Adaptation of new learnings is an expansion'of the dia-
logue in which the elements of the dialogue are taken out and used in other situations,

The following activities are examples:
asking questions based on the dialogue
practicing a chain drill
relating lines of the dialogue to the pupil's own experience

Re-entry - In re-entry, material is systematically reviewed so that pupils will continue
to use and to keep active previously learned items and structures, Re-entry Includes \
commands, questions and answers based on familiar dialogues. Re-entry also 1,no,lyudkesk; i

_review materfal used in a new situation,

'Row response ~ The teacher calls on a row to answer, .

ET

: ingiiyi_dtx_al response - One pupil is fcaned on to réSpond, L

. Singlg 'yfgpe‘tyityi‘p_n ~».— ':I,’h‘e' teacher 1}1‘0delfs"th‘e phras'e‘,or” ',S'en‘te'nc_ef, The'kc‘:l‘asﬁs_ ,fespoﬁdég -

Wiy

 Tosponss twice in quick succession, An example follows:

~ Double repetition - The teacher inodels a phrase or sentance, The class gives the

‘Teachor:










A,Exhibit: 15 S e ;
> E‘LECTIONS OF MATERIAL PRODUCED AFTER THE INSTITUTE

her helped develop ,a handb, ,ok for the Lincoln Technlcal Community College ;
Nebraska, entitle Teaclior Guidebookkfor English ag a Secondean\ uage,
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OBJEOTIVES and ME'I'HODS s

It is beueved that the mobne 1earn1ng center oan vereome 8
o by provldlng dooreteo servicés right in the migrant community. Th
; faoiuties 1) mmunity will, in itself, provide a eommu’
“vices avalls It will not b out of sight - “
tamillar terrain wheré the oltent 1s surrounded |
L_'anees. 'l‘he faoili y, will be run during

,the target pop"lation itself. 1t 1s hoped that the center. oan

- the discussions and solutions of problems which face the
~attention will be given to encouraging students to oxXpross the!
_the development of new programs and courses of stud Eq,
and students will be eneouraged to use their skills in preparin
andreadlngp“_grams.; L







L TES;OL
- AN mnrvmumzw S’I‘UDY PROGRAM

'I’here“"s very little. kof th’e traditional olas

"ing at thelr owh speed and fol'lomng'their |




